4. It is recdinmehaed Idiat additional emphasis be placed on 
language development at the fourth grade level. 

5. it is recbSmerided that some attention should be given 
to those factors: which infltience the differential 
performance of male and female students at ^articular 
grades. 

6. Additional effort shbtild be made to identify methods to 
further involve parents in the planning and 
implemehtatibh bf the Chapter 1 project. 

7. Attention shbuld be given to the difficulty that 
principals experiehcei in recruiting suitable teachers 
and aides. 

8. The situation in which two teachers,^ each with 16 
students 1^ teach in a single regular-sized classroom 
should be reviewed in order to determine if adjustments 
can bfB made tb reduce the negative effects resulting 
from this situation. 

9. The inseryice heeds/desires _of ehapter_ i personnel 
should be identified and appropriate_inservice training 
provided. Survey data indicated a need for inservice 
training in the areas of cbmputer e^cation, computer 
software, language experience, and oral language 
development. 



EKLC 



13 

iv 



DOCUMENT RESUME 



ED 281 960 

AUTHOR 
TITLE 

IMSTITUTION 

PUB DATE 
MOTE 
PUB TYPE 



EDRS PRICE 
DESCRIPTORS 



IDENTIFIERS 



ABSTRACT 



TO 025 517 

^ Glenii W^; And Others 
ECIA^ Chapter 1 1984-85 Final Evaluation Report. Dade 
County Public Schools^ 

Dade County Public Schools, Miami, FL* Office of 
Educational Accountability. 

Pec 85 _ 

2i0p.; Pages i-iv areprinted on colored paper. 
Reports - Evaluative/Feasibility {142) 
Tests/Evaiuatioii Instruments (160) 

MFbl/PC09 Plus Postage^ 

Academic Achieviment; Compensatory Education; 
^Educationally Disadvantaged; /^Elementary Secondare 
Education; Eligibilityi Exceptional Persons; High 
Risk Students; ^Individualized Education Programs; 
^Mathematics Instruction; Program Evalaatioh; 
^Reading Instruction; Remedial Programs; 
Supplementary Education 

*Dade County Public Schools FL| *Education 
Consolidation Improvement Act Chapter 1; Stanford 
Achievement Tests 



This report presents program evaluation findings oh 

the 1984-85 Chapter ± projectin the Dade County (Florida) School 
District. The project sought to raise the reading, mathematics and 
language performance levels of lowachi^ at schools with 

high concentrations of children from low income families. Achievement 
was assessed by score gains reported from the April 1984 and April 
1985 administrations of thcStanf ord Achievement Test. Evaluation 
efforts also included monitoring the status of project operations 
through site visits, and a survey of Chapter Ipersonnel and parents. 
Results showed that overall districtpublic school reading and 
mathematics achievement -gains were not substantial^ but the project 
was generally successful. The reading gain was slightly higheir than 
the mathematics gain. In both reading and mathematics, secondary 
grade level gaihls were greater than elementary grade level gains. 
Female reading achievement gains were_higher than male gains at both 
the elementary and secondary levels^ Mathematics gains were higher 
for females at the elementary levelsahd for males at the secondary 
levels. Thi report includes the fbll6wihg:_{l) a description o the 
project; (2) a description of the evaluation; j3| a discussion of 
results; (4) cpnclusibhs and recommendations; and (5) appendices. 
These constitute the greater part of the report andprovide lists of 
Chapter 1 schools, student. selection criteria, descriptions of 
supplementary program models, individual school achievement test 
results, and copies of the surveys used. Thirty-three data tables are 
contained in the text. (PS) 



* Reproductions supplied by EDRS are the best that can be made * 
* from the original document. * 

*********** ************«****«««**«llr^ll*««*««*ft**<ir^it lit II* 



EKLC 



i-H 

IS 




DADE COUNTY PUBLIC SCHOOLS 



I 

1 



FINAL EVALUATION REPORT 



EGIA, CHAPTER I 



1984-85 



"PERMISSION TO REPRODUCE THIS 
aiALHAS BEEN GRANTED BY 




TO THE EDOCATlONALRESOyRCES 
INFORMATION CENTER (ERIC)." 



Xi:s: D£l>ABT«ENtQP_EI>aC*TIOtt 

Office ol Educational Research and Improvement 

EDUCATIONAL RESOURCES INFORMATION 
CENTER (ERIC) 

>jjJ-Thi8 document has been reproduced as 
/ ^received _f_rom the person or orflanization 

originating it 
□ Minor^hangea have been tnade to itnprove 

reproduction qu a I ity 

• RoiDts^ v4ew otopimohsstatedmthis docu- 
ment do not riecessarity represent official 
OERi position or policy 



OFFICi OF EDUGATIONAL AGeOUNTABILItY 

PROGRAM EVAbUATION DEPART MENT 




DECEMBER 1985 



ERIC 



THE SCHOOL BOARD OF BABE eeUNTY, FtORIDA 



Hri Robert Rehick, Chairman 
Dr. Kathleen Bi Magrath, Vice-Chairman 
Mr. G. Rblmes Braddock 
Rr. Paul eejas 
Br. Michael Krop 
Ms. danet R. McAlilei' 
Mr. William H. Turner 



Dr. Leonard Britton 
Superintendent of Schools 



FINAij EVALUATION REPORT 
ECTk, CHAPTER i 
1984-1985 



Principal Evaiuators/Authors i 

Glenn Ashby 
Jerome £ i Levitt , Ph . b . 
Daysi H. Naya 
Arlehe Wardell 



Dade County Pxiblic Schools 
Office of Educaticjnal AccountaJDility 
1450 Northeait Second Avenue 
Miami, Florida 33132 

December 1985 



ERIC 



TABLE OF CONTENTS 
EXEOJTIT^ SUMiftRY 

I. INTRODUeTIbN . ; 



i i i i i i ; ; ; ; . i 

• i 

Purpose of Project ... i 

Background of ESEA, Title I and ECIA, Ghaptir 1 . . i 

Selection of Participating Schools i i ...... . i 

Selection of Eligible Students ........... i 

II. DESCRIPTION OF THE PROJECT . ....... 3 

Schbblwide Component .... 3 

Elementary Component i i . . . 4 

Chapter 1/SCE Component ... ..... 4 

Secondary School Component i i , . . 5 

Alternative School Component . . ..... 5 

Non^PUblic School Co^ohent . i 

center for Neglected or Delinquent Youth Compoheht . 6 

III. DESCRIPTION OF THE EVALUATiON . 7 

Achievement Gains for 1984-85 

Monitoring Activities ...... 



6 



7 
8 



ECIA, Chapter 1 Personnel and Parent Survey .... 10 

3ULTS AND DISCUSSION ..... 11 

Achievement Gains for 1984-85 . ... 11 

Public elementary schools . . 11. 

Public secondary schools ........... 19 

Pioblic alternative schools . 19 

Non-public schools ..... . . 19 

Pxiblic schools ................ 19 

Administrative areas ^ i .......... ^ 29 

Individual Schools ........ 39 



ERIC 



5 



Monitoring Activities ^ . i ..... 45 

ECIA, Chapter l Personnel and Parent Survey i ; . . 46 

Administrator survey i i . . . . , 47 

Elementary teacher survey . ... i i ..... 43 
Secondary aide survey ............. 49 

Project manager survey . .... 49 

Area educational specialist survey ...... 5b 

Parent survey ......... i i . 51 

V. CONCLUSIONS AND RSCOlSlENDATlbNS ............ 53 

Achievement Gains for 1984-85 . 53 

Monitoring Activities ...... .... 54 

ECIA^ Chapter Personnel and Parent Survey ..... 54 
Recommendations i ........ . ... 55 

APPENDICES 

A. ECIA, Chapter 1 Schools, 1984-85 i 57 

B. 1984-85 ECIA, Chapter 1 

Student Selection Criteria . 63 

C. Supplementary Program Models . 71 

b. Ej^lanatidn of Regression . 85 

E. Individual School Achievement Test Results ... i 89 

F. ECIA, Chapter 1 Survey Instruments 

With Results ......... %>3-i^ 



ERIC 



e 



LIST OF TABLES 

li 1984-85 ECXk, Chapter 1 Number of Students Served 

by eomponent btaring the 1984-85 School Year 3 

2. 1984-85 ECIA, Chapter 1 Schoplwide Component 
Achievement Test Results by Subject - Average NCE Gains . 12 

3. 1984-85 ECiki Chapter 1 Elementary School Component 
Achievement Test Results by Model 

Total Reading - Average NCE Gains . i i i 13 

4. 1984-85 SCiA, Chapter 1 Elementary School Component 
Achievement Test Results by Model 

Total Mathematics - Average NCE Gains * i ... 14 

5. 1984-85 ECIA, Chapter 1 Elementary School Component 
Average Test Results by Model 

Language - Average NCE Gains ; . . 15 

6. 1984-85 ECIA, Chapter 1 Chapter 1/SCE Component 
Achievement Test Results by Model 

Total Reading - Average NCE Gains . 16 

7. 1984-85 ECIA, Chapter 1 Chapter 1/SCE Component 
Achievemeht Test Results by Model 

Total Mathematics - Average NCE Gains . 17 

8. 1984-85 ECIA, Chapter 1 Chapter 1/SCE Component 
Achievement Test Results by Model 

Language - Average NCE sains i is 

9. 5-984^85 ECIA, Chapter 1 Secondary School Comoohent 
Achievement Test Results by Model 

Total Reading - Average NCE Gains ; . . . . . . 20 

10. 1984-85 ECIA^ Chapter 1 Secondary School Component 
Achievement Test Results by Model 

Total Mathematics - Average NCE sains ......... 21 

11. 1984-85 ECIAj. Chapter 1 Alternative School Component 
Achievement Test Results by Model 

Total Reading - Average NCE Sains ...... 22 

12. 1984-85 ECIA^ Chapter 1 Alternative School Component 
Achievement Test Results by Model 

Total Mathematics - Average NCE Sains 23 

13 i 1984-85 ECIA, Chapter 1 Ndh-Public School Component 
Achievement Test Results by Model 

Totc.1 Reading - Average NCE Sains 24 

14. i9|4-85 ECIA^ Chapter 1 Non-Public School Component 
Achievement Test Results by Model 

Total Mathematics - Average NCE Sains ..... 25 




ERIC 



1984-85 ECIA^ Chapter 1 PaSlic Schools 
Achievement Test Results by Sender 
Total Reading - Average NGS Gains i . . 

1984-85 ECIA^ Chapter 1 District Schools 
Achievement Test Results by Gender 
Total Mathematics - Average NCI Gains . 

1984-85 ECIAj, Chapter 1 District Schools 
Achievement Test Results by Gender 
Language - Average NCE Gains . . . . i 



1984-85 ECIAj^ Chapter 1 Schbblwide Component 
Achievement Test Results by Administrative Area 
Total Reading - Average NCE Gains ..... i . 



1984-85 ECIAj Chapter 1 Schbblwide Compbhent 

Achievement Test Results by Administrative Area 

Total Mathematics - Average NCE Gains .......... 

1984-85 ECIA, Chapter i Schboiwide Component 

Achievement Test Results by Administrative Area 

Language - Average NCE Gains . . . i . 

1984-85 ECIA, Chapter i Elementary Schobl Cbmpbnent 

Achievement Test Results by Administrative Area 

Total Reading - Average NCE Gains . . i i i 

1984-85 ECIA, chapter 1 Elementary School Cbmpbnent 

Achievement Test Results by Administrative Area 

Total Matiiematics - Average NCE Gains 

1984-85 EClA, Chapter 1 Elementary school Compbnent 

Achievement Test Results by Administrative Area 

Language - Average NCE Gains ...... 

1984-85 ECIA, Chapter 1 Chapter 1/SCE Cbmpoheht 
Achievement Test Results by Administrative Area 
Total Reading - Average NCE Gains 

1984-85 ECSA, Chapter 1 Chapter 1/SCE Cbmpohent 
Achievement Test Results by Administrative Area 
Tbtal Mathematics - Average NCE Gains ......... 

19S4-85 ECIA, Chapter 1 Chapter 1/SCE Cbmpbnent 
Achievement Test Results by Administrative Area 
Language - Average NCE Gains . ; 

1984-85 ECiA, Chapter 1 Secondary School Component 

Achievement Test Results by Administrative Area 
Total Reading - Average NCE Gains .... 

1984-85 ECIA, Chapter 1 Secondary School Cbmponent 

Achievement Test Results by Administrative Area 
Total Mathematics - Average NCE Gains ... 



8 



1984-85 EeiA, Chapter 1 Alternative s5h551 Component 

Achievement jr est Resulti by Administrative Area 

Total Reading - Average NCE Gains 4! 

30. psj-SSECIA, Chapter 1 Alternative School Component 
Achievement Test Results by Administrative Area 
Total Mataiematics - Average NCE Gains ^ ......... 42 

J9J4-85EeiA, Chapter 1 Non-Public School Component 

Achievement Test Results by Administrative Area 

Total Reading - Average NCE Gains i ......... 43 

32. 1954-85 SCIA, Chapter 1 Non^Pioblic School Component 
Achievement Test Results by Administrative Area 

Total Mathematics - Average NCE Gains .......... 44 

33. ECIA, Chapter 1 Personnel and Parent Survey 

Number of Survey Forms Distributed and Returned ..... 46 



ERIC 



Executive Suaimarv 



f5jf-of®P°^ P^®®®"^^ program evaluation findingi concerning the 
Chapter __1 project as it was implemented in the Dade 
County School District. 

Federal pnds totaling approximately $28 miiiioh were provided 
^5^°'^?LS?fP^I''.^ °^ "^^^ Consolidation and Improvement 

Act (ESIA) of 19^1 ^Public Law 97-35) for the implementStion of 
the _ project. During the 1984^85 project year, services were 
provided to a total of 33,278 students at 177 sites i 

A_major^reyisidn of the public elementary school program was made 
at _ the begxnnxng of the 1983-84 school year. These modifications . 
whxch were continued during 1984-85, included: (l) provision of 
services to eligible students during the regular school dav 

program;, (2) development of 4 
schoolwide component in one elementary school; and (3) provision 
K C^JPter ^1 services through a Full-Day Basic Skills Sodel in 
tne Elementary component and the Chapter I/SCE elementary 



the project was to raise the reading, 
mathematics and language performance levels, relative to national 
norms, ^ of^ low achieving students who attend schools with hicrh 
concentrations of children from low income families. The majlr 
evaluation ^ focus ^ was an assessment of achievemeht made by the 
J S^^5J| in^areas of reading, mathematics and language as 
evidenced by NCE gain scores reported from April, 1984 and Anrii 
1985 administrations of the Stanford AchievtmSt Test. ^ ' 

iS^.„;|?^^^°",^5 5^®^^?®^^?®^^ of achievement gains, evaluation 
efforts included monitoring tha status of project operations 
minis ''t^^ visitations, and a survey Of Chapter 1 persolnii Inl 
parents in order to gather data for use in developiha and 
implementing compensatory educational programs in 1985-81. 

Ac l- i.eveiue nt Gainp for 1984-85 

^fi&ol»!^°''^''f^^ district public school reading and mathematics 
4^4"^ 1984-85 are not substantial, it appears 
Si the project was generally successful, with th4 exception 11 
f?*^ ^^^'^^^^ positive gains in reading were 

achieved_at all grade levels. The negative results at th^ seclnl 
and fough^grad^s reflect districtwide achievement pittelns Ind 
S?f S^^^'^^S-^? f^^^^^l °ther districts in the State thSSse lie 
Stanford. Positive gains in mathematics were achieJtd at ait 

iSi; ^SS^^ ''^^^^r ^ slight negative result in the foullh 
f fhievement results in language showed positive gains in 
f?;^;^ ^^--i-"^ *^th a negative result at the fourth grade? 

1 Su«f?l ^SlS ^P'^''^'' f'^^r" would indicate that thi ChIp?Sr 
1 pupils had improved their stahdine with resa^ei- 

^s^tHrJfiP'*i=''- «^ "^'"^ «KitS iniic*: 
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The reported overall ptiblic school reading and mathematics 
achievement results for grades kindergarten through eleven would 
indicate that the Chapter 1 program was having a similar impact 
in both reading and mathematics. The overall reading gain is 
slightly higher than the overall mathematics gain, but it is hot 
clear whether this is a program effect or the result of inflated 
reading gains in the secondary grades i 

Most participants in the Elementary component and the Chapter 
1/SCE elementary compoheht received Chapter l services through 
the Full -pay Basic Skills models A small number of students who 
could not be assigned to a Full-Bay Basic skills class received 
supplementary instructibn through one of three contingency models 
iStaff Resource, Pullout^ Extended School Day) . An attempt was 
made to compare the achievement gains maide by participants in the 
--§1}-?®"-^ ao«iels with the gains made by students who 
participated in the Full-Day Basic skills model. only in the 
Elementary component staff Resource model did a sufficient number 
of^tudents participate to allow sxjch a comparison. in reading, 
participants in the Staff Resource model achieved a slightly 
higher gain than the Full -Day model participants^ while in 
mathematics, the Full-Day participants achieved a greater gain 
than the Staff Resource students. it may be that these findings 
a?® not a result of differences in the models but rather a 
function of differences in the student populations due to factors 
at the school level that influence student placement. 

Compared to the elementaiy grade level (K-6) , the secondary grade 
level (7-il)^ains were greater in both reading and mathematics. 
The secondary grade level reading gain is substantially greater 
than the elementary level reading gain score. The difference in 
mathematics gainsj although not as substantial, ii relatively 
large. However^ the secondary level gains should be interpreted 
cautiousiy^due to selection procedures which may have increased 
the regression effect on these gain scores * 

Female reading achievement gains were higher than the male 
reading achievement gains overall as well as at the elementary 
level and the secondary level. overall and elementary level 
mathematics achievement gains were greater fbr the female 
participants. However, at the secondary level the males achieved 
a greater NCE gain in mathematics than the female participants. 
Female ^students appeared to benefit more from participation in 

i program than the male students except in 
mathematics at the secondary le-"el. 

Honitbrihq Activities 

Data from both site viiitation cycles revealed that, 6n the 
«22ifi*^ v.-^J®^'^*™ was functioning smoothly. There were some 
problems ^whaoh^were reported to project personnel at c6hference 
sessions following each of the visitationl. 
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EC^^^ Chapter 1 Persdiinei and Parent Sttrv&v 

Results of the survey indicate ah overall high degree of srograffi 
satisfaction across all six respondent groups. Princigais 
reported that,^ in general, little difficulty was encountered in 
planning and xmglementing the Chapter i program. The Chapter i 
planning process and the adequacy and clarity of inforaatioh 
provided to facilitate program planning received favorable 
ratings by mcsst administrators. However, more than half of the 
principals reported that they ekperiehced difficulty obtaining 
parental involvement in the planning of their program: 
Similarly, area educational specialists reported difficulty 
involving parents in the implementation of the program. i 
relatively large nxamber of administrators also noted that thev 
experienced problems in developing their program because of the 

i?7Sih+?fJ5^ e '^^^'^ ^° determine student 

eligibility. some principals reported problems implementing the 
Chapter 1 program because of difficulty experienced in recruiting 
suitable personnel. i-ev^^uxting 

The _pdsitive influence Of the Chapter 1 prograi on student 
^^^.^^Po^l^ by administrators, teachers, educational 
specialists, and parents. The 16:1 student-teacher ratio used in 
^51 ®if"®"J^^.^^°®^^ Full-Day Basic Skills classes was rated li 
iSlSli^l everv though a high peSentagl 

i?^if S t ^^f ^^^^"I two teachers, with 16 students each, in a 
single^ regular^sized classroom was harmful to ihst^ctioA. The 

indicated that they preferred 
to remain in Chapter 1 during the next school year even if it 
were necessary to share a classroom, 

?>JS?S®^^^ P^^^^^®^ ^^^^ an opportunity to indicate 

their desire and/or need for inservice triinihg. fwo aenerJl 
areas of inservice were noted most frequently. The need/desire 
fo^^ inservice in the area of computer educltion and computer 

Ku^^ftSC^i^ . principals, teachers, and 

KS??? ""f^ specialists also indicate tht need/desire for 
additional inservice training in the area of the language 
experience approach and oral language development. 



^eeoamendatidhs 



1. It ^is recommended that the Chapter 1 proTect, as 
implemented in the 1984-85 school year, be continued. 

^* |J ^sjrfcommended that specific attend be giVih to 
the^ reading instruction at the second and fourth 
grades. It should be noted, however^ that there also 
may^ be nGn-programaatic influences affecting reading 
test results at these grade levels. 

^' «J^hLf ff °"™?"'^f?^^^^^'^^^^°"^^ emphasis be placed on 
mathematics in the fourth grade. 
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4. It is recbinmehaed Idiat additional emphasis be placed on 
language development at the fourth grade level. 

5. it is recbSmerided that some attention should be given 
to those factors: which infltience the differential 
performance of male and female students at ^articular 
grades . 

6. Additional effort shbtild be made to identify methods to 
further invblve parents in the planning and 
implemehtatibh bf the Chapter 1 project. 

7. Atteritidh shbuld be given to the difficulty that 
principals experiehcei in recruiting suitable teachers 
and aides. 

8. The situation in which two teachers,^ each with 16 
students 1^ teach in a single regular-sized classroom 
should be reviewed in brder to determine if adjustments 
can be made tb reduce the negative effects resulting 
from this situation. 

9. The inservice heeds/desires _of Chapter^ personnel 
should be identified and appropriate_ inservice training 
provided. Survey data indicated a need for inservice 
training inthe areas of cbmputer education, computer 
software, language experience, and oral language 
development. 
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iNTRODUCTION 

This .abetment reports the evaluation findings cbhcerhing the 
-^w^T^^ ECI&, Chapter 1 project operated by the Dade eotmty 
Public Schools. The findings are based on the achievement test 
results^ obtained from promoted students who were participants of 
the project for the academic year 1984-85. 

Purpose of Project 

The project's general aim was the provision of supplementary 
instructional progranming in the basic skills at the elementary 
school level and in reading and mattiematics at the secondary 
level. ^ These skill development services were to be provided in 
sufficient^ strength to counter educational handicaps stemming 
from conditions associated with low socio-economic areas. 

Background of esea. Title I and EClk, Chapter^ 1 

In 1965, the United states Congress passed the Elemehtarv and 
secondary Educatibh Act (SSEA) in an effort to improve the 
quality of educatibh in the United States. Title I of this Act 
provided federal funds for stipplementary instruction for low 
achieving students Whb attended schools with the highest 
concentrations Of children frbm low-income families. Effective 
J?- y®^^' ESEA, Title I was replaced by the 

Education Consolidatibn and Improvement Act (ECIA) , Chapter 1 
<Public^Law 97=35). under this Act Qie Title I program purpose 
°^-^^y^P^^^TBient^xy ihstructibh in the basic skills for low 
achieving students in IbW-ihcbme communities has been continued. 

Participating Schools 



Hie percentage of students eligible forv free and/or reduced 
tunches in a given school is used to determine the eligibility bf 
that school for participatibh in the Chapter 1 program. All 
schools, in which the percentage bf C3hiidren eligible for free 
lunch is higher than the districtwide average, are 
iilgibie for the Chapter 1 prbgram (elementary, junior, and 
*f?-?^i °-^°°^°^^®^"^ly2®^ separately)^. From among the 

iiigibie schools^ selection fbf participation is generally made 
rank order (highest percentage = highest ranking). 
?he^ iiumber^ of schools to be selected for participation is 
:ontroiied by the program cost per pupil, , the number of eligible 
mpiis in each school, and the total available funding. A list 
>f the 1984-85 ECIA, Chapter 1 schools can be fbuhd in Appendix 



he^ ECIA, Chapter 1 statute and related guidelines define any 
tudent^Ao is achieving belpw the nbrm fbr his/her age and grade 
s "educationally disadvantaged", such a popialatibh was Such too 
to serve effectively with the funding which was available 
nder ECIA, Chapter 1. Consequently, the selection bf students 



14 

ERIC 



for participation in the chapter 1 prbgraia was based on the need 
to concentrate resources on as many of the educationaiiy 
disadvantaged students as possible without jeopardizing the scope 
and quality of the program which was planned. Several factors 
were included in the process of defining the population on which 
the Chapter 1_ resources were concentrated. Among these factors 
were _costs per pupil for the proposed program design, total 
available funding^ grade level priorities^ instructional 
priorities, _student achievement characteristics, and available 
resources from other programs. The specific student selection 
criteria for the 1984-85 Chapter 1 program can be fotahd in 
Appendix B. 
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DEseiiiPTibN of the project 

puring the 1984-85 academic year^ Chapter i funds were allocated 
tp^ioe elementary^ 28 middle/ jxinior high, 14_senior high> and 6 
alternative public schools in Dade Cotinty. in addition, funds 
were provided to . nine non-public schools and 14 centers fbr 
neglected of delinquent youth. The project funding totaled 
approximately $28 million and ^provided services for 33,278 
eligible students through seven project components. Presented in 
Table 1 is the nxamber of students served by each of the seven 
pro3ect components* 



Table 1 



1584-85, ECIA, Chapter 1 
Nvimber of Students Served by Component 
During the 1984-85 School Year 



Component 


No. of 
Sites 


Grade 
Levels 


No. of 
Students 
Served 


Schoolwide 


4 


K-6 


2,768 


Elementary 


67 


1-6 


14,560 


Chapter i/sCE 


35 


1-6 


1^935 


Secondary School 


42 


5-ib 


11,907 


Alternative 


6 


6-12 


836 


Nbh-Public 


9 


1-8 


605 


Negiected/Delinguent 


14 


K-i2 


667 



Total 177 K-i2 



33,278 



Schoolwide 



During the 1984-85 school year instruction was provided in self- 
contained classrooms with a student-teacher ratio of 16:1 to all 
students, grades kindergarten through sixth,; ehf oiled in the four 
elementary schools with the highest percentages of 
students eligible for free or reduced price lunches. chapter i 
funds were allocated for each studisht whose prior reading and 
mathematics^ ^achievement levels were between the 1st through the 
49th percentiles. Regular state and local funds (Budget, Part 15 
^®fw "^o^® ^^"^®"ts whose prior reading and/or 

mathematics achievement levels were at or above the 50th 

•^^o^^f^^®-*^x°'^PPj®"^"^^^ funding was provided for a 
total of 2^768 students in this component. 
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*|i__students receilyed. instruction frbiii certified elementary 
teachers in all curricuivua areas based on individual student 

needsi Although instruction was not limited to basic skills> 

teachers were encouraged to provide parallel emphasis on the 
mastery of basic skills in conjunction with instruction in other 

learning areas. Students were instructed for the entire school 

day in accordance with the district's "Balanced etarriculim" 

instructional time requirements. 

Element aryl 



Students in grades one through six in the sixty-seven schools 
witii the highest economic ranking, exclusive of the four 
schooiwide component sites, participated in the Elemental 
component i students were eligible for participation in the 
program if their prior achievement levels were at or below the 
20th percentile in reading and tiie 49th percentile in 
mathematicsi^ Supplementary funding for this component was 
provided exclusively by Chapter 1. 

Eligible students were enrolled in Full^Day Basic Skills classes 
with a student -teacher ratio no greater than 16:1. Approximately 

one-half of ttie school day was devoted to individualized 

instruction in reading, language arts, and mathematics using a 

diagnostic/prescriptive approach. The remainder of the day 

included basic skills instruction through content areas (science, 
social studies, health and safety ^ and literature and expressive 
language) and instruction from specialists in physical education, 
mUsiC, art and other special electives. 

A limited htamber of eligible students who could not be assigned 
to a PUll-Day Basic Skills class due to parent requests, 
scheduling, space and/or staff availability limitations, received 
supplementary instruction in basic skills through one of three 
contingency models (Staff Resource, Pullout, Extended School 
Day) , la the Staff Resource model. Chapter 1 aides/assistants 
provided basic skills instruction to Chapter 1 students under the 
direction and supervision of the locally- funded teacher in the 
regular classroom* The Pullout model supplemental^ services were 
provided by chapter 1 fimded personnel (teachers or aides) in 
specifically designated areas outside^ the regular classroom 
during the regular school day; The Extended School Day model 

allowed Chapter 1 fUhded teachers to provide basic skills 

instruction to Chapter 1 eligible students in pre or post school 

hours. A complete description of the supplementary program 

models is included in Appendix Ci A total of 14,560 students 

received services under this component including those students 
enrolled in the staff Resource, Pullout, and Extended school Dav 
models . 

Ghagter l/SCE Component 

The remaining 35 public elementary school sites included in the 
1984-85 Chapter 1 project Used Chapter iand_ State Compensatory 
Education (SCE) program funds jointly to provide supplemental 
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iristractibh to eligible students in the first thrbiig& sixth 
grades* Chapter l funds were ai located for stUdehcs whose prior- 
achievement levels were between the ieth through 2Dth percentiles 
in reading in conjunction with the 49th percentile or below in 
mathematics. SCE funds were allocated for students whose prior- 
reading achievement levels were within the 1st through the isth 
percentiles in reading and the 49th percentile or below in 
mathematics i 

Instructional services were provided without regard to Chapter 1 
or SCE program distinctions using the Full-Day Basic SSills model 
described in the Elementary j:omponent . A limited number of 
students who could not be served in this model were provided 
supplementary: instruction through the contingency models (Staff 

Resource^ Pullout, Extended school Day) as described in the 

Elementary component. chapter 1 supplementary funding was 
provided for a total of 1^935 students in this component, 
including the students served through the staff Resource 
Pullout^ and Esctehded School Day models. 

Secondary school CbmTabhent 

Chapter l reading and mathematics services were provided to 
students in grades five throu^ ten at 42 ptiblic secondary 
schools (28 middle/jiihior high, 14 senior high), students were 
eligible tP receive services if their prior achievement level was 

at the first or second stanine; Separate eligibility was 

determined for reading and mathematics; 

Two Chapter 1 supplemehtaiy models were used to provide Services 
to eligible students: Split Eaboratory/Classroom and Staff 
Resource, The most commonly used model was the Staff Resource in 
which Chapter 1 funded paraprofessionais, under the direction and 
supervision of locally funded teachers, provided instruction ^-b 
3- eligible students, in classrooms which were composed ot 
either Chapter 1 students only br both Chapter l and non-Chapter 
1 _ students. Limited usage was also made of the Split 
Eabqratpry/Classroom model in which chapter 1 and locally f Uhded 
teachers^ were^ paired f br the puirpbse of providing instructibn to 
Chapter 1 eligible students in separate classrooms. A detailed 
descsription of the Secondary Schobl component program models is 
provided in Appendix c. A total bf 11,907 students received 
8,766 reading services and 7>201 mathematics services throuah 
this component. ^ 

Alterna tive School Component 

Public alternative school studehts (grades 6-12) were eligible to 
participate in the Chapter l program if their prior achievement 
levels were at or below the 25th percentile in reading and/or 
mathematics and they otherwise would have baen attending Chapter 

schools; Supplementary instruction was provided to eligible 

students through Homogeneous tabbratory/Ciassroom, Split 
Eaboratory/Classrpom, and Staff Resource mbdeis (as described in 
the Secondary School component) and the Pullbut Sodel (elementary 
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grades onlyi_ in which Chapter 1 teacheris provided suppiementary 
instruction outside the regular classroom. Reading services were 
provided mainly through the Hombgehebus ^abbratory/Ciassroom 
model with the remaining reading services almost evenly divided 
between the Splits Labpratbry/Classrbbm and staff Resource models; 
Mathematics services were primarily prbvided through the 
ilomogeneous LaboratoiY/Classroom model. A tbtal of 836 students 
received 672 reading services and 638 mathematics services in 
this component; 

Nohg-gn b li c Sc hool^Co mponent 

^e Chapter l^on-Public Schbol cbmpbhent bperated in nine 
schools and served 605 students in grades one thrbugh ei^t; 

Non-public school students were eligible fbr participation 

according to the following levels of prior achievement: grades 
one through six ^ 2 bth percentile or belbW in reading and 49th 
percentile or below in jaaatAemat grades seven thrbugh ten - 

stanines one or two in reading^ and/or mathematics. ih addition, 
to receive chapter 1 services the students meeting the 
achievement^ criteria would have otherwise attended a Chapter ± 
ptaslic schooii students at the elementary grade levels (grades i- 
6) received instruction in both reading and mathematics whereas 
secondary level students (grades 7 and 8) received instructibh in 
reading ahd/br maldiematics, depending on eligibility. 

Chapter 1 instruction at the non^public school sites was prbvided 
through the staff Resotirce model as described in the Secbhdary 
Schobl cbmpbhent; ^e Extended School Day model in whi.ch Chapter 
1 teachers and paraprofessionals instructed students in pre br 
pbst schobl hours; and th^Puiiout aodel (elementary grades bhiy) 
as described in /Hie Alternative school component. The Pullout 
mbdel was most frequently used to provide chapter 1 services for 
students in this cbmponenti 

Center fbr Neglected br Delihroent Youth Component 

Residents bf 14 centers for hegiected or delinijuent ybUth were 
selected fbr Chapter i participation on the basis bf prior 
achievement levels at tiie 30th percentile or below in 
kindergarten and tee first terough twenty-fifth percentiles in 
grades bhe thrbugh twelve in reading and/or mathematics. Chapter 
I services were offered to 667 students either at the residential 
institution or at the public schools attended by prbgram 
participants. Chapter i funded teachers and paraprofessionals 
prbvided tutbrial instruction after the completicn bf the regular 
schobl day^ (Extended School Day) ^ or during the student's 
regular reading and/or mathematics class time (Staff ResbUrce) . 
At bne center the Hbmbgeneou;^ taboratory/Classropm model was used 
to prbVide mathematics services and the Split Labbratbry/Class- 
room model Was used fbr the provision of Chapter l reading 
services. The Hbmogehebus and Split tabpratory/'Classroom models 
are described \inder the Secondary School component. 
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DESCRiPTiON OF THE EVALUATION 
Achlevemeht Gains for 1984^85 

In order to evaluate the academic benefits which the project was 
T f^®**^*^®'-^" ---^^^^^ °f achievement gains was undertaken. 

In addition, the effects of specific program characteristics on 
achievement gains were also examined. 

^^ftermine program effectiveness^ the norm-referenced m6dei 
jHddel ^Al) was: implemented on a full year (twelve month) 
evaluation cycle for most of the Chapter 1 participants. 
Pretesting and posttesting occurred in April, 1984 and April 
1985 respectively, as part of the districtwide administration of 

the Stanford Achievement Test. For kindergarten students 

enrolled in the Schoolwide component the norm-referenced model 
was implemented oh a fail to spring evaluation cycle with 
pretesting occurring in October, 1984 and posttesting in May 
1985 using the Califbraia Achievement Test (CAT). Students 
receiving servicses at neglected or deilnguent centers were alscs 
evaluated using the CAT on the basis of the fall to spring cycle 
The results of the analysis for the neglected or delingueht 
centers have not been included in this report due to & limited 
number of student test scores; 

The^ normal curve equivalent (NCE) score, which was used in the 
analyses, was mandated at the national level for use in the 
evaluation and reporting system of 1984-85 Chapter 1 projects. 
-?f f-- of NCEs extends from one to ninety-nine and has a 
midpoint of fifty^ as does the percentile scale. The NCE scale 
is more refined than the percentile scale in that NCEs represent 
equivalent achievement units, whereas percentiles do not reflect 
equivalent units. This property allows for the legitimate 
arithmetical manipulation of HCE scores. 

An identical NCE obtained oh pbsttest as compared to iDretest 
would reflect the condition that the individual being testSd had 
not changed his/her relative: pesition^ith respect to the 
population on which the test had been normed. This condition 
would be ejected unless some tanusual educational program 
intervened to alter the individual's standing with respect to the 
normative population. since Chapter 1 is expected to partially 
compensate^ for identified educational deficiencies, it wal 
anticipated that participants of the program should demonstrate 
at least some change in their relative position (with respect to 
the normative population) from the pretest to the posttest phases 
Of the project. In measurement terms, some gain in their average 
NCE scores should occur if the project was successful in 
compensating for the students' original deficiencies. 

This evaluation addressed the following questions: 

1. Has the district's Chapter 1 program produced achievement 
gains beyond what would have been expected without the 
operation of such a progreua? 
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2. Did _ the grogram have similar impact on reading and 
mathematics? 

3i How c 4 the Staff Resource, Pullbut, and Extended School Day 
instruotipnal models used in the puSlic elementary schools 
compare with the achievement gains realized in the Full-bay 
Basic Skills model? 

4. How did the achievement gains made at the elemehtary grade 
levels compare to gains made at the secondary grade levels? 

5 . Did -^e females differ from the males ih; the achievement 
gains made in both reading and mathematics? 



Monitori ncT Act ivities 

The of f ice of Educational Accoimtab through its Department 

of Program Evaluation^ has periodically determined the status of 
district Title I/Chapter 1 c^erations in the past, and has 
continued similar reviews of the program ih 19S4-85. As in prior- 
years, tiie procedures used to evaluate the program stattas 
consisted of two visitations to each of the sites providing 
services i 



The process consisted of structxired interviews with 
administrative personnel and Chapter 1 instructional staff and 

the examination of such documents as eligibility lists 

participant rosters, listings of equipment purchased with Chapter 
1 f^^s, and free and/or reduced price lunch application forms. 
Besides thm administrator, efforts were aade to interview at 
least one Chapter 1- funded teacher, one funded Chapter 1 
teacher, one Chapter i-funded aide^ and one Chapter l-funded 
Project Hicro Aide at each site where these staff were employed. 
During each site visit, efforts were made to interview different 
teachers and aides. 



The sites observed were of the following t^es: 



public olemehtary schools ^grades K - 6) 
public junior high/middle schools (grades 5-9) 
public senior high schools (grades 9 - lb) 
alternative aducation scdiools (grades 6-12) 
non-public schools (grades 1 - loi 
centers for neglected or deiinguent 

youth (grades K - 12) 



Total sites visited 



First 


Second 


Visit 


Visit 


IDS 


106 


28 


28 


14 


14 


6 


6 


9 


9 


i3 


12 


175 


174 



21 

8 



p£ the 177 Chapter 1 sites, 175 were_ visited at the first visits 
Two non-ptiblic sites and two centers for the neglected and 
delinguent were not visited as three did_ not have programs in 
operation at the time of the site visits and one had just started 
Its progretm . 

For ^ the second visits, 174 sites were visited. Two non-pubiic 
schools and three centers for the neglected and delinquent were 

-§ ^^r- operational programs at the time 

or the site visits. 

^-fi. i--^® visitations were designed to gather information 
pertaining to the following areas of program operation: 

1; Student Populatibn - the nature of selection and degree 
of service to the student population; 

2. Site Selection - the compliahce with state and federai 
regulations regarding the maintenance of evidence for 
school site eligibility, specifically the free and/or 
reduced price lunch applications and a report of the 
number of those applications and school membership. 

3. Equipment, supplies, and Materials - the compliance 

state and federal regulations regarding the 
maintenance of records of icscal funds spent on 
eq^ipment^ supplies, and materials for Chapter 1 
participants; the general maintenance of records of 
Chapter 1 equipment; and the availability and adeguacv 
of the equipment, supplies and materials; 

4. Personnel Utilization and Training - the equitable and 
appropriate use of Chapter 1 personnel and the 
availability and participation in staff development 
activities; ^ 

5. Ihstructiohal Activities - the compliahce with 
contractual agreements and with district impieientatiun 
guidelines regarding instructional activities and grade 
reporting; 

6. Organization - the compliance With state and federal 
regulations regarding the availability and coipieteness 
of school level planning documents. 

7. Project ^Miarb - the compliance with cohtrabtual 
agreements^^ with the state and with district 
implementation guidelines regarding the computer 
assisted instruction for Chapter 1 participants. 

wSL^Ji^^T^x^^^Ly^^^w.^F^^^^^ during the period of October 29 to 
November 14, 1984, which meant that the various sites had been in 
m?-^^Sf°?. approximately two months prior to the site visits. 
The findings from that visit were presented at a conference 
session to the Office of Federal Projects Administration 
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personnel^ area, administrative directors^ _and program managers 
approximately, three. weeks after the site visits were compieted. 
At that session individual site reports were distributed to the 
appropriate personnel^ These reports described each instance of 
npn-cpmpliance or nbh-implsmenation found during the site visits. 
In addition,. _a suminary of the more frequent problems was 
presented and discussed. 

The same procedure was followed for the second visits which 
occurred during the period of January 31, 1985 through February 
15 J 1985 which meant that the various sites had been in operation 
for approximately five months prior to the site visits. The 
conference session reporting the findings from these visits 
took place c_-3proximately two weeks following the completion of 
the site visitations. 

Written reports of the data collected for the first and second 
s^-e visitations were produced lEClA, Chapter i status Report as 

of November 14, 1984 and ECIA, Chapter 1 status Report as of 

February 15, 1985). « wj. 

iTT^gaonnel and Pafoht Survey 



The ECIA^ Chapter 1 Personnel and Parent survey was intended to 
gather information on the pi arming and implementation of the 
i984-85_^ Chapter 1 project. The data obtained were used in 
developing and implementing compensatory educational programs for 
the 1985-86 school year. Survey questionnaires were mailed to 
principals, 386 elementary school teachers, 164 secondary 
school^ teacher aides^assistantP, five project managers, 23 
educational specialists, and 181 parents. The questionnaires 
"fYfioped so as to be appropriate for each group of 
respondents^ although similar dimo.hsibns were probed on all of 
the questionnaires i 

mie vast majority of t^^^ surveys were statimehts to 

which the respondent expressed his/her agreement or disagireement 
on a six point scale ranging from strongly disagree to strongly 
agree. After examining the data the six point scale Was collapsed 
across the three agree and three disagree response options to 
obtain the total percentage or number in agreement or 
disagreement for each item. The collapsing ot the data provides 
a sharp agree - disagree distinction which is used in the 
discussion ^±ch follows. Also included oh the surveys were 
lists of areas/activities to which the respondent provided 
J°fw^^°" by^ selecting from specific response options provided, 
and the provision for the respondent to make written comments and 
suggestions i 

ISi^®^*-"- presentation of the preliminary findings was made by the 
SJJ|°® ?^ Educational Accountability at a meeting of the Ad Hoc 
ECIA, Chapter 1 - State Compensatory Education Program Planning 
Committee on March 28, 1985^ In addition, copies of each of the 
survey forms with the results included were given to the Office 
of Federal Projects Administration. 
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RESULTS AND DISCUSSION 



Acfaievement Gains fgg 3,&84"85 

Tha ii^act of the 1984-85 chapter 1 project on the reading, 
mathematics, and language achievemeht of participants was 
demonstrated by ^the amount that the average Normal curve 
Equivalent (NCE) scores changed from pretost to posttest; The 
information included in this section was . -taihed from the test 
scores of 13,072 Chapter l reading participants and 12,199 
^?^^7f?**^ff participants for grades kindergarten through eleven. 
* ■•^^^^ results for public elemehtari' school 

participants in grades 4, 5, and 6 are included. This population 
represents those promoted pupils for whom both pretest and 
posttest scores were available. Summary data are generally 
presented separately for reading, mathematics, and language 
achievement by grade level. xangu<age 

the^l984--85 Chapter 1 project, test scores from the April 
1984 districtwide^dministration of the Stanford Achievemeht Test 
were used to determine student eligibility. This was the first 
year in^ which student eligibility was based on test scores from 

S!iJ*.^''^»' "^^^^""^S^^^f^^^^^^^^^^^^^o^- addition, test scores 
fr^ the same administration of the Stanford were used as the 
pretest for^the Chapter 1 evaluation. This was also the first 

iUu^^i^A ^^""^ i^^^^^^^ (grades 1-6) and Total 

Mathematics scores ^grades l-io^ were used in the evaluation of 
cnapter 1, Due to these changes^ comparisons to previous years 
achievement test results are not recommlnded. years 

P^lic elementary schbola. Tables 2 through 8 present the 
achievement results for the three public elementary school 
compopnts (Schoolwide, EleSentary, chlpter I/SCE) . A^evilw 11 
In^ ^ISiX "veals that positive average NCE gains were achievll 
in reading and mathematics for all three cbmpdnents and in 
ianguag^^for the Chapter l/SCE component. The average reading and 
mathematics gains reported for the Schoolwide cbmpohent must be 
viewed with caution, included in the average weighted totals a^l 
^ for the kindergarten participants which are 

.5?^^'^''^ ^^^"^ 5radel one through IS 

SSfr.«TT- ^® overall results. For each component, thl 

overall average gain in mathematics exceeds the overlll averacre 
gain in reading and language. -taye 

The_ Elementary component Staff Resource iodel is the bhlv 
contingency model with a sufficient number of students to allow a 
reasonable c3omparison of achievemeht gains to be made with the 
^^'^^ ^^^i-^ sy^^na model, in r^^^^ participants in the 

?S I *r«S-f achieved a slightly higher overall NCE gain 

""SPF^y participants (1.6 nceS)! ^ Jn 

mathematics^ the participants in the Full-Day model achiived a 

cJ^Sr*. f^'^ NCEs) than the participant^ in the 

Staff Resource model (0.2 NCEs) . j-tianu;, tne 




Table 2 



1984-85 ECIA, .Chapter 1 
Schooiwide Coiporient 
Achievement Test Reiuits by Subject 
Average NCE Gains 





Total Reading 


Total Hatheaati 


Grade 
tevel 




NCE 


Number 
lesteci 


NCE 
Gain 


K 


265 


20.9 


265 


29.1 


1 


32 


-3.7 


32 


2.8 


2 


56 


-6.4 


54 


-2.0 


3 


79 


4.1 


78 


2.7 


4 


170 


3.5 


168 


•l* 6 


5 


187 


-1.0 


184 


0.9 


6 


160 


-1.1 


159 


1.5 



Number 
Tested 



Language 
NGE 



166 
183 



-4.0 
-0.5 
0.3 



Average 

Weighted 

Totals 



949 



4.7 



940 



8.6 



504 



-1.4 
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l984-85ieiA, Chapter 1 
Eleientary Coiponent 
fest Results by Model 
Total Reading - Av&rage NCE Gains 





Full Day 


.Staff 
Resource 


sxienQect 
School Day 


Pullout 


Total 


Grade 
Level 


Number 
Tested 


NCE 
Gain 


Number 
Tested 


NCE 
Gain 


Number NCE 
lescea Gam 


Niiiber 
Tested 


NCE 

Gain 


Number NCE 
Tested Gain 


i 

H 

2 


1052 


3.1 


44 


12.3 


2 16.1 


3 


-10.2 


1101 3.5 


846 


-1.6 


63 


-0.1 


mm 


4 


2.1 


913 -1.5 


i 


1199 


3.9 


4? 


M 


mm mm 


6 


4.8 


1252 3.8 


4 


1270 


-0.1 


58 


-0.7 


7 -4.1 


5 


-1.9 


1340 -0.2 


5 


1420 


0.9 


48 


-1.6 


«M mm 


3 


6.8 


1471 0.8 


6 


1170 


3.1 


62 


3.0 


mm mm 


1 


5.9 


1233 3.1 


Average 
Weighted 


















Totals 


6957 


i.6 


322 


2.0 


9 0.4 


22 


1.1 


7310 1.6 
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1984-85 iea, Chapter 1 
. . Elementary Coiponeiit 
_ Achievement Test Results by Model 
Total Mathematics - Average NCE Gains 





Full Day 


. Staff 
Resource 


Extended 

Sfhnftl Haw 


rUXIi 


DUt 


Total 


Grade 
Level 


Number 
Tested 


NCE 
Gain 


Number 
Tested 


NCE 

Gain 


knnihpr Hpr 

llUlUJi/Ci lit LI 

Tested Gain 


MuiDer 
Tested 


Gain 


Number NCE 
Tested Gain 


1 


1060 


3.1 


44 


-2.3 


2 -18.9 


4 


-9.9 


mo 2.8 


2 


849 


1.5 


S3 




mm mm 


5 


10.5 


917 1.6 


3 


1244 


1.8 


47 


-2.1 


mm mm 


6 


5.1 


1297 1.7 


4 


1241 


-0.1 


53 


-1.2 


7 -11.1 


5 


-5,1 


1306 -0,1 


5 


1411 


4.2 


46 


3i8 


mm 


3 


-1.7 


1460 4,2 


6 


1161 


1.7 


66 


0.2 




1 


7.2 


1222 1.6 



Average. 
Weighted 

Totals 6966 2.1 313 0.2 9 -12.8 24 0.8 
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198i-85 Eeift, eliapter 1 
Eleiehtafy ebmponent 
Achieveient Test Results by Model 
Average NCE Gains 





Full Day 


Staff 
Resource 


Extended 
School Day 


Mlout 


Total 


Grade 
Level 


Number 
Tested 


MCE 

Gain 


Mer 
Tested 


NCE 
Gain 


Her NCE 
Tested Gain 


Tested 


11 III 

Gain 


Nuier NCE 
Tested Gain 


4 

H 


1262 


-2.5 


59 


-3.4 


1 -6.2 


4 


2.3 


1332 -2,5 




1421 


1.3 


46 


D.O 


mm 


2 


-4.1 


1469 1.3 


6 


1167 


1.1 


60 


2.2 




1 


6.3 


1228 1.2 


Average 

Weighted 

Totals 


3850 


0.0 


165 


0.4 


1 -6.2 


7 


1.0 


4029 0.0 
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Table 6 

198R5 ECIAi Chapter i 
. . . Chapter l/SCE eoiponent 
Achieveiiient fest Results by Model 
Total Reading - Average NCE Gains 



0\ 



-Staff Extended 

Full Day Resource school Day Pullout 



3 93 3.2 12 4.1 



Totals 521 0.7 58 1.7 2 -1.5 ID 8.1 



Total 



Grade Nuier NCE Number NCE iSer NCE Nuier NCE Nlber NCE 

Level Tested Gain Tested Gain Tested Gain Tested Gain Tested Sain 

1 37 -1.9 3 6.4 

2 53 -6.6 4 -13.2 2 -1.5 - - 



4D -1.3 
59 -6.9 

105 3.3 



4 90 1.6 8 -0.5 3 11.4 101 1.7 

5 126 0.1 8 i.i 1 6.8 135 e.2 
^ 122 2.9 23 3.4 - » 6 6.6 151 3.1 



591 0,9 
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1984-85 EeiA, Chapter 1 



Achievement Test Results by Hdiel 
Total Matheiatics - Average NCE Gains 



Staff Extended 
FuUDay Resource School Day Pullout 



525 2.5 57 2.5 2 -9.6 iO i.9 



Total 



«vei Testes Gain Tested Sain Tested Gain Tested Gain Tested Gain 

i 39 4.8 3 y ^ - 

^ '1 < -6.6 2 -9.6 ~ ~ 57 -0.9 

5 93 --4 12 -2.5 .. .. ^ 105 .j^j 

" ' - 3 4.4 102 2..! 

5 126 3.5 8 .1:3 .. j y 

* " 5.5 -■ - 6 e.8 153 4.5 



594 2,5 



4 
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Table 8 

1984-85 m, Chapter 1 
Chapter l/SCE Component 
Achievement Test Results by Model 
Iianguage - Average NCE Gains 



Staff Extended 
Full Day Resource School Day Pullout 



Total 



Number 
Tested 


NCE 

Gain 


Number 
Tested 


NCE 
Gain 


Number 
Tested 


NCE 

Gain 


Number 
Tested 


NCE 
Gain 


Number 
Tested 


NCE 

Gain 


94 


0.0 


S 


6.8 


mm 


mm 


3 


16.1 


102 


0.8 


126 


4.0 


8 


1,7 


mm 




1 


-20.2 


135 


3.7 


122 


3.5 


23 


5.8 


mm 


mm 


5 


-2,7 


150 


3.6 


342 


2.7 


36 


5.0 


mm 


mm 


9 


i.6 


387 


2.9 
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^lic secondary schools . Secondary School component reiding and 
mathematics achievement test results_are presented in Tabils 9 
and 10, resjsectively. An inspection of these tables reveais that 
positive overall average gains were recorded in both subjects. 

Secondary School compbheht, the Reading Comprehension 
subtest was used for both the selection and evaluation of 
students in grades seven through ten. This, plus the very low 
participant selection criteria of the first and second stanines, 
may^have increased the possibility that the positive gains seen 
in taie Secondary School component may hot be due entirely to the 
effect of ^e Chapter 1 program on achievement, but to the effect 



of regression. The tendency for gain scores to reflect regression 
n f ^^^^ ^® t®^t is used for selection and 

evaluation^ because repeated measurements of a phenomenon usine 
the^ same instrument leads to a score closer to the mean. This 
tendency is also increased when inclusion is bas^^ a narrow 
range of ^extreme scores as in the Secondary school component. 
Because these students were selected with scores very far from 
the_ mean, they would, therefore, have a high probability of 
moving closer to the iiean on subsequent testing i A more lenghtly 
explanation of regression can be found in Appendix B. ^ ^ 

A regression correction procedure prescribed by the Florida 
department of Education has been applied to the Secondary results 
for grades seven tiirough eleven in reading and grade ii in 
mathematics. However, this correction may hot have accounted for 

ni«^4.3^\^f^^f^®^°" f?^^^^^^*^^^*^®*^ Oh test results from Dade 
county but^^from national data supplied by the test pubiisherT 
^ correction factor applied to the gain scores Say have 
underestimated, the amount of regression in the scores. tSus 
^Ithough «ie large gains for the Secondary School eompohent ar4 
welcomed, they must be viewed cautiously. are 

SS^^^^Hi^?^^^^''\f°^°°^^^ Alternative School component reading 
a^d mathematics achievement test results are presented in Tables 

iL^^*^ ''^^''^^' . ^ slight positive overall NCE gain is 
mathStticI?'' ^ negative result is reported for 

schools. Non-Public school component achievement test 
results for reading and mathematics are displayed in Tables 13 
and^l4. Overall average positive NCE gains were achieved in both 

trains were achieved at ail 
grade levels in^ both reading and mathematics except at the fourth 
^^2® reading and mathematics and at the eighth grade in 

^i|e_se|2oli. Tables 15, ±6, and 17 report the district public 
l^oil— Achievement test^ results for males and females in 
reading, mathematics, and language. Positive overall NCE oiihs 
were, achieved in both reading and mathematicsT With thi 
exception of the second and fourth grades, positive gains were 
achieved in reading^ at all grade levels. PoSitive NCE gains in 
mathematics were achieved at ail grade levels except for a slight 
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-85 m, I 

Schod 



tori 



" ■ ' - top NCE Galfls 



Staff 





Class 


/lab 


C3:assy^ab 






Grade 
Level 


Hber W2 
Gain 




m 

Gain 


Uer NCS 
teted Gain 


Mied Gain 


5 


56 


3.6 










— - 


6 


163 


3.1 






31 


3.1 


mm 


7 


103D 


8.5 


55 


9.4 


202 


10.1 


MM 


8 


972 


9.1 


64 


10.4 


199 


9.7 




9 


497 


10.1 


93 


4.7 


215 


10.5 




10 


309 


9.3 


118 


8.6 


106 


10.4 




11 


2 


ii.O 






3 


2.7 





KJtais 3029 8.7 330 8.0 756 9.8 

ERIC 



Total 

NunDDer NCB 
Gain 

56 3.6 

194 3,1 

1287 8.8 

1235 9.3 

805 9.6 

533 9.4 

5 6.D 



4115 8.8 



1984-85 B3Ar.aa{fe 1 

kMm^T&mj^^ Model 
!RM l£ithanatlcB - Av^m MCE Gains 





Hcmogeneous 
Glass/lab 


^lit 
Class/lab 


Staff 
B^otaxse 


Mended 
SdiDol da^ 


Grade 

Josvei 


svMjSC 


Gain 


Mer NCB 
!restai Gain 


— — 

tested 


m 

Gain 


!lteted Gain 


5 


24 


5.9 




— 






6 


97 


-3.2 




8 


3.7 




7 


683 


5.6 


43 3.9 


143 


6.7 




8 


501 


1.9 


40 3.1 


100 


1.9 




9 


671 


5.4 


1 -3.5 


256 


5.9 




10 


543 


6.9 




157 


7.0 




11 


6 


0.8 











Ibtal 

Nuniber m 

!Dested Gain 

U 5.9 

105 -2.7 

869 5.7 

641 2.0 

928 5.5 

700 6.9 

6 0.8 



Average, 
lighted 

Mais 2525 4.7 84 3.4 664 5.7 - ^ 3273 4.9 



inbiiii 



nOClei 

M Reailnj - Avbaga la 6alM 



iS 



i|lM|:jicil^ 



Sass/lab 



Dssted Sain 



Is) 



6 2 -UJ 

7 9 0.9 

8 41 -0,8 

9 1 10.5 

10 - - 

11 - - 



lit. 

Qass/Iab 



9 3.2 
8 6.6 
5 -4.6 



.Staff 



SdiooiQ^ Mlout 



Nlifcer HQS Nte 
SaJii Gain M Sain Iteted Gain 



2 ^.0 



5 

8 3.1 
10 1,2 



MM Gain 

2 -11.3 

11 0.4 

43 -0.5 

15 2.3 

16 4.9 
15 -0,7 
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flighted 

Ms 53 -0.7 22 2,7 27 1.5 



102 0.6 
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1984-85 Baft^ Qie^}^: 1 
Altematira Sdroi 

Kfeal Hathanatics - Avaage NCE Galis 



CLass/Iab 

e ^^oex NCE 
1. !KstBd Gain 



2 


-15.2 


6 


11.9 


28 


-5.3 


io 


-2.4 


4 


6.9 


4 


7.5 



dasa/Iab 

)M3er NCE 
Tested Gain 



Stafr 
Rssouxos 



1 
1 
6 
7 
7 



b.o 

-4.6 
1.2 

0.3 
1.5 



EKtenfed 
Scia»l De^ 

Ni^ber NCE 
lasted Gain 



Fullout 

NUniier NCE 
!I^sted Gain 



Sotai 
Tested Gain 



2 
7 

29 
16 

ii 
ii 



-15.2 
10.2 
-5.3 
-1.1 
0.5 
3.7 



-1.8 



22 0.7 



76 -1.1 



43 



44 
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taage IKE Galiis 



Glass/lib 



.*llt 



^ Uer 
M W Galii 



M 1 
2 
3 
4 
5 
6 



Mai Gain 



Staff 
Besoinice 


SMDiy 






Ibtal 






Niter 




Nuiber p 




Gain 




Gain 




5 -9.2 




34 


6.7 


39 4,7 


1 -4.8 




25 


3.6 


26 3.3 


5 7.3 


2 2.8 


41 


l.Q 


4o 2.2 


4 0.7 


2 16.5 


23 


-3.5 


29 -2.0 


12 6.2 


1 -6.4 


41 


0.6 


54 1.7 


9 7.1 


4 6.1 


42 


7.8 


55 7.6 


20 5.6 


2 17.9 


N/ft 


M/A 


22 10.4 


31 10.3 


1 27.3 


N/A 


N/A 


32 10.8 
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W 7i3 12 9.0 206 3.2 



365 4.6 



1954-55 m 



K) i 
2 
3 
4 
5 
6 



Honogeneous 
Qass/Iab 



Gain 



Staff 



pier M 
MBSi Gain 



lest^ Gajn 

5 0.7 

i -14.8 

5 -8.7 

4 -14.1 

12 2.4 

9 3.3 

19 8.6 

20 -2.6 



Sciiool Day Puliiwt 



2 8.0 

1 -6*2 41 
4 8.2 42 

2 11.5 
2 11.0 



fetal 



Mais - 



75 1.3 13 6.6 



pber m 
Gain 


Note m 

Med Gain 


34 U 


39 3.2 


25 0.8 


26 0.2 


39 4,2 


46 3.4 


23 ^1.3 


29 -7.2 


41 Q.0 


54 0.4 


42 2.6 


55 3.3 




21 8.9 




22 -1.4 


204 1.3 


292 1.5 



I^le 15 

1984-85 raft, Qiiptef. 1 
„ pistrict Pttolic. Schools 
i^chieveoient Ttest Results l^Gerider 
Total Eeadingr - Kffsm^ NCE Gains 







NCE 

Gfii.n 


Nlimber 
Tested 


NCE 
Gaon 




NO] 
Sain 


K 










265 


20.9 


1 


646 


3.7 


527 


2.6 


1173 


3.2 


2 


601 


-2.3 


427 


-1.5 


1028 


-2.1 


3 


820 


2.7 


618 


5.0 


1438 


3.7 


4 


911 


-i.b 


700 


0.4 


1611 


-0.4 


5 


946 


6.5 


904 


0.9 


1850 


0.7 


6 


919 


2^9 


821 


2.4 


1740 


2.6 



Average 

^fel^htedL 4843 1.1 3997 1.7 

Totals (K-6) 



7 


753 


8.6 


545 


8.7 


1298 


8.7 


8 


682 


8.4 


596 


9.5 


1278 


8.9 


9 


449 


9.6 


371 


9.2 


820 


9.4 


10 


288 


9.2 


263 


9.5 


551 


9.3 


ii 


10 


2.7 


ib 


-0.9 


20 


0.9 


freighted 
Totals (7-11) 


2182 


8^8 


1735 


9;l 


3967 


9.0 


Totals (K-U) 


7025 


3.5 


5782 


4.0 


13072 


4.1 
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Table 16 



1984-85 Edki Qiapfeer l 
District Public Scfeols 
.Achievement Test R^wlts by 
Ibtal lEitiiennatias - Average NCE Gains 



Females T(±^ 



Srade 
level 


Number 
T^ted 


NCE 
Gain 


Ni.7tnber 
Tested 


Gain 


Mtmber 
Tested 


NCE 
Gain 


K 










265 


29.1 


i 


650 


2.4 


534 


3^4 


1184 


2.8 


z 


604 


0.8 


424 


1.9 


1028 


1.2 


3 


851 


1.3 


631 


1.9 


1482 


3.7 


4 


895 




681 


0.1 


1576 


-0.2 


e 
9 


AAA 

922 


3.8 


882 


4.0 


1804 


3.9 


6 


851 


i S 




±.4 


1641 


1.6 


Average 
ifeightei_ 
Ofertrals (1^6) 


4773 


1.6 


3942 


2.2 


8980 


3.0 

















7 


437 


6.6 


440 


5.0 


877 


5i8 


8 


337 


l.i 


333 


2.1 


670 


1.6 


9 


448 


5^7 


496 


5;2 


944 


5.4 


10 


324 


7,3 


387 


6;4 


7ii 


6.8 


11 


10 


2.9 


7 


2.2 


17 


2.6 


Aveseige 
T^^xted 
Totals (7-11) 


1556 


5.3 


1-163 


4.8 


3219 


5.0 


Average 














Totals (K-ii) 


6329 


2.5 


5605 


2.9 


12199 


3.5 
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Table 17 



aS84-85^ECEft, Oi^rter, i 
Di starlc± BJbllc Sdiools 
tf^gpent Tst ResultsJsy Gender 
language - Average NCE Gains 



^ 51 



Total 



Grade 
level 




NCE 
Gain 


Tested 


fiCE 
Gain 


Nlmibeir 
^I^sted 


NCE 
Gain 


4 


S08 


-3.0 


692 


-1.8 


±600 


-2.5 


5 


943 


1.5 


900 


0.7 


1843 


1.1 


6 


913 


1.3 


815 


0.9 


1728 


1.1 



negative result repotted for the fourth grade. Achievement 
results for language (grades 4-6) reveal an overall NCS gain of 
zero although positive gains were achieved at grades five and 
six. 

The overall negative results for second and fourth grade reading 
inay be reflective of the pattern of districtwide Stanford median 
percentile scores for 1984 and 1985. The districtwide results 
contain relatively large declines for two of the three s^lBtests 
that comprise the Total Reading score for the second grade ind 
one of the two subtests that comprise the Total Reading score for 
the fourth grade* In addition, a similar pattern of negative 
results was reported for several other districts in the state 
that use the Stanford for Chapter 1 evaluation. 

in examining Tables 15;, 16, and 17 for the results by gender it 
was observed that both the overall gains for grades one through 
eleven and the overall gains for grades one through six were 
higher for females in both reading and mathematics. The reported 
overall gain for grades seven ttirouc^ eleven in mathematics was 
greater for males. Further examination of the results for grades 
me through eleven reveals that females had higher gain scores at 
the majority of the grade levels in both reading and 
mathematics. The overall achievement gain reported for language 
igrades 4-6) was zero for both the females and males although the 
males exhibited a higher NCE gain at grades five and six. 

fables 15 and 16 present data allowing for the comparison of the 
elementary grade level ^k-6) arid the secondary grade level (7- 
11) achievement test results. An examination of these tables 
reveals that the gain eschibited at the secondary grade level is 
greater than the gain at the elemeritary grade^ level in both 
reading and mathematics. This is especiai.ty evident for the 
reading results which show a 7.1 NCE average weighted gain 
<a±fference between the elementary grades and the secondary 
grades^ The mathematics results, although in the same direction, 
do not show as great a difference. As discussed earlier, the 
secondary level gains must be interpreted cautiously due to the 
Procedures which may have Iricreased the regression 
effect on these gain scores. 

Admiriistrative areas . Tables is through 32 report achievement 
test results for each component by admiriistrative area (North, 
North Central 1^ North Central 2^ South Central South). The 
data are presented by grade level for reading, mathematics, and 
language^ 

Iridividualiischools. individual school achievement test results 
for ail Chapter 1 public and non-public schools are presented in 
Appendix E. 
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rl 

MoMstr^tiveArea 
M ReadliKf - toge HCE Galiis 







mmmi 


NiMlli eentral 2 


Sc«th Central 


Soul 


'h 




Iievel 


Tested 


m 

Gain 




m 

Gain 


Ntiober 


m 

Gaiii 


Niiber 

XCOUOU 


m 

uaui 


Med 


m 


Niiber M 
Uteted Gain 


K 


- 








74 


13.6 


84 


35.9 


107 


14.2 


265 20.9 


W 1 
0 * 




mm 






12 


-5.9 






20 


-2.5 


32 -3.8 


2 


mm 




m^ 




18 


-8.2 






38 

JU 


J.H 


30 "0.3 


3 










34 


8.0 






45 


1.1 


79 4.0 


4 






mm 




51 


-2.7 


77 


-3.5 


42 


-4.5 


170 -3.5 


5 










65 


0.7 


71 


-o.i 


51 


-4.4 


187 -1.0 


6 










78 


1.1 


82 


-3.1 






160 -1.1 


teage 

iigSted 

tels 










332 


3.2 


314 


7.9 


303 


3.0 


949 4J 
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1984-85 .Chapter 1 

*^6P^..lfest Results ly Mnlittati^ Area 
ilbtal J^itisiitics - Average NGE Sates 







N(rtii Central 1 


Wi(Bitral2 


SodUi Central 


South 


Ktal 




Niiber 


m 

Gam 


Uer 
!Dested 


m 

Gain 


pi]er 


m 

Gain 


Uer 
Med 


m 

Gain 


Ni^er 


n 

Gaiii 


Wer M 
Gain 


K 










74 


29.5 


84 


42.9 


107 


18.1 


265 29.1 


1 










12 


12.9 






20 


-3.2 


32 2.8 


2 










17 


-5.7 






37 


-0.3 


54 -1.6 


3 










35 


7.9 






43 


-1.6 


78 2.7 


4 


mm 






mm 


51 


-2.1 


76 


-3.2 


41 


1.8 


168 ^.6 


5 










64 


2.7 


69 


2.4 


51 


-3.1 


184 1.0 


6 


mm 








78 


3.3 


81 


-0.1 






159 1.6 
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1984-85 ECIft^ Oiapter 1 
Sctoolwlde CSaii^iient 
evement Itet Results ty Administrative Area 
language - Averse NCE Gains 



North 

Niil)er NCE 
lasted Gain 



Ifcatt Oaitral i Iforth caitisal 2 South Central 



Tiested Gain 



NUaiDer NCE 
attested Gain 

49 -10.4 

64 -1.9 

78 H3.4 



T^ted Gain 



75 
69 
77 



-0.9 
2.4 
1.1 



South 

NUniber NCB 
Otested Gain 



e 
ed 



191 -3.5 



221 



0.8 



42 
50 



-2.0 
-2.8 



32 -2.4 



Kjtal 

Number Kei 
lasted Gain 



166 
183 
155 



-4.6 
-6.5 
0.3 



504 



-1.4 
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Mrieviit Tst Esulte by MaMstrati^^ Area 
M Ming - Aimge lO Galra 





Korth 


l^s^ Oenbsl i 


MhOenttal2 


Soitti Central 






Kital 




lested Gain 


Tested gain 


Uer 
!Dsteci 


m 

Gain 


Wer m 
Gain 




m 

Gain 


Kliber M 
Hfested Gain 


i 


216 5.1 


348 111 


295 


6.7 


77 3,8 


165 


-0.4 


ilOl 3.5 


2 


120 -1.9 


329 -1.1 


269 


-1.6 


86 0.1 


109 


-3.0 


913 -1.5 


3 


213 2.8 


37i 3.8 


338 


4.6 


172 4.8 


158 


2.0 


1252 3.8 


4 


249 -1,0 


423 1.0 


351 


-1.9 


136 3.8 


181 


-1.1 


1340 ^.1 


5 


282 1.1 


425 i.3 


445 


0.4 


98 2.3 


221 


0.0 


1471 0.9 


6 


322 2.4 


341 3.6 


388 


2.6 


106 3.7 


76 


5.3 


1233 3.1 



Itotals 1402 1.6 2237 1.7 2086 1.7 675 3.3 



910 0.1 7310 1.7 
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3584-85 ra, dlft^ 1 
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10 







MOentraii 


Nbrth Central 2 


SoilthC 




bCUuI 




iSal 


Ifivel 


Her 


n 


Tested 


jlCE 

Gain 


Uer 


m 

Gain 


Her 
!^ 


m 
m 


Ntsdjer 
Tested 


P 
Gain 


Uer p 
Med Gain 


i 


217 


7.6 


352 


1.2 


297 


2.2 


80 


5.0 


164 


-0.1 


1110 2.8 


2 


124 


-6,6 


330 


2.6 


267 


1.3 


83 


2.5 


113 


1.3 


9i7 1.6 


3 


212 


-0,1 


431 


1.7 


329 


4.3 


170 


1.5 


155 


-1.6 


1297 1.6 


4 


244 


"'1,0 


421 


0.7 


335 


-1.5 


131 


2.5 


175 


-1.0 


1306 -0.2 


5 


282 


1.9 


424 


6.1 


437 


4.6 


95 


1.2 


222 


4.3 


1460 4.2 


6 


321 


2,0 


338 


2.0 


383 


0.6 


106 


0,2 


74 


6.1 


1222 1.7 



Ms lied 1.8 2296 2.4 2048 2.0 665 2.0 903 1.2 



7312 2.6 



61 
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1984-85 Chapter 1 



**i^vatitJst^M ty Aidnistrative 
laimage - Average NCE Gains 



Nbrtli irorth eenb?i l m Ceiitral 2 

Me Nliber m SiSn n Nufe p 

lavel Med Gain ^ Gain Itested Gfin 

4 249 -2.4 419 -0.7 347 ^.6 

5 287 1.6 418 2.3 445 0.7 

6 316 2.2 3^3 -0.1 391 1.0 



852 0.7 1177 0.5 1183 -0.8 



ScuthOei 


Ml 


Sctttn 




IDDtal 










piDer M 




Gain 


IBStSfl 


Gain 


Me^ Gain 


137 


-0.5 


180 


-4.1 


1332 -2.5 


96 


2.8 


223 


-1.0 


1469 1.2 


105 


0.7 


76 


3.7 


1228 1.1 


338 


0.8 


479 


-1.4 


4029 0.0 
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tai Reading - Average NCE Gains 



Ndrth 



tels 2D2 0.9 



eerMi Nwlh Central 2 Ssiith central South 



63 -0,5 



71 -0.9 



140 2.0 



116 1.4 



Srade 


(tested 


m 

Gain. 




m 

Gain 




P 
Gain 


Her 
Tested 


m 

Gain 


Ntmiber 
listed 


Gain 


Riber 
lested 


m 

Gain 


I 


16 


-1.4 


5 


3.6 


1 


■13.6 


14 


-0.9 


4 


-6.0 


40 


-1.4 


2 


18 


-5.8 


3 


-13.5 


4 


6.2 


14 


-7.6 


20 


-9.1 


59 


-6.9 


3 


35 


0.8 


11 


1.3 


15 


3.7 


20 


5.4 


24 


5.8 


ids 


3.3 


4 


23 


3.0 


9 


0.3 


15 


-3.8 


27 


3.5 


27 


2.3 




1.7 


5 


50 


-0.3 




-2.2 




-3,1 


31 


4.0 


17 


0.0 


m 


0.1 


6 


60 


3i8 


9 


3.6 


24 


-1.6 


34 


2.3 


24 


7.1 


i5i 


3;! 



592 0.9 
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u 
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m 
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NCE! 
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lUer 
Tested 


m 
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jfiber 


NCE 
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1 


18 


4.6 


5 


-4.5 


1 


2.2 


■ 14 


11.4 


4 


1.4 


42 5.2 


2 


16 




3 


-2.0 


4 


18.6 


14 


-2.6 


20 


-0.6 


57 -0.9 


3 


35 


0.9 


11 


0.9 


15 


6.6 


19 


-1.3 


25 


-3.8 


105 -0.7 


4 


23 


6,7 


9 


-9.4 


15 


-0.4 


28 


3.5 


27 


2.8 


102 2.3 


5 


56 


0.9 


25 


0.9 


12 


7.5 


31 


7.6 


18 


1.7 


136 3.1 


6 


59 


4.7 


9 


3.5 


24 


2.2 


36 


4.5 


25 


65 


153 4.5 



201 2.5 



62 -0.8 



71 3.1 



142 4.2 



119 1.4 



595 2i4 
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1984-85 BCTAi Ol^Jter 1 

Ghe^jter VSCE oangcmit 

ftdiievement Itest Results ty AdilnlstrativB Area 
language - Averap NCE Gains 



lasted Gain 

24 -0.1 

50 4.6 

58 6.6 



i 

132 4.1 



Hoctii OesTtral l 

N^er SII32 
TestesJ Gain 

9 i.3 

25 -<».3 

S 5.2 



43 1.4 



Nbrtli Cintral 2 

Nunflser SCB 
lasted Gain 

15 -3.2 

12 3.7 

24 0.4 



SI 6.6 



South Central 

2fe5tea (tsisi 

25 -6.4 
31 4.9 
36 2.1 



92 2.4 



tteted Gain 

29 4. J 

18 3.5 

23 2.8 



76 3.6 



Total 

Nu^er N(^ 
IDsted Gain 

162 6.8 

136 3.5 

150 3.6 



388 2.8 
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1984-85 Kffij Qjapterl 
Secax3arySctoolC^^ 
Milevapt.^ Kesults by MministEative m 



Northtentrall North CSitral 2 SoufeheQitrai south 
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m 
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m 

Ml 
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1^ 
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5 






65 


2.3 














65 


2.3 


6 
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-1.2 






36 


2.1 


115 


2.9 
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i.i 


7 


275 




333 


8.2 


290 


7.8 


273 


9.4 


117 


5.7 


1288 


8.8 


8 


323 


ilJ 


325 


7.1 


331 


10.4 
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Monitorincr A c t iv^ities 



Problems id e ntifi ed - first site visit . These findings we-e 
presented _ in conference with Office of Federal Projects 
Administration personnel, area .c -ihistrative directors, and 
progreutt managers on December 5^ ISc 

Overai±^_ the program was found to be functioning quite smoothly 
considering the size of the program^ the changes that were laadJ 
last year in the elementary schools and this year in the 
secondary schools. The following problems were identified by 
their^ relatively more frequent occurence at sites across the 
districts 

Chapter 1 personnel at 23 of 175 sites indicated in interviews 
that they had not participated in insert/ice activities . 
Personnel^ at 16 sites expressed a heed for inservice regarding 
rS® ^° Micro. Ahbther problem 

identified was the insufficient allbcatibh of SEA teachers at 
nine elementary schools. 

Problems were noted regarding the appropriate pupil-staff ratios 
w ? o^,*^^® sites districtwide. At 15 of the elementary 
schools visited there were one or more Full-Day Bas^c Skills 
classes which exceeded the 16:1 ratio. in addition, at 13 
elementary sites -toe minimum duration of 35 minutes of aide time 
per pupil in the contingency models was not provided* At 12 of 
the '42 seconda-v sites the maximum ratio of 125 ehapter l 
services per t ^ hours of aide time was exceeded. Thirteen 
Ji^SL?°''°^^rT,J?' '^J^'i^S not serving all eligible ehapte§ i 

««« S^Ki^' w nine elemental^, two secondary, and two 

non-ptiblic schc .xsi 

eighteen sites were either unable to locate their 1982-83 lunch 
Joptis or thexr lunch forms were missing required signatures or 
dates. The "Census of Free and^or P.educed Price tuhch 
Applications and School Menflaership" form was not available at 
seven elementary and six secondary schools. in thirty of the 
sites across^ the district, the Chapter 1 equipment list was 
lacking one of the required categories. 

Interviews ^with Chapter 1 personnel at th© 114 public elementary 
and non-public school sites indicated that at 15 sites the 
Project Micro aide, rather than the teacher, was prescribing the 
computer software. 

Problems -identified - sec o nd site visit . These findings were 
presented in conference with Office^ of Federal Projects 
Administration personnel, area administrative directcsrs, and 
progra^ managers on March 1, 19?5. The following problems were 
identified at sites across the district. 

A careful inspectibh of the Chapter i rosters of participants 
revealed 30 out Of 174 sites across the district at Which 
appropr.iate scores were hot entered, rosters were not updated. 
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students whose scores weria aOabVf .he criteria for Chapter 1 

participation were receiving services * : ftt io sites, not all 

sttidents elegible for Chapter 1 participation were receiving 
services ; 



Eleven out of 174 sites visited reported that they he?3 chapter 1 
equipment which was not in satisfactory working order. 

Spot checks of payroll records and substitute cards revealed nine 
sites with at least one instance of an absence of an £if.-funded 
Chapter 1 teacher without a correspdhding substitute record and 
seven sites with at least one instance of ah absence of a Chapter 
i-funded teacher withoi t a corresponding sxibstitute record. at 
15 sites, at ieast^ne of the Chapter 1 persbrihel reported that 
he/she^ had not participated in any staff develepmeht/inservice 
activities and at 3b sites at least one of the chapter l 
personnel interviewed indicated that adequate ihsejrvice was not 



EGIA, Chapter 1 Peirson nel and Pare nt survey 

Nine: hxandred and twelve stiryey forms were distributeci with a 
total of 544 (60%)^ completed and returned. As is shown in Table 
33^ the return rate for completed questionnaires ranged frc^ a 
high of 73 percent for administrators to a low of 27 percent for 



TsLble 33 

ECSA, Chapter 1 Personnel and Parent 
Number Survey Forms Distributed &,id 

Form 



. Administrator 
Elementary Teacher 
Secondary Aide 
Project Manager 
Area Educational Specialist 
parent 



Distributed 


Returned 


153 


111 (73%) 


386 


279 (72%) 


164 


92 (56%) 


5 


3 (60%) 


23 


11 (48%) 


181 


48 (27%) 



Overall 



912 



544 (60%) 



For each of the sur-eys, results for the overall respondent grburj 
were obtained. Where appropriate, results for subgroups within 
the overall respondent group were obtained as well. The 
discussion of the survey results \^ich follows is based almbst 
exclusively on the bverall findings for each of the six 
respondent grbups with specific noteworthy subgroup findings 
^^^^^^f^^^P'^^^^®* A copy of each of the survey fbrSs 
with the results included for each of the overall populations and 
subgroups can be found in Appendix F. 
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Administrator su r vey ; _A. review of the. responses to the adminis- 
^?"?tor^ survey reveals that, in. general^ little difficulty was 
experienced in planning and iiaplementing thd Chapter i program; 
All statements regarding the process used to plan the Chapter i 
program and the adequacy and clarity of information provided to 
facilitate program planning received favorable ' ratings by at 
least 75 percent of the respondents. Especially favorable rates 
of agreement were obtained on statements indicating that from the 
ihfbraation provided, tha administrators clearly understood the 
policies regarding the handling of Chapter 1 materials (95%), ind 
that the information concerning the various Chapter 1 classroom 
models was clear and helped facilitate program planning (ssf) 
From a list of five areas^ administrators indicated that they 
experienced difficulty in the following: "obtaining parental 
inyolVemeht in the planninr of the program" (60%); "ascertaining 
which students were eligible for Chapter 1 servi-^^es" (27%); and 
"developing a: plan to provide the appropriate reading and math 
services to all eligible sttadents" (26%) . 

on the questionnaire administrator^ asked to describe 

problems experienced in developing their program. A total of 26 
different problem areas were identified in developing their 
Chapter 1 program. Twenty orze of these areas only had one or two 
respondents indicating that it was a problem area. The most 
frequently mentioned problem area -13) was the late arrival 

of test scores used to determine student eligibility. A 

relati^''Qly high number of a<ininistrators also reported problems 

as a result of continued changes in the student eligibility 

criteria (N » 5) , and in scheduling elementaary school resource 
students for 35 minutes (N = 4) . 

When aslced to state sur7gcstibh& that could potentially improve 
the Chapter: 1 planning prbcet a total of 13 different 
suggestiona were provided. Of tLnse 13 suggestions , ten had only 
one or two respondents making that suggestion.^ The most frequent 
suggejstions were to provide student test scores prior to plannina 
for upcoming school year (N - 8) , provMing for more input 

from principals (N » 5) , and going back to the 15 si student- 
teacher ratio in the secondary schools i 

Most statements regarding the implemehtatibn of the Chapter 1 
program were favorably rated --y the administrators. The highest 
I^-i^ ^^reement were provided for statements which indicate 

*^?£. th? Chapter 1 program appears to positively inf lue^ice its 
P--^-' ^^^^"^ ^^i^^^ f521?)^ and achievement in reading 
(94%) and math {94%). A relatively high rate of agreement wal 
fJ-so ?»ade in response to a stf . cement indicating that the program 
documents ^regarding the utilization of Chapter i personnel were 
clear and concise (93%) . The lowest rate of agreement was given 
f y-_^®J_e™enta^ school admihistratbrs tb a statement indicating 
•Kiat^two teachers working in the same classroom with each teacher 
serving 16 students works well (43%). Relatively low agreement 
rates were also provided to a statement indicating that few 
problems were es^erienced in recruiting suitable teachers and 
aides (67%) , and a statement indicating that few difficulties 
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were encountered in devising instructional schedules for chapter 
1 teachers and aides *^ 



Admin/' •stra tors were^ asked to list areas in which tha chaptt i 
staff v;dUld benefit from more ihservice training. A total ot 7 
different areas were listed with ten of the seventeen aret 
identified by only one or two respondents^^ The^ost freguentiy 
identified area was language experience/ oral language development 
(N « 14) . Other areas of ihservice training that were listed 
relatively frequently Were computer education (N = 7), affective 
education (N = 5) ^ and classroom mahageanent (N = 5) . 

El ^mentary^^eacher survey . A review of the findings reveals 
generally positive results . Ah especially positive response was 
provided to a statement indicating that the ±6:1 pupil-teacher 
ratio is more effective than the typical ratio (99% agreement) . 
Highly favorable responses were alsis obtained regarding the 
effectiveness of the Full-Day Basic Skills program as a methoe 
for _^improving students' abilities in math (95% agreement), 
reading ^96% agreement) , language develbpmerfc (89% agreement) , 
and writing (95% agreement) . The lowest pertratage of agreement 
was provided to a statement indicating that having two teachers, 
with 16 students eachi in a single regular-sized classroom is not 
harmful to instruction (36%) . Other statements receiving 
relatively low ratings were: "the amount and variety of 
instructional materials p^-ovided to Chapter ± personnel are 
sufficient"? (C2% agreement) , and "the Chapter ± program's 
emphasis on basic skills causes tea many limitations and 
restrictions on my teaching" (33% ag5-^::»' : 4 it) . 

Overall^ 65 parcent of the teachers ir . ic: ted that their classroom 
was^suitabie for teaching their students. Of the te&^hers 
working in a reguiar^sized classroom with two teachers, each with 
approximately^ 16 students^ 46 percent reported that their 
classroom was suitable. Overall, 75 percent sf the teachers 
indicated that they preferred to remain in the Chapter ± program 
during the next school year even if it was necessary to share a 
classroom i 

EZ-emehtary teachers who disagreed with a statement indicating 
that their classroom was suitable for teaching their students 
were asked to list the problems that they encountered as a result 
of their classroom situation. The responses provided were 
grouped into r.ine different areas. Four of the nine areas only 
had one or two persons providing that response and the remaining 
five areas were related to space and noise problems* The area 
indicated as a problem by the greatest mumber of teachers (N » 
68) was that of noise. ^ other freguentiy listed problems 
encountered as a result of classroom situations include not 
enough^ space (N -23) , restricted activities (N = 20), hot 
sufficient space to have reading/ learning centers (N = 16), and 
being crowded (N » 12) i v » 



?n.._nin© aru^s !:iacx;srs were asked to 3fclect from spe«2l£ic 
response options regarding thexr receipt of and/or heed for 
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inseryice training and support materia 'Vh& areas of "langtiage 
experience approach" > "Total Math frogram**, '* Reading Systems/Very 
Plain", arid, "oral lahguag-a development" had the highest 
Pfsrcentage of .respondents indicating that they had received 
inservice training and support materials; f he greatest need for 
inservice training was in the areas of "test^taking strategies" 
(20%), and "prolect micro" (23%) i The greatest need for support 
materials was indicated for the ateas of "test taking strategies" 
i34%i^ "regular compOsitic?h activities" (30%) , and "the use of 
manipulatives" (49%), in addition to pe nine areas listed^ 
teachers were asked to list any other, areas in which they would 
like inservice training^ A total of ten different inservice 
areas ^re identified. The most frequently indicated areas wert* 
computer training (N = 11) ^ behavior and classroom manageme/. : 
strategies = 6)j, the language experience approach (N = 5), and 
motivating the slow learner (N = 3) . 

Teachers were also asked to select from a list of seven 
activities, those activities that they think benefited from the 
support provided by Chapter l resources. The activities 
identified most frequently as benefiting from the support 
provided include "the teaching of oral language development" 
(77%) , •'the use of the language experience approach** (76%) , and 
"the teaching of^ reading" (63%) . Activities identified least 
frequently as benefiting from support provided were ''offering 
incentives to students" (37%) , and "the development of 
individualized educational planr-' (41%) . 

Secondary aide^ survey . Results of the secondary aide suirvey are 
generally - positive. Especially high rates of agre^eht (99%) 
were provided for statements indicating that the directions 'nk 
support rece:!- from teachers is sufficient and that the 
articulation ^ -edures between the teachers and Chapter 1 
paraprt -tonals are effective. The need for more inservice 
trainiix.j__ was indicated by 59 percent of the respondents with a 
relatively^ low percentage of respondents (76%) reporting that 
inservice is provided at convenient times. 

In response to a request to indicate areas in whxch they feel a 
need for more training^ the most fr«sguent response (H = 20) was 
for additional computer and software training^ Other training 
needs indicated were upgrading skills in English (N = 4) 
classroom management techniques (M » 2) , and mathematics (N - ±) ' 

Project manager survey. program favorable refaobhses were 
provided for almost all statements;^ For most program models high 
rates of agreement were obtained tor a statement indicating that 
little or no difficulty was encountered in implemehtihg that 
model. Respondents disagreed with a statement indicttihg that 
little or no difficulty was encountered in the implementation of 
the staff resource model and with the same statement for the 
extended school day model * 

!*^e^ asked to list problems encounter tu while supporting the 
Chapter 1 program, the project manager?^ indicated that they 
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e^erienced diffioulty . scheduling _ aide time_at the required 35 
fflinutes per student > and that principals react negatively when 
the required number of locally funded chapter i teachers is 
greater than the htmbtr of ehapter 1 funded teachers; 



When asked to list problems encountered^ in planning htid 
coordinating inservice activities, the following was provided: 
no days set aside for planning^ and conducting inservice; 
activities; aides are part-time and often do not attend inservice 
because they do not get paid overtime ; teachers are tired when 
inservice i.s offered formally and must be given one-tp-one during 
the day; and getting teachers together for group inservice 
sessions. 

Rerc:n'mendat.1 ons provided for iaprovihg ehapter 1 included 
revamping the organizatiohal structure of the area offices to 
more effectively utilize personnel; to have fuli^daj^basic skills 
classes in R few schools where resources and efforts could be 
concentrated; changing the cohtihgehcy mode' to 30 or yp minutes 
per_^childr idsntifying days for cbvihty and/or area inserv<Ge 
activities; and developing a monitoring check off form for 
educational specialists and project managers * 

Area educationa3^^pes4 a list survey . Because of. the small number 
^respondents^ IN 11)^ the results of the edtacatiohal 
specialist survey were regorted in the number rather than 
percentage of respondents. Progr -rable responses were 

provided^ for almost all stateme, Ispe^^ially favorable 

responses (11 out of 11 in agreeme . provided to statements 

indicating^ that the program staff . vbrk with participate in 
appropriate^ inservice activitieii ; t cooperation and positive 

interactions appear to be ;jharacte.ristic of the relationships 
among the teaching staff ; that they feel positive about i-he 
program's strict emphasis on basic skills instruction; and that 
in the schools they are involved with^ Chapter 1 is working 
effectively to promote positive changes in basic skills 
achiev'iimeht in the students. Ten out of eleven also agreed that 
the ihforaation describing the guidelines for mbnitbrihg the 
Chapter 1 program were clear and' specif ic. 

Nine^ but of eleven respondents i^icated that thoy ehcbuhtered 
djufficulty in the implementation o.', the staff resbUrca model, and 
that the schbblsekperienced difficulty im'blving parents in the 
implementation of the bg.sic skills progi-am. All respondents 
reported that tiie schools they work with haVe difficulty 
maintairing compliance with program guidelines. The educatibhal 
specialists listed a total of 15 different areas as causing 
problems with compliance with 13 areas reported by only bhe 
person and two areas listed by two specialists. 

All educatibhal specialists agreed with a statement indicating 
that inservice training would increase their effectiveness in 
providing support and direction tc the Chapter 1 schbbls. From a 
list of seven areas, a^^latively large ntmber bf respbhdehts 
indicated a desire for fuarther inservice training in the areas bf 
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classrooffl manager's 0+-. cr^es (N = 6> , asseftiveness training 

fN = 6), the T'^ ^ ?-th Program {N ?^5), the language exiieriehce 
approach (N = 4} . * or "'etngup^e development (N = 4) . 

When asked to prov^d^i, ^sv ,vajtteni3attcns or improving chapter i- 
three respondents av'jgei tkd direct co^ from central 

office to Area staf.t ard one specialist requested that they 
receive copies of Sbst o-? the memos that are sent to Chapt er 1 
schools. Two educat j oi-.- specialists also suggested that the 
conditions for providing school group inservices be improved. 

Parent survey . in general,^ the parents expressed positive 
feelings about the c^teration and impact of the chapter 1 program. 
Ninety^eight percen^. of the responding parents agreed that the 
use of computers to help students in reading, writing, and 
mathematics is effective and that the provision of Chapter l 
services through paraprofessiohals at the secondary level met the 
needs of eligible students. A relatively high percentage of 
parents (97%1 also indicated that the Full-Day Basic skills 
program is an effective method for improving children's reading 
and ibath^ ^ 

Relatively low agreement rates were provided for statements 
indicating that the evaluation results of the Chapter 1 program 
had been ernlained to them f79%), and that they had been given a 
chance to :^ke recommendations about the Chapter 1 project (80%) 
Twenty-eighty percent of the parents disagreed with a statement 
indicating that having two teachers, with groups of 16 students 
each, in a single regular-sized classroom is hot harmful tc 
instruction,^ and 29 percent did not approve of the require»^mt 
that eligible elementary Chapter 1 students hot receive dir. - 
instruction in objectives for social studies^ science, a'- ^ 
health. Twenty-eight percent of the respondents iiidicated that 
they did not receive enou^ direction and support from the pireht 
aide. Thirty percent did not agree that the commuhicatioh 
between parents and the parent aide is satisfactory > aithough 93 
percent^ indicated that the parent aide support should be 
continued . 

Tlm^ parents were jjresehted with a matri allowed them to 

indicate their training esperience-and^^or needs in three areas, 
^orty-six _ percent of the parents reported that they had received 
training m helping children at home in reading and mathematics 
* t>ercent indicated a need for training in this area a 
Fifty-four percent responded that they had received infcsraatibh 
abput^ the Chapter 1 program and 34 percent indicated a heed for 
more information. Only 35 percent reported receivinfr training in 
conductxng ^parent meetings and activities for parents- although 
44 percent indicated a need for training in this J^rea.' 
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CONCLUSIONS AND RECOfffiSNDftTf ONS 
ftcfiiev^aent^ Gains £ or^i984-85 

Hcs the district • s Chapter 1 pfbgram produced achievement 
gains beyond what would have been expected without the 
nroration of such a program? 

While the^overail district public schobi reading and mathematics 
achievement^^gains for 1984-85 are not iUbstahtial, it appears 
the.u the project wasjenerally successful. With the exception of 
thg_ second and fourth.grades, positive gains in reading were 
achieved at ail grade levels. The negative results at second and 
fourth grades reflect districtwide achievement pattirns and are 
reported by several other districts in the State that use the 
Stanford. Positive gains in mathematics were achieved at all 
grade levels except for a slight negative result in the fourth 
^^^S®* ^Achievement results in language showed positive gains in 
grades five and six with a negative result at the fourth grade 
Since any gain greater than zero would indicate that the Chapter 
1 pupils had improved their standing with respect to the 

4*"^ overall public schools' results 
Z^i^°t that -aie ^Chapter i program had a generally positive 
effect on the participants' achievement. jr f ^xv« 

^* mathemlticsf''^^^ ^^"-^ ^^"^ °" ^^^^^^^ 

The reported overall public school reading and mathematics 

InSllIS®";^ ^^^^^ eleven would 

indicate ^nat the Chapter i program was having a similar impact 
if 1* reading and rr.athempt±as. The overall reading ga+n is 
slightly higher than the overall mathematics gain but it is n6t 
%ifM .whether this is a jprbgrrjai effect or the result bf inflated 
gains in the secondary grades. 

3i How did tha^sta^J HesbUree, ^ ilbut, and Extended Schbbl 
Day, instructional models used in the public elementary 
schools compare with the at^h^svement gains realiz'M in the 
Full-Day Basic skills labdel? 

Most ^participants in the Elementary and chapter I/SCE cbmpbhehts 
^SSS?''^^ Chapter, 1 services through toe Full. Day Basic ^sitlll 
S??f s ^--i^ number of students whb cbuld not be assigned tb a 
Full.Day_Basic .Skills clais were ;>xovided with suSpSSntlry 
inst-ruction through one bf. three cbntin^ency models fsSff 

5SSIiS^'?^,r^^-S?' ^'^^S^^^ f^°^ ' attem.,t was m.ldl to 
compare the achievement gain-, mada by participants in the 
contingency models with the gains made"^ bv StudStiti mt 
participated in the mi-Pay Basic Skills modei. On^y in t?l 
Eleit£r?tary component staff Resource iibdel 2id a sufficient numbS 
of sjudants,p:.:rticipate to a^ilbw sUch a nemparison" iS reidihg 
partic%«£tts in the staff SlesbUrce mode- achie^'ad a Slightly 
^^if"^ ^'^^^^^^l-^ participants, while in ^Jth-^J??^'^ 
-SSf j l-Day part.;.cipants reported in gre^rter gain than i : ' . 
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Resource students. It may be that these findings are not a 

Result of differences in .the models > ; but rather a function of 
differences in the_ student populations due to factors at the 
school leval that influence student placement i 

4. How did the achievement gains made at the elementary gs-adis 
levels compare to gains made at the secondDij grade 
levels? 

Compared to the elementary grade leve,', ; ^ - 6) , the secondary 
grade level (7 - 11} igains were gree;ut,>r in both reading and 
mathesiatics . The secondary grade levol reading gain is 
substantially gre^t^r than the elementary level gain score. The 
difference in maL"' > .ics gains^ althbucSi hot as substantial, is 
relatively large. However, as stated in the Results and 
Discussion sect i c ., the secondary level j gains shotaid be 
interpreted cautiv ; d^ selection procedures \^ich may have 
increased the regritasion effect on these gain scores* 

5. Did the f^aies differ from the ma:es in the achievement 
g?? ins made in both reading and mathematics? 

Female reading achievement gains were higher than the male 
reading achievement gains overall as well as at the elementary 
level and the secondary level. Overall and elementary level 
mathematics achievement gains were greater for the female 
participants* However, &c the -secondary level the males achieved 
a greater NeE gain in mathematics than the female participants. 
Female students appeared to benefit more from *)articipati6h in 
the Chapter 1 program jaian the male students except in 
mathematics at the secondary level. 

Monitoring Activities 

Data from both site visitation cycles revealed that^ bh the 
whole, the program was functioning smoothly. There were some 
problems which were reported to project personnel at conference 
sessions follbWihg each of the visitations. 

ECIA, Chapter 1 Pefsbhhel and Parent- Survey 

Results of the survey indicate an overall high degree of program 
satisfaction acfbss all six respondent groups. Principals 
reported that, in general, little difficulty was encountered in 
planning and implementing the Chapter ± program. The Chapter 1 
planning process and the adequacy and clarity of informatibn 
provided to facilitate program planning^ received favorable 
ratings by most admihistratbrs * However^ more than half of the 
principals reported that they experienced difficulty obtaining 
parental involvement in the planning of their program. 
Similarii , area ecucatibhal specialists reported difficulty 
involving paren^a in th« Implementation of the progra A 
relatively large number c a^ninistrators also noted that they 
e^^erienc-sd problems in developing their^program because of thi 
late arrival of test sCbfes used to determine student eligibility 




54 



9i 



^?_.^®°f^^e_ of ^difficulty experienead in recruiting suitable 
Chapter 1 personnel. uxucwxe 

The, positive influence of the Chapter i program on itudent 
achxeve?ient was reported by administrators, teachers* - educational 
specialists, and parents. The 16^1 stude.'!^ fce«'^h-e.r ratio used in 
th| elementary^ schools Full-Day Basic skill.. c.l4Rr:>s was rated as 
fJn^SJi'^; SX^i^^flly^all teachers even though a high percentage 
indicated that having two teachers, with 16 students each, in a 
sxngle regular-sized classroom was harmful to instruction. The 
vast majority of^ teachers, however, indicated that they preferred 
to remain in Chapter 1 during me next school year even if it 
were necessary to share a classroom. 

111?!®''^!=?;^^°""!!^ provided with.an opportunity to indicate 

theii desire and/or need for inservice training^ Two general 
areas_of xnservice were noted most freguen':^y. The need/desire 
--ii^ -^-®^-® the area of computer education and computer 

software was reported by administrators, elemental^ teachersT and 
secondary^ aides. Responses from principals, teachers, and 
^23S?^°"f^ _ irpecialists also 'indicate the need/de^irl Sr 
additional inservice training in the area of the iSngulge 
experience approach and oral language development. 



i. It is recommended that the Chapter l project as 
implemented during the 1984-85 saSool year, be 
continued. ' ' 



2. It is recommmended that specific a*-tention be given to 
the^ reading ^instruction in the second and fourth 
grades. It should be iioted^ however, that there also 
may b. non-programmatic influences affecting reading 
test results at these grade levels. 

3. It^is recommended that additional emphasii b^ placed on 
mathematics in the fourUi grade. f »n 

A , It is reco^ended that additional emphasis be placed on 
language development at the foUirth grade levelT 

5. It is reco^inded that some attention should be given 
to^those factors which influence the differential 
performance of male and female students at particular 



^' A^JiJional^ effort slioiAd be made to identify methods to 
further involve parer.ts in the planning and 
implemen<!ation of the Chapter 1 project. 

7. Attention should be c_iven to the diffictaity that 
principals escparifence in recruiting suitable 
teachers and aides i 
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3. The situation in. which two teachers >^ each with 16 
students^ teach _ih a single regular^sized classroom 
should be reviewed in order to determine if adlustments 
can be made to reduce the negative effects resulting 
from this situation . 

9. The inservice needs/desires of eftapter i personnel 
should be identified and appropriate ihservtce training 

provided. Survey data indicated a need for inservice 

training in the areas of computer education, computer 
software, language experience, and oral language 
development. 
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ECIA, CHAPTER 1 SCHOOLS 



1984-85 



Schoolwide Component (elementary) 

£ew±s, fji 
Miramar 
Riverside 
Wheat ley. Pi 



Elementary Component 

Allapattah 

Areola Bake 

Bel-Aire 

Bl ant bh _ 

Brentwood 

Bright 

Broadmoor 

Buena Vista 

Btinche. Parle 

Campbell Drive 

Caribbean 

Carol City 

Chapman _ 

Citrus Grove 

Comstdck 

Coral Way 

Crowder 

Douglas 

Drew 

Dunbar 

Earlington Heights 

Edison Park 

Evans 

Fienberg 

Floral Heights 

Florida City 

Golden Glades 

Hialeah 

Holmes 

King _ 

Kinioch Park 
liake Stevens 
tiakeview 
teisure City 
Liberty city 
iiittie River 
iiorath Park 
Ludlam 
Melrose 
Headowlane 



Merrick 
Miami Gardens 
Miami Park 
Motph 

I^rtle Grove 
Naranja 

North Carol city 
North Cpuiity 
North Glade 
Olinda _ 
Opa Ldcka 
Orchard Villa 
Parkview 
Pharr 

Pine Villa_ 
Ppinciana Park 
Rainbow, Park 
Santa Clara 
Shadowlawh 
South Hialeah 
Souths ide 
Tucker 
Walters 

West Homestead 
West_ Little River 
Westview 
Young 
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Chapter 1/SCE Component 

A±r Base 
Auburndale 
Biscayne 
Carver 

Coconut Grove 

Crestview 

Bupuis 

Earliar^ 

Fa±riawn 

Flamingo 

Franklin 

Fulford_ _ 

Kens ingt on Park 

Hiami Heights 

Hilam 

Hbrhihgside 

Natural Bridge 

North Hialeah 

North Twin takes 

Olympia Heights 

Palm Lakes 

Palm Springs 

Parkway 

Perrine 

Redpndd _ 

Richmond 

Scott Lake 

Seminole 

Shenandoah _ 

Silver Bluff 

Sl^way 

South Miami 

South Hiami Heights 

Sylvania Heights 

Twin Lakes 



Secondary School Gomponent 



KiddlQ/ J unior Hxoh Schools 

Allapattah 
Browhsyille 
Csunpbell Drive 
Carol City 
Carver 

citrus C3rove 
brew/Middle 
Filer 
Hialeah 
Homestead 
Jefferson 
kinloch Park 
£ake Stevens 

Lee 

Madison 

Mann 

Mays 

Miami Edison 

Mia3aii Springs 

Nautilus 

North bade 

Parkway_ 

Rivier ia 

Shenandoah 

South Miami 

Thomas 

Washington 

Westview 



Senior Hicrh School g 

American 
Homestead 
Miami Beach 
Miami Carol city 
Miami Central 
Miami Edison 
Miami Jackson 

Miami Norland 

Miami Northwestern 

Miami Senior 

Miami Southridge 
Hiauni springs 
South Dade 
South Miami 
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Altermativ© School Component 

Cope Center - North 

Copei Center - South 

MacAr+hiar - North 

MacArthur - South 

Jan Mann Opportunity - North 

J.R.E. Lee Youth Opportunity - South 



Non-Pi3bi±c School Component 

Co^us _ Chr 1 s t i 

Holy Redeemer 

immaculate Conception 

Our Eadyof^Perpetual Help 

Sacred Heart 

Sti Francis Xavier 

St. John the Apostle 

St. Monica *s 

St. Peter & Paul 



Center for Neglected or Delinquent Youth Component 

Alternative H6me_ Care Program 

Better Qutlook_eenter 

Bbystowh of Florida 

Catholic Hbme_f or Children 

Children "s Home Society of Florida 

Dade County ffail-Departoent of Rehabilitation 

Dade Juvenile Detention 

Dade Group Treatment Home 

Dade Halfway House 

Florida Baptist Childrenls Home 

Gladevlaw Emergency Shelter 

Here*s Help 

Metatherapy Institute 

Miami Bridge - Catholic Community Service Inc. 
Village South Inc. 
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1984-85 ECIA, Chapter 1 
student Selection Criteria 



- 3^^® the primary student selection criteria for the 
"ff"^! project^ Where appropriate, special selection 

criteria are^ to be used \^en the primary test score is not 
available or is markedly inappropriate. 



S choolwide^Go inpbn ent 



J" ^^2*"^° are eligible to 

^tf? supplementary program concept. No distinction 

will be made among students relative to eligibility. 



Kindergarten 



Grade i 



Grade i 



Grades 3 through 6 



The 1984-85 ECIA, Chapter 1 program 

does not include a component for 

kindergarten students. 

Students who scared at the 20th 

percentile or below oh the 

"Listening to Words and Stories" 
subtest of the Stanford Early School 
Achievement Test (SESAT) , Level i 
AND who also scored at the 49th 

percentile or below on ^the 

"Hathematics" subtest of the SESAT 

as administered in April/May, 1984. 

Students^ who scored at the 20th 
percentile or below on the "Reading 
Comprehehsioh" subtest of the 
Stanford Achievement Test S.A.T. AND 

who also scored at the 49th 

percentile or below on the 
"Mathematics Coi^utation and 
Applications" stibtest of the S.A.T. 
as administered in April/May, 1984. 

Students who scored at the 2qth 
percentile or below on the "Reading 
Comprehension" subtest of the S.A.T. 
AND who also scored at the 49th 
percentile or : below on the 
L'^athematics Applications" sxibtest 
the S.A.T. as administered in 
April/May, 1984. 
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ehapter 1/iSGE Goittponeht 
Kindergarten 

Grade 1 



Grade 2 



Grades 3 through 6 



The 1984-85 ECIA, Chapter i program 

does not include a component for 

kindergarten students. 

Students who scored at the 20T:h 
percentile or below (1-15 SCE^ 16-20 
ehapter_ i) on the_ "Listening to 

Words and Stories" siibtest of the 

Stanford Early School Achievement 
Test_ (SESM) , Level 1 AND who also 
scored at the 49th percentile or 
below oh the "Mathematics" subtest 
of the SESAT as administered in 
April/May, 1984 • 



Students j^o scored at the 20th 
percentile or below (1-15 SCEj^ 16-20 
Chapter ±| on the_ "Reading 

Comprehension" subtest of the 

Stanford Achievement Test S.A.O?, AND 
who also scored at the 49th 
percentile _ or below on the 
"MathCTiatics Computation and 
Applications" stibtest of the S.A^T. 
as acSninistered in April/May, 1984. 

Students Mho scored at the 20th 
percentile or below (1-15 SCE^ 16-20 

Chapter 1) _ on the ••Reading 

Comprehension" subtest of the S.A.O?. 
AND who also_scored at the 49th 
percentile or below on the 
••Mathematics Applications" sxibtest 
of the S.A.Ti as administered in 
April/May, 1984. 
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Secondary Scho oi Co iaBOfteat 



Grades 5 through 10 REftDINS - students who scored in 

stahihes i and 2 on the "Readihg 
Comprehension" st^btest of the 

Stanford Achievement Test as 

administered in April/May, 1984. 

HATHEMftTSes - students who scored 
in stahines 1 and 2 on the 
"Hathematics Applications" subtest 
of the Stanford Achievement Test as 
administered in April/May, 1984. 



Alternative school Comgoaeat 



All Grades 



Grades 6 through 12 



Grades 6 through 10 



Grades 11 and 12 



Stu<iant would^ have attended a 
regular Chapter 1 school if not 
attending the alternative school. 

READING - students who scored at or 

below the 25th. percentile on the 

"Reading Cbmprehehsibn"' subtest of 
the Stanford Achievement Test as 
administered in April/May, 1984. 



MATHEMATICS - stUdehts who scored at 
or below the 25th percentile on the 
••Mathematics Applications^^ subtest 
of the Stanford Achievement Test as 
administered in April/Hay, 1984. 



MATHEMATICS - StUdehts who scored at 
or below the 25th percentile oh the 
••Mathfiaatics" subtest of the 
Stanford Achievement Test as 
administered in April/May, 1984. 
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ihool Component 



All Grades 



Kindergarten 



Grade 1 



Grade 2 



Grades 3 through 6 



Grades 7 through id 



Student would have attended a 
regular Chapter 1 public schooi if 
hot attending the non-public school, 

^e 1984-85 seiA, Chapter 1 program 

does not include a component for 

kindergarten students. 

Students who scored at the 20th 

percentile _ or below on the 

"Listening to Words and Stories" 
subtest of the Stanford Early School 
Achievement Test (SESAfl, Level _ 1 
AND whoj also scored at the 49th 
percentile or below on the 
"Hathematics" subtest of the SESAT 
as administered in April/May, 1984. 

Students, whoscored at the 2bth 

or below on_ the ■■Reading 
I" subtest of the 
Stanford Achievement Test (S;A.T.)ANp 
who also scored at the 49th 
percentile or bel6w_ oh the 
"Mathematics Computation and 

Appl icatibhs " subtest of the S ; A ; T . 
as administered in April/May, 2 984; 

Students, who scored at the 2bth 

percentile or below oh the ■•Reading 
Cpmprehensiph" subtest of the S.AiT; 
AND who_ also scored at the 49th 
percentile or _ belbw_ on the 
"Mathematics Applications" subtest 
of the S.A,T. as administered in 
April/May^ 1984. 

READING - students who scored in 
stanines 1 and 2 oh the "Reading 
Comprehension" subtest of the 
Stanford Achievement Test as 
administered in April/May, 1984 • 

MATiaEMATICS - students who scored in 
stanines l and 2 oh. the "Mathematics 
AK>lications" subtest of the 
Stanford Achievement Test as 
administered in April/May, 1984. 
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Center for Neaiected or Deij^< 



Kindergazrbeh 



Grade 1 



Grades 2 through 6 



Grade 2 



Grades 3 through 6 



Grades 7 through 12 



Students who score at or below the 
30th percentile bh the Cooperative 
Preschool Inventory as administered 
in Septejober^ 1984 or at the time of 
entry into the program* 

READING - students who score at or 
below the 25th percentile on the 
"Listening to Words and Stories" 
sx^btest Of the Stanford Early School 
Achievement Test^ 2nd edition as 
administered in April, 1984. 

MATHEMATICS - students ^o score at 
below the 25th percentile on the 
"Mathematics" stibtest of the 
Stanford Achievemeht Test, 2nd 
edition as administered in April, 
1984 . 

READING - Students who score at or 
below the 25th percentile bh the 
"Reading Comprehehsibh" subtest of 
the Stanford Achievement Test, 7th 
edition as administered in April, 

MAK^IATies - students Who scbre at 
or Belcw the 25th percentile on the 
"Mathematics Computatibh and 

Applications" subtest bf the 

Stanfbrd Achievement Test, 7th 
editibh as administered in April, 
1984* 



MATHSIATies - students whb score at 
or below the 25th percentile oh the 
"Mathematics Applications" stibtest 
bf the Stanford Achievement Test, 
7th edition as administered in 
April, 1984* 

READING - students who score at bf 
below the 25th percentile on the 
"Reading Comprehension" subtest of 
the Stanford Achievement Test, 7th 
edition as administered in 
April, 1984. 
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center for Negle c tea^g Beli nenient Y outh Cbihoonent (continued) 

Grades 7 through 10 MATI^IATICS - students who score at 

or below the 25th percentile on the 
"Mathefflatics Applications" siabtest 
of the Stanford Achievement Test^ 
7th editidh as administered in 
April, 1984. 

Grades ii and 12 MATI^MATICS - students who score at 

or below the 25th percentile on the 
"Mathematics" subtest of the 
Stanford Achievement Teist, 7th 
edition as administered in 
April, 1984. 
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APPENDIX C 
Supplementary Program Models 



ine 



SSIfm^tliaiQf H^OGSSM MODELS 



Ixi 



aajwiOance wite 1^ statutoay r^oiMmBnt jaat Os^jter i fursas be iasecl to 
Instructienal activities which are si^islefflaitary to these tatRdded 
thrtxj^ regular pa-u y i dui s , tte Sdio^ Besard has ^lawved roecific simblSartarv 
Socigram inbdaLs for iaglementat ioai at th e elenentary and seconcaaty^^e leveai 
reflectively. Die fcaiowlng pa - oyidm models are the CNIY svmblementary td-ahs 
v*iic4i nay be iTitplemented; 



Ide Projects 



b. 



c. 



d. 



LiMii local si^^eanentary fu^^ 1 of tSe 

tw^^ will be lased to red ooe cOass size fear ^ students iii the 
4 lasst ffnnn r ini« ' ?i lly disad van t aged eletnentary s<d3cibls (riot to 



exceed 16 st^xients per teacher) . 

students ^tH r^iva 
based cti ihdividaal heedsi 



Lon in all cuxrlculm areas 



^ stttJents will reo^WB grades in all curriculum areas in \*idi 
insmsction is presented (e.g^ basic gdlls in cchjioictidn witii 
^^tructiqn^ ill oBiar learning areas such as science* social 
stuaies^ health and safety, enrichments, electives) . 

Altha^ iiBtriictich is notjinitedto basic sJcills, aU teaciiers 
agiiMld^ be enocMraged to provide paral lel enghasis on toe mastery 
of b asic sJolls in caijunction wito insteuction in other learhii^ 
areas such as science^ social studies, eto. 



2. FtaU-p^r 



ai^tois^ngdely locany-ftnaed ahSt Ch^jtar^i-ftrnded teachers Earn 
gatrust c aagter l-eli^ble staigito eaaaasivgly in 
ca.autttu(jiB with a mmrlnim of 16 st ude n ts . ftltooa^ 
i±ito^JSB lay reguirs that two t^i^ira md 32 sbxients" be 
to a sin^e clfi^arcem^ e^i teagier will be 
OTtrwtionally aoawntable for his/her ^ecific mom of 16 
students, ••nam" teachii^ is not permitted^ 

ais model differs frcBi otoer models in toat it ^a^Bi^ a full 
to of basic^cills instwction to eli^He stodents in raades i- 
^ stadprte wiU not receive direct ins tru cti on in 

^ectivas for sccial studies^ science aoid healtix, parents must 
be notif lad toat ripart <ard (^ma will be ^ven onlv the 
o^^ .^ngq^ and satheggaatics ^las et^dment and 

gcfcj^a. In this regard^ the BaBaa of Bdooation will 

ptovld tt a achg?ter 1 schools with both a s tandard ••parent" 
letter and guidiin» fbr the pMparatibn of repuIL rards. 
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a AtpiTGO^nat^ OK-^lf^ of tte sdsool day will be devbtea to 
indJ.vi(toa|ized lisstoK±ion in rpisding» langtaage arts^ and 
mcffiaaat^ gaing a diagK»tic/ presdrrlptive aj^jcoaciii tte 
g anainjer of ti» will irclude latlgUai^. e^jertenre 

^^ri^^, era! iaig^e develcpisnt activiti^^ and instroctian 
feon specialists in physical Pdncation, nusic^ art, aria otSer 
fecial elect^iM^ Jkt grade levels vtoere the service of 
^KJialiste are not available, cnly the locally^ftiriaed 
shcwld provlxla^jBtrxiction ixvthe enriciaainVelective areas to 
the . Qjapter i studa nbs. ^a^ter l-funded teachers may pro^^de 
instruetifln in ocnnnunicatiora and aathenatics only, 

d. Both aie "language eo ^ er len o e '' and "oral language devsl<^roent" 
^tivitiea wiH provids s t ude n ts witai ^portunities to ^^ily arid 
reinfaree the basic ^dUsi 7n o rder to assist aH teachers in 
the ftm-day^ bas^ ^cLlls program to effectively instruct in the 
language es^eriaioe aid oral la ng uage deMBlo|inenb strategic, the 
fcaj.dwirig taro resoisoes Will be availedale: 

(1) l^sdn plam >4iicfe inc orp or ate oonoegts^ ficcin scierioe, 
social studies^ and headtir in tte effort to reinforce 
o'tnmuhicatijdhs arid sedrhaiatics skills^ 

(2) Q Bif ir ^ e h sive^ structared^staf f ^^i^ment activities 
e^ovided thrc*^ staff from tte^&reau^of Education and 
Os^jter 1 p tojeuL staff in ^ r es p ecti v e areas. 

Q»T?^ l-finn^ tsacbers for^tiiis moda be allocated cn till 
basis of 1 teacher fbr 32 aigffile ^taade nt s . n» nuaiser of 
loca lly-fjantted tM^era regulr©d to p a rtic ipa te inJBiis prtaram 
nodri^ mgfe be at least egiaal to tana nanber ^fai ch wouldjave been 
^i^^ to the participating CSzpar 1 st ude nt s if no Chroter 1 
pr og r am existed. 

Ifc^: ^igiM .a students vflio cannot be assigned to a ftall-^^, self- 
°°g^j^ basic skins jdass due to j^nt m^^^ grate l^rel 
^stributiqn of eligible stuJaits^ mlncsci^ isoiation, eb3., MOST 
reoeivB sc^plenentary imruction in tiia basic Scilis ttrou^ at 
least csm of the follcwing ddntingericy models^ 

3i Staff R^^^ M3d^ 

*• OHirtsr 1-fisaed teaaiCT- aidMt/ assis tant s vdll 

^^ ""tL^q fll y ggp ter 1-ftlj gible stuteribs in regular dassrocns 
ydtdxii contain both On^xter 1 and nan-Oaag^teac 1 - eligibl e staiants. 

b. She a^ar 1 al^ wili pxwide assistariee to Chmter 1 students 
in this voaea. in the basic sidlls only. 

Ci pstoa^os pr^Ld^ by the ds^Jter 1 aide in Siis set tin g 

Pg^jan^ tia direction and a;5iErvision of tiie ld«lly-fimded 
(r Rg ulaur) teetcher^ 
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a. qi^ter 1-furSed houray teactos will iiistruct Oiapter^iaiae 
students ekblusiveay in tte basic sIcLlls only in pre car vest 
sdbool hours. 

b. ^s|»iaticr ^articaalatiOT b^«^ tiie regular teacheis (reguli^ 

|«l«»^ai^ter 1 teachers in the esctended day mcdel must 
Be iTrpl eaaeaited. 

c. Qi^ter ^1 stuaaxts \d» praciprte in this model will receive 
instruction and grades in ail cttier leanving areas tract Qie 
regular teaidier. 

a. qaE*sr 1-eligible studaits wiH ^ive instruction in tiie basic 
aa41| cnly frou Ch^rt^ i-fUnded teachers or aid^ in 
^dfi^lly (fesignatei ^reas outside the regular ciassrxxm 
during the regular sctobbl day. 

^* ^g^g^tie articulaticai betweai Qie regular teachers and the 
Chapter 1 personnel must be is^emsnted. 

c. g ald^ are _ used to iapleiaent lie p^^ ^del, siiservision of 
their activities by certified pascnnel must be provided. 
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SECXMBAWr SOPDIS 



aiDdels have bem idertt^ tiiose^iidi loeet 

^g^g^ilreiufejifc^_o^ ^^OEgplemritB£S' liistriwtldti"_ fbr secxnaary scSools. Ead& 
Qigp te r_ 1 jxmlor senlOT hi^ oa^iratiCTi of 

anl ii|ileneitatlcah 



tiiese Ttrxtels far lose in the 



progrant: 



of its Chapter 1 



a. 



b. 



a» iocally^fOna^ teacher and one Ch^yter l-ftBiaad teaiciier aide 
w±ii Instruct Chapter 1-ellglhle stuients excliasivolv in a single 
laboratory or classrooci. 

gr^par classrocm teacher is r^xsisibie £<x the fanning otS 
evalu atio n of rach student's Instrudticxial p rogram , 2h±s be 

' ^ ' - Itopu^ the inaiy^^ diag^st 

nanagesoent r^xoxSs for each stua^^ 



2. 



g^^^'gg^g _og Ch ^ter 1 stucSents CTT^ pea: p^iod in this 
roodei a^fejBfe exoeed the nuaiser vftiicii is assigned per p^dd to 
^ J. teadwrs in the same sia^ect area and grades 

or (aa^rtjcm 




"ftanaBd and Chapter l-^fCoidsd teachers will eacdi instr uc t 

Qap/ter ir^eHgiJaaM students exd usivelY in separate classrodtrBi 

Bie nmber of Ch^ter^ staients jn each. tocher's class should 
be agprcodsato^ tte sama ar^ tiie total of the two dass^ should 
not exceed " 
subject. 



the acverage for nonrCix^pter 1 classes in the saEsie 



c. 



Es^ teactfcgar ma^ jngaeaaaent hi§/her iixaividualized diagnostic^ 
prescar^^tive, progi dut ^ dtfa h is/h er owi Cte^pter 1 students. No 
Qcinnan or shared diagn ca gis ^^cmcripticn^ wd assessnetit 
the local and Chapter Ir-ftmded teac il ie is are required. 



Ihis mbdel can be used on a ' m ^ ^ T^ ^ ^l^1yn tv^g-tg 
liMtatidh in per pupil fiina^ of $125. 



only due to the 



3. Staff^Resei gc&^^ 



a. Chapter 1-fUhded 
will instruct 
heteix)fenedusly 



perswn^ (teachers anchor paraprofessionals) 
_^ " "^Q students exclusively in 
dasscocns. 



instructicn pixjvided tSe Ch^ter l per^^ in this o«uuj4« 
pjst be uncter the si:pervlsion and direction of the locally-funded 
teacher. 



°* ^^^^PQ^^jll'^ of the regi3lar:caassrocm teacfaar fcr the 
Platifting arsa ewaliatlon. of sfetBent 's lnstrac±ianai attiy rdm 
may te danms^ted thr«x^ the in diNddual ized diagnpetic^ 
prracriptivB instinacticnal OBnageine^ reco r dB for eadx student. 

di ^^^^er of ^Jdents enrcOled per period in Qiii Sodel vn^r^. not 
a«e^aii tiiB acverage the nunibear e^ in dass« In the sane 
soflsject aai level which have no Ciiapter 1-eligiW.e stoaents. 

a. Q^ter 1 teasers win instns± l-eliS£ie staxients 

eaaslusivi^ in pra or poet school hours. 

^' W^^^M^ ^^aite asslgnaa |»f Ch^^er 1 tffach^ p^ s^ion 
™__^^^^_^KWld rot exceed the huia»r assigned per period to 
locally^ftocted jtodjges in the saiaB subject during tim regular 
; Pgiwity ^txOA be given, howefs/ear, to s»S»tantlally 
l^ioriiigJSaB t fla c h a r ^-student ratio during -aie ( Sv t p tr ft r 1 eoctentaed 




c. |ystaiH61c arUxMlation between the locally-fanded teadiers 
(regular ^) sand the caia^rter 1 personnel in tte ectended dav 
p ro g r am diould be linpleoeaited. 

5. £teaae Dbsacna 

a. Ch^Jter t-^l^ae ^dents will receive a 
Instruction in area^f eligibility ( 

lieu of an elective street. 

^' ^ locally fiafl^ t^j^^^ be assigned to each class of 
Qi^tCT_ 1 staaaits who are being scheduled for "dot^e dosaqe" 
treatjoent. ^ 

c. Oi^^er l-fUnded p^SOTi^ ^tite utilized in aooMdance vdtii 
^ode^ 1, 2, cr 3 for at least one of the two periods in \Aiidi 
the Charter l students are scheduled fbr "double dosage". 

^* P ^ peraits, models 1, 2, or 3 may be 

iapleoented for both p^ods of the "double dosage". 
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a. One I n r glly ^fUiaea teacfeer irid csm jCh^)t^ i-ftaSed teaser will 
instruct Chai±ir I'-eOJjglble sta^snts exclasively in a single 
labora tecdy or Glassix)dni« 

b. IhB r^ular cO^sarwm teadiCT^ Is tegamica^'>;y respons^ie t^JbB 
Fiannlrig aid etvaliatiiDn c* eacii eta;aait's ia^tr uc L lu n d]^ jjiugiam 
txit this nay be c ^ iiMJiitiUdted thrbo^ ^to ^^dualiied 
diagr8»tio-p:escri|7ti^ Instrrjcticanal mai^eSent re dro ds f earfi 
student* 

nui45er of Ch^tar 1 stee^ tails 
model mist not exceed the z&mber vftiicb is assigned per pericxi to 
ncn-Os^Tter 1 teachers in -Qie same si^ect area. 

I f Qjg Chapt^ 1 allocation peonits^ Jjoaly eai^dr ©oil tine 
para^TOfiassicsials isgr be en^cyed xmtec Chapter 1 ftmdiiH to 
assist in the ia^emsntatloii of this models 

Split Tafro^vtottar^^^^s^om - fp^^ .^^^^ 

Cte locally-ftanded and cue Cte^Jter 1-ftSSed teaduer wtfi eadi 
^^^^^^Chapter l-ellgible students e5flca.\as±vi^ in s^rate 

a e ^m^ g of Ch^yter l stuien^ in Mcii teacS«r^s^^ ^aald 
b^appCTdmataly the same and the tertal of taie two class« should 
eoflcseed the aiverage for xS3n<ha57ter 1 classes in the saxos 
stdsject* 

Ci E^h tpgchflg nay inp lgnent his/lpr own inlividualized <^ 1? i g n o6t i c- 
pr escr lptlvB proyidm with his/her owii Ch^ter 1 students. No 
aannoaiar ^ared^^posls, pcescxlgtion^ and ass^sm^ betweai 
the local and Oi sg te r 1-ftinded teachers are l^juired. 

d. If -Hie On^^j^ i gf lotion permits, texcrly aiS:^Qr ftjll--tlme 
Chapter i-funded pM^rotoralonals my be en|)lcyed for assi^nnrnt 
to •a» localJy-ftinded teac*er or Chspter 1-funded teach^ cxr 
bo&* 

a. Oi^jter ^somSt (teadiers ans^or paar^jro^sionals) 
5dJJ- faisteaet ehapbar i-^ diglble students egflMaiwa .v to 
bietergeneeus3.y g i n up u a cSassrocnB. 

b. Instanistim peswldea by tto (S^ter l^eas^ settliw 
nust be xaider ttoa supeitvision end direction of the locally^funded 
teacher. 
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c. iSe responsibi3J±y of^ tiie re^^ teaciier for ttie 
i^^nmng arS ew^^imticai of «c4i student's Ijistructienal p axigieuu 
W be demaubUaLed -airougfa tbs individualized diamostic- 
pcescTiptive instanxticnai management recxards for eacii stadenti 

d. niejnffltoer of staa^s ^^ed.pe: perUsd in tiiis nodel ^t^t 
&^ed cn the average the number enrolled in classes in l±ie same 
sufcgect and level ^*iich have no Ch^jter l-ellgiJale students. 

a. oyer 1 peisaraiel (tea^^ and ^Mr^Jrofessionals) wm 
^struct Oiapter 1-^ic^e stofients excausivslv in pre or 
scfcjol hours. 

b. Ihe nu^aer Of stuaents af?si^^ ^^ter i teaciier per s^idn 
in this noda. fiihaild not eaoseed ti» nmter^ssianed perioito 
tom-y^ftinaed^ -bpSiera in Sie saa« si^ect during tiie^egular 
dig. High pciOTity shculd be^ven^ however, to substantially 
Icwe rlng -the teacher-student rati« during the cSia^jter 1 extendi 
day instructicn. 

c. Sj^gtematic artica.ilatioii between ^ locally-funded teachers 
^regular ^) and the Chi^rter 1 personnei in the extended dav 
p io gidu tt should be iaplaaented. ^ 

** Q^^^- tapdiaes will instruct Qi2^^ i-eligible students 
^^^t ^ JgjllinT' fiott gie regular classroom for 

inatcuction in aiKsUSiBr facility. 

b. Jie^^^p of stadpsts iistructea per s^ion by tea Ctepter 1 
^^mr in ttis nedel should be significant Iowa: than the 
nunber of ncn-Qagter 1 stuaents ijstamcted -Uib regular 
tftassrocpi teachers 

°' P gga^ cdassrocm tscher is r^x3iBiH.e for diamosing the 

inaUuuLLonal^eeas ^ each mudent who parti^pt^ in this 
fS^^a^?^"*^^^"^ activily. ft str ucLu r ed process of 
SSSfS^iL.^!^ ^^'l^fS'^ Charter 1 teacher aysfe be 
utilized (diagnosis, prescri|Jtion, assessment). 

d. If the Ch^p- 1 ano«tion perMts^ hoialy and/'or fau-tims 
pargroferaion^ to enisle^ tcamia to 

assist in the l2iia.en>antation of this model. 
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1* Honoaeaiffiotw ^.r i T vyr^t' or v or dassrocm - rm-dassl 



caie IbcalJy-ftoitei teach^ and cne Chapter l-furded teacher Will 
instruct Chapter i-eaJbgibie students eaeclusively in a single 
or classrocp^ 



"BsQ regular nlassrocp 
pluming and 
but talis be 

students 



is technically reapanslble for avst 

of ea c ti stixSent's instructional program 

the iigividiializea 
nanagesnsnt records for eadi 




c. 



d. 



Ohe nuiflbear of db^rter ± sta^ente enrolled per period in this 
mbdeL mast not exceed nuniber jiiiidi is assigned per period to 
ncn-Cha$xter 1 teaidbers in the sama sdbject a^trea. 

the Cte^b^ 1 aHoqtion pettm its ^ hotgly sr^or full time 
paraproftesi^ialsj be^m^cyed in^r Chester 1 funding to 
assist in the ia^anartation of tJiis model. 

caassrecm - 



a. 



CSie locally^fundad and cne Chapter i~ftoded teadier will 
instruct Cha^Jter l-^iigd^e students eadnsively in sojarats 
classnxins. 

nae nunt»r of Chapter 1 st ua e pa in^pA todier's class ^lould 
be aiptojdiMtgLy the saaa and the totei of «» two classes should 
«3t exDaed the svetaga for n oft- Chapte r i (dassai in the same 
sul:^ect. 

^ch teacher nay inplemBnt his/her am ind ivi du alized diagnostic^ 
praaclptive ptv^ am with his/her own Chapter i stodaits. No 
OTDcn csr ^ared diagnosisi pwsciaption, and assesanent between 
HiB local and Chai±er l-fiaided teaciiezs are req uired . 

g^pg Chapter i aiiocartdon permits^ hba^^^OT- fun-time 
Qiaptar l-funded ^□s^rof^iorals acy be «iplo2?ed^or a^igiiment 
to the locally-funded teacher or Chaqpter 1-fUhaed teadier or 
botSi. 



3. Staff RgooEoe - fln^laB^ 



a. a^twr 1-ftaged paasonna ^teachers an^er par^oofMsicnaisi 
wi n i nstruct Chester l-^iglble students eaoelustv^ in 
hetergensously grov;3ed classroanB. 

hi Distfuc tlon twitted l^f tts Chapter 1 personnel in -Biis setting 
mastbe under the suparvisicn and directicn of the locally^fimded 
te a tSier. 
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c. ^te regjansibllity . of the regular^as^^ teachsr for tiie 
taxmins ani evaluation of eaSi student's instructionai airodram 
^ -^.^saanstxatm throu^ tSe^ in di^ dnalized d5ij^Sic- 
ptt scriptivB instructidhal managansit re co r ds for each student. 

d. Sffl^^rof stajdents anrolled p^od in -feis ncdel ayst.4^ 
^»e^on the averse the ramiber aoiaied in classs in the same 
siijject and level ^Siicii have no Ghe^pcer i-eiigible students. 

5. PullCTit faanmtarv Qiad^^Qayf 

S^^J^ ^^nSii ^?strt^CS^±er i-eligible students 
^^p^^ by "Pulling*' them frm ^ regular classrocm for 
instruction in another facility. 

^* of stadents Instnwted per s^sion ^ -Sie Oifflster 1 

t^te in ttiis Should be signif ice«t^ lower ^ tiie 

»«Ma er^f rCTt-Qggter 1 students instructed by tiie regular 
fSTflBBromi tesciifir. 

°* J?^g^g? is riMpcaisible for diamb^ the 

iJi^uctional ^leeds eacte student vto p artici pa tes in this 
Oi^Jter 1 si^enaTtaxy activity. A steuctured pcoo^ of 
artJ£a£^tto^etw^^ and Qiap:^ i tead:^ Sust be 

utilized (diagnosis, pcifficcdiJtion, ass^snent)* 

^' S^^*^^^^ ^location pennits, hotaly ah^oc full-ttoe 
parapref ession^ jaaay be 1 fcrxJiiH to 

assist in the iaplena nt a tion of this model. "*«^ to 



81 




CESnCEE^ fOR NRSIECTFID OR DELn^UENT 'SOOTB. 

t ?^^^^ oa:v or Cla s s ro aB -^^i^Q^as^^ 

a- l oga^amjed teacfae^ Chapter l"fimdea>«M<!^^ yrtl^ 

^^ 4?^^ Qigpter l-eliglble students exclusi vely in a sih^e 
la l.dt: ' Abot:y cor cilasspoan. 

h. gtergiiLar cd^^igm teaser is •fce^Bd.gallv respcfnslia.e for Sts 
I^anning: and^waluetion^of ^acti student's instructioooal p r b yram 
&at ^toia ^oa^L ^ d e^ throc^ the indiviaoalizeci 

d iagnos tio^cescarlptive liBttucticnal aanaigeisent recocnds f cr eadi 
student* 

c. Tim nH^er of ^^e r 1 i^gants enrolled iser pericsd in eiis 
aic^^ mast ngt eacoeed the nm^a' \*ic4i is assigned per peri^ to 
ncn-e h a ^ fea r 1 teac fa era in tba same subject area. 

^ -ae Chi^ter i aiio^tton pamits, hourly an^or fiall time 
^rapcofesslflna^ aey be caaplos^ under Qia^Jter l funding to 
assist in t*e in p l enientation of tiiis Twrfel. 

I ccaaay-fpraed md cro dieter 1-funded teifciier will eacji 
instajct Cte^sta: i-^±gibie students e gslusivel y in separate 
clansrocpiSi 

^* nugfcer of etepar 1 staadents to^eacfa toAer's class atobiaia 

be ^^axocbnat^y "Hie sama aid ti» t ota l of the two classy should 
iS3t^ exbaed t±» average for no nrdiapbt ar l classes in tile Sams 



c. teach^ laay la^pleBnant lds/^»r^owi^iirii^^^ diaandsttc-- 
prescriptiva program wttt his/^»r own Qggter 1 stuJents. ife 
OTen ibarcd dia^wsis^^rosc^tion^ and asessnient betweeh 
tta local and Ctapter 1-fUnded teaciters are required. 

d. g "tte Q32?Jter l al ld c atlc n^mits^ hoi^y amV^or full-tiae 
raapter l-ftam^ paas^ajc^essicaiais be emplc^ for assignnent 
to the locally-fUnded teacSer or Chapter 1-funded teacher or 
both. 

Staff Itesexgee^-^Bv^aafl} 

a. Gh^to 1-fUnded piagcnnel jteacaiers ai^or pa«^f^icnals^ 
wll ^instoct CtepSMT 1-eligiH.e students eotdiisiv^ in 
beterogeneously grouijed classrbeosi 

b. g^njcticn jgtydded by the Oiapi^ 1 p^cmei in tois setting 
amst to under the stjjervision and directicsn of the iocaUy-fUndeci 
teeoier. 
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c. ^"^s^^^^xars^^^of to ragtOM caassrra teadi^ the 
plaraitog a nd evalxj atlon of eacfa stu3ent«s insfc ru c tional piuurdm 
nay Se danan stra ted tfaroa^ the iniividualized dla^S io- 
pcescxiptivia instnxtionEa nanagenflent i^aords for eadi stodettt. 

d. ^^fJ3^^ ^^gi^^rolled per period in this Kod^ roast not 
exi3^ on tile average jaie mffliber enrolled in classes in the gawio 
subject and levi^ which have no Chester l-eligiHe stodents. 

4. Extaaea^c faool Ba^ » ( ^-^l 



SS*^ i^P^^^<»^^J^^^^ sad faraprbfessiaals) wxxx 

jct Ch^Jter 1-eligiW.e stodents egaausivelv in rae or 
sctexa laburs. * ^ 

in this nod&L abcuM nSb exceed tte nuatoer assigned per p^iod to 
^Oly^ms^ teaSsera in tta ^ne ai^ect during the regular 
Hi^ pricjri.^ ^aald be givsHji however, to substantially 
g^r^igto^teacfter-stadent ratio during the ch^jter l ©ctend^ 
QsPf instruction. 

c. Issteaatic articulation betweoi locally-^funaed teach^ 

^regula r d^l and the Qaapbee i personnel in the extended day 
progrem should be ia^aSented. ^ 

a. O^jter 1 1a»*rai Sdll ireSauct Qi^ter 1-eliglble students 
fiVAvsiy^Y .ty "iming" ISem reguS^class^ 
instrocticn in anothisar facility. ^ 

^* gg^.^°b^ of students listraete^ per s^ion ly the Chsojter i 
in this snodel ghould be significantly lower aie 
mmtoLjOf^ nonrCh^feer 1 studarts ^staucted iytte^g^ 
c lass r ocm teacher. *oaui«r 

H^???^.°^f^^-P^^ ia r^^j^e diagnosing tiie 
i^touctional weas of eacii stadaxt «ho particljates in this 
^^^Ll w^^iHntary actlsrity. A stro ctaaed process of 

■^!?^_J^i!gV^ ^ Chapter 1 teadier aust be 
utilized (diagnosis, iaescrdption, assessment). 

^' ^.^^^ '^^^^ allocaticn pernits, hoiaay and/or fuil-^time 
para^fwwtn m lw rasy be ai|>lcs«i imder cSz^rter 1 funding to 
assist in the iapleaBsntation of this model. tu«m^ t» 
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E^qplanatibh of Regression 

Regression occurs when multiple measurenents are made of any 
phenomenon. Any observed measuremeht or score has, as parts of 
^®^score, the actual value of the phenomenon being measured 

( sucdi as achievement) and some random factors that may be the 

result^ of the measuremt^nt instrument hot being perfect, 
variations in «xa object or person being measured, variations in 
the environment, or other random facjtors* These factors, 

which are not the object of the measurement^ are considered to be 
error* This error is alwaj^s a part of the measurement or test 
score. As more aaasuremeats are taken the error becomes less 
important and the measurements tend to approach the actual value 
of the phenomenon. The best representation of the actual value 
of_ the phenomenon is the average of the measurements that were 

taken or the mean. ^us, as more measurements are taken, each 

measuremeht tends to approach or regress towards ttie mean. This 
concept of regression is quite important for testing and even 
more so for Chapter i achievement data. In any large grotap of 
scoresi^^those^ scores furthest from the mean would be expected, on 
repeated testing, to move tho grea-^sst distance toward the Sean. 

Ji because those scores furthest from the mean are 
considered to have a greater amount of error as part of the score 
which is what put them far from the mean in the first place. 
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Individual school Achievement Test Results 
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Air Base Elementary - 0041 



Reading 



wraue 


Number 


NCE 


Level 


Tested 


Gain 


1 




-2.3 


2 


4 


-2.2 


3 


4 


6.7 


4 


3 


2^3 


5 


1 


-5.0 


6 


3 


3.4 



M athemat ies- 

Ntimber NCE 

Tested Gain 

1 9.i 

3 8.1 

4 3;3 

3 8.4 
i 1.7 

4 -1.7 



'— Lahctuaae 
Number NGE 
Tested Gain 



3 

i 

3 



-1.2 
14.8 
6.6 



Allapatteai Elementary - 0081 



Grade 
Level 

3 

4 

5 

6 



Tested 
40 
42 
42 
35 



NCE 
Gain 
7.4 
-5.0 
-6.8 
-3.9 



Mathematics 
Ntamber NCE 
Tested Gain 



38 
40 
41 
37 



ii.O 

o.b 

-±.0 
0.2 



^Language 



Number 
Tested 

41 
41 
37 



NCE 
Gain 

-6.7 
-1.2 
2.5 



Areola Lake Elementary - Oidl 



Grade 
Level 

i 

2 

3 

4 

S 

6 



Number 
Tested 

19 
14 
15 
19 
41 
50 



NCE 

Gain 
4.8 
0.2 
2.1 

-3.3 
0.8 
2.0 



^athematlea 

Number NCE 

Tested Gain 

19 2.4 

14 6.6 

14 1.5 

19 -1.4 

42 12.0 

48 0.7 



Language 



Number 
Tested 



19 
42 
49 



NCE 
Gain 



-4.9 
1.8 
0.9 



Auburadale Elementary - 0121 



Grade 
Level 

1 

3 

4 

5 

6 



Rgadincy 



Number 
Tested 
2 
5 

i 

9 
4 



NCE 

Gain 

10.9 

1.8 
-6.8 

3.0 

-i.d 



Ma^emat^a^ 
Number NCE 



Tested 
2 
5 
1 
9 
4 



Gain 
19.4 
7.7 

-24.1 
7.0 
2.3 



Language 



Number 



1 
9 
4 



NCE 
Gain 



-24.2 
0.6 
-3.0 
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Bel-Aire Eiemeiitary - 0261 



Grade 
Level 

i 

2 
3 
4 



Reading 



HuTwber 
Tested 
25 
21 
29 
24 



Sain 
-2.7 
-0.8 
4.4 
-0.6 




■Iianguaaa 



NCE 

Tested Sain 



24 



-6.2 



Elementary - 0321 



Grade 
Level 

3 

4 

5 

6 



Readihcr 



Number NCE 
Tested Gain 

1 2.3 

2 5.5 

1 -1.9 

2 5.0 



Mathematics- 

Nui^er NCE 

Tested csain 

1 12.3 

2 7.3 

1 -8.8 

2 6.6 



Laiicniaae 
Number NCE 
Tested Gain 



2 
1 
2 



-2.6 
9.9 
16.3 



Blanton Elementary - 0401 



Grade 
Level 
1 

3 
4 
5 



^eadincf 



Number- 
Tested 

15 
8 

23 

33 

33 



NCE 
Gain 

16.5 
-4.4 
3.2 
0.8 
6.9 



Matfiematiea 

Hiimber NCE 

Tested Gain 

16 7.0 

9 -5;3 

23 3;2 

31 -i;7 

33 5.1 



Lang uage 



Number 
Tested 



32 
33 



NCE 
Gain 



-0.6 
1.0 



Brentwood Elementary - 0461 



Grade 
Level 

1 

2 

3 

i 

5 

6 



ggadinq 



Number 


NCE 


Tested 


Gain 


25 


9.6 


13 


-3.3 


20 


2.6 


20 


-6.7 


27 


0.4 


22 


-4.4 



^athematies 

Number NCE 

Tested Gain 

25 5.1 

13 1.9 

20 -7*3 

2Q -3.6 

27 1.5 

22 4*3 



Language 



Number 
Tested 



20 
27 
22 



NCE 
Gain 



-4.2 
-0.7 
1.6 



92 



122 




J. Hi Bright Elementary - 0481 



heading 



Grade 


Number 


NCE 


Ntamber 


NCE 


Level 


Tested 


Gain 


Tested 


Gain 


i 


7 


2.1 


6 


14.0 


2 


2 


-1.4 


2 ; 


iO.2 


3 


9 


-1.3 


9 


-±4.7 


4 


21 


0.6 


21 


3.2 


5 


9 


9.0 


9 


20.4 


6 


9 


2.6 


9 


-6.0 



Number 
Tested 



20 
9 
9 



aqe^ 



NCE 
Gain 



-6.0 
-6.0 
-7.0 



Grade 
Level 

± 

2 

3 



Broadmoor Elementai^f - 0521 



Number 
Tested 

47 

25 

49 



NCE 
Gain 

2.8 
-2.3 

2.0 



MatSematicH 
Number NCE 
Tested Gain 

48 ii.9 
25 4.5 

49 -0*5 



Lanquaoe- 



Number 
Tested 



NCE 
Gain 



Grade 
Level 

1 

2 

3 



Buena Vista Elementary - 0601 



Reading 



Number 
Tested 

20 

11 

51 



NCE 
Gain 

4.6 
-8.6 

9.6 



Hathematlea 
Number NCE 
Tested Gain 
20 -3.6 
12 -0.8 
52 2.2 



Language 



Number 
Tested 



NCE 
Gain 



Bunche Park Elementaa^ - 0641 



Grade 
Level 

1 

2 

3 

4 

5 

6 



Reading 



Tested 
14 

9 
10 
13 

3 
11 



NCE 
Gain 
-1.4 
-2.0 
-i.i 
-1.1 
7.9 
14.9 



Mathgfflat4es 

Number NCE 

Tested Gain 

14 -7.2 

9 -1.0 

10 -0.4 

11 4.7 
3 8.1 

11 6.4 



Language 



Tested 



12 
3 
11 



NCE 
Gain 



2.0 
-5.0 
5.6 



: 123 
93 

O 

ERIC 



Campbell Drive Elementary - 0651 



Readincf 



Number 


NCE 


Tested 


Gain 


19 


1.9 


9 


-6.1 


1 


2.3 


5 


b.i 


25 


-7.9 



_ Reading 

Niamber NCE 

Tested Gain 

13 -0.2 

12 -1.4 

18 -1.8 

15 -2.7 

27 -1.2 

31 10.9 



Hat a e mati cs 

Number NCE 

Tested Gain 

19 6.0 

9 1.5 

5 -2.2 

25 0.5 



- 0661 

Ma-^efflat4ea 
Number NCE 
Tested Gain 

13 -3.3 

12 -7.3 

18 -3.6 

15 -3.9 

27 5.6 

30 10.4 



Eanguage 
Number NCE 
Tested Gain 



5 b;6 
25 -11.2 



lianauaae 

Ntmber NCE 
Tested Gain 



15 -3.3 
27 -0.5 
31 6.8 



Caribbean Elementary 



Carol city Elementary - 0681 



Reading 



Number 
Tested 

17 

_8 

26 

20 

19 

54 



NCE 
Gain 
6.7 
7.1 
2.7 
-2.7 
-1.4 
5.8 



Mathemat±ea^ 
Number NCE 
Tested Gain 



18 
9 
25 
18 
20 
55 



-1.6 
6.0 
-5.4 
-1.3 
6.5 
5.8 



Number 
Tested 



21 
20 
54 



NCE 
Gain 



-7.8 
2.6 
1.2 



Carver Elementary - 0721 



Reading 

Number NCE 
Tested Gain 

6 -7.5 



HatRematics 
Number NCE 
Tested Gain 
6 4.0 



—lang uage 
Number NCE 
Tested Gain 



94 

124 



Chapman Eiementary - 07 7i 



Reading 



Grade 


Hiinber 




Level 


Tested 


Sain 


1 


14 


-5i3 


2 


15 


6i6 


3 


12 


6.2 


4 


12 


-1.6 


5 


23 


-0.5 



Mathematics^ 

Number NCE 

Tested Gain 

13 -0.3 

is 1.5 

ti liO 

12 0;i 

23 2.2 



^Lahduaae 
Number NCE 
Tested Gain 



12 

23 



-2.6 
1.4 



Citrus Grove Elementary - 0801 



Grade 


Number 


NCE 


Level 


Tested 


Gain 


1 


2 


7.1 


2 


10 


5.5 


3 


33 


5.1 


4 


38 


5.6 


5 


5 


2.2 



Mg'^ematics — Lana uaq& 

Number NCE Number NCE 

Tested Gain Tested Gain 

2 16.2 

7 13.4 

32 1.8 

36 7.9 37 -6.2 

S 5.6 5 8.0 



Coconut Grove Elementary - 08 4 1 



Grade 
Iievel 

4 

5 

6 



Reading 



Number 
Tested 

1 

2 

2 



NCE 
Gain 
0.8 
-1.3 

4.4 



Hathemafeiea 
Number NCE 
Tested Gain 
1 6.4 

1 -1.6 

2 5.0 



Number NCE 

Tested Gain 

1 -4.8 

2 2.9 
2 3.2 



Comstock Elementary - 0881 

„ Rg^<^4na _— ^ ^^tft^Wgi1r4gs Language:^- 

Grade Number NCE Number NCE Nu^er nce 

Level Tested Gain Tested Gain Tested Gain 

1 18 7i8 20 -2.8 

2 47 -4i8 47 -4.2 

3 39 -1.7 36 5.8 



95 



125 



ERIC 



coral Way Elementary - 112 ± 



Grade 
Level 

1 

2 

3 

4 

5 

5 



Readings 



Number 
Tested 
1 
12 
15 
8 
19 
22 



NCE 
Gain 
-20.6 
4.0 
14.4 
6;6 
6;2 
b.l 



-Hathematics 

Ntunber NCE 

Tested Gain 

1 9.1 

11 26.4 

15 4.7 

7 -2*7 

19 4i4 

22 1^9 



Lanemaoe- 



NuTnlaer 
Tested 



8 

i9 

21 



NCE 
Gain 



-5.3 
4.6 
-0.4 



Grade 
Level 

1 

2 

4 

5 

6 



Tested 
3 
1 
4 
7 
8 



Crestview Elementary - 1161 



^atheaat^s^ 
Number NCE 



NCE 
Gain 
6.0 
-id.b 
-0.3 
7. A 

7.1 



Tested 
3 
1 
4 
7 
8 



Gain 
15.5 
4.5 
4.5 
1.3 
11.2 



Language 



Number 
Tested 



4 
7 
8 



NCE 
Gain 



-4.5 
1.4 
14.6 



Grade 
Level 

1 

2 

3 



Douglas Elementary - 1361 



heading 



Number 
Tested 

26 

IS 

50 



NCE 
Gain 
11.4 
-5.2 
5.2 



Matheiaat4eH 
Number NCE 
Tested Gain 
28 6.1 
16 -9.9 
47 3.0 



Language 



Number 
Tested 



NCE 
Gain 



C. Ri Drew Eianentary - 1401 



Grade 
Level 

1 

2 

3 

4 

5 

6 



heading 



Number 
Tested 

20 

15 

22 

27 

23 

2i 



NCE 
Gain 
17.8 
-3.1 
1.8 
3.1 
-0.7 
-1.1 



Matheffiafc4ea 

Number NCE 

Tested Gain 

2b 15.1 

16 -1.4 

2i 3.2 

26 0.3 

23 6.1 

2b -0.8 



Language 



Number 
Tested 



28 
24 
19 



NCE 
Gain 



-li4 
5.9 
1.3 



96 i2E 

o 

ERIC 



btihbar Elementary - 14 4 i 



Grade 

Level 
1 
2 
3 
4 
5 

6 



Rea 



Nttnber 
Tested 

22 

16 

48 

38 

33 

50 



NCE 
Gain 
-8.0 
-4.6 
2.6 
0.7 
-±.6 
6.6 



Mathefflatj.es^ 
Number NCE 



Lancmao 



Tested 
23 
16 
51- 
37 
33 
51 



C;ain 
-5.0 
-2.9 
-1.6 
-3.5 
-3.5 
-0.6 



Tested 



40 
31 
51 



NCE 
Gain 



Oil 

2.i 

0.3 



Du Puis Elemental^?' - 1481 

^^^-^ ^- Bg^ing^ Hath#^^tAgg Lan ouciae 

Grade NumJaer NCE Number NCE Number NcI" 

Eevel Tested Gain Tested Gain Tested Gain 

3 4 3.3 4 . 4.1 

I J 3.6 1 3.6 1 -1.6 

' 5 6.4 5 1.3 5 7.6 



« 3 4.1 3 7.2 



3 2.1 



Amelia Earhazrt El«nentai^ - 1521 

g^aajffl^ ^ BatftgWftt^g? Lanmiag^ 

Grade Number NCE Number NCE NuSer Nci" 

Iievel Tested Gain Tested Gain Tested Gain 

3 2 6.6 2 8.6 

I I 'I't I ^'^ 2 12.0 

® 5 -3.2 5 16.0 5 -0.9 



Eariingtbh Heights Elementary - 1561 



Grade 
Level 

1 

2 

3 



Reading 



Number NCE 

Tested Gain 

33 4.4 

33 -3.5 

35 6.5 



^athemat^e^ 
Number NCE 
Tested Gain 
33 9.9 
28 7.3 
33 0.1 



7.:anguaga 

Number NCE 
Tested Gain 



ERIC 



Edison Park Elementary - 1601 



Grade 
Level 

1 

2 

3 

4 



Rgading 



Number NCE 

Tested Gain 

42 1.6 

23 1.3 

46 5.9 

68 1.9 



^Hafeheaatics 

Number NCE 

Tested Gain 

42 0.5 

20 7.5 

47 8.5 

68 3.6 



Eanauaae — 
Number NCE 
Tested Gain 



64 



-0.4 



iii C. Evans Elementary - 1681 



Grade 
Level 

1 

2 

3 

4 

5 

6 



Reading 



Number 
Tested 
9 

22 

31 

11 

24 

26 



NCE 

Gain 
3.1 
0.1 
4.3 

-2.0 
1.3 

-2.4 



H atheiii at4ea 

Number NCE 

Tested Gain 

? -6.0 

23 1.1 
30 ^5.1 
11 -8.0 

24 6.0 
26 -3.7 



Language 



Niamber 
Tested 



11 
24 
25 



NCE 
Gain 



-10.5 
2.8 
-2.4 



Fairlawn Elementary - 18 oi 



Grade 
Level 

3 

4 

6 



steading 



Number 
Tested 

1 

2 

8 



Gain 
7.1 

-2.8 
5.9 



MathematAea 
Number NCE 
T*ttted Gain 

1 -27.0 

2 -6.1 
8 9.6 



Language 



Tested 

2 
6 



NCE 
Gain 

6.6 
13.2 



Fieiiberg ElementaiTf - 0761 



Grade 
Level 

1 

2 

3 

4 

5 

6 



^^adlna^ 



Number 


NCE 


Tested 


Gain 


16 


-1.4 


ii 


7.2 


25 


4.3 


24 


1.9 


42 


2.9 


46 


2.5 



Mathmnatiqa 



Number 


NCE 


Tested 


Gain 


16 


12.6 


ii 


9.9 


26 


1.6 


24 


-i.b 


4i 


4.3 


45 


3.7 



Number 
Tested 



22 
41 
46 



NCE 

Gain 



-5.3 
0.9 
1.4 



98 

o 

ERIC 



Fiamingo Elementary - 1921 



Grade 
£ievel 
1 

3 
4 
5 
6 



ReadlHcy 



Number NCE 

Tested Gain 

1 -13.6 

2 13.9 
i 13.7 
8 -7.0 

3 -9.5 
8 -0.6 



^athematies 

Number NeE 

Tested Gain 

1 2.2 

2 44,8 
1 4,9 
9 -Oil 

3 -3i4 
8 0^2 



Lanemaqe 

Number NCE 
Tested Gain 



8 
3 
8 



-9.7 
-2.1 
12.2 



Floral Heights Elementary - 1961 



Grade 
Level 

1 

2 

3 

4 

5 

6 



Read^ 


Lna 




aties 


Number 


NCE 


Number 


NCE 


Tested 


Gain 


Tested 


Gain 


20 


6.2 


19 


9.5 


12 


-8.6 


12 


-14.5 


19 


3.7 


18 


3.9 


9 


-2.2 


9 


-7.6 


2D 


-2.5 


20 


5.4 


15 


1.4 


15 


-7.7 



Language 



Number 
Tested 



11 
20 
15 



NCE 
Gain 



-3.4 
2.1 
-1.3 



Plbrida City Elementaj^ - 2001 



Grade 
Level 

1 

2 

3 

4 

5 



Readlaa^ 



Number 
Tested 

11 

14 

31 

17 

19 



NCE 

Gain 
1.1 

-3.6 

-1.5 
0.2 

-0.6 



Mathemafcjea^ 
Ntudier NCE 



Tested 
11 
14 
29 
16 
19 



Gain 
3.7 
2.4 

-4.9 
8.0 
5.2 



^houaae 



Number 
Tested 



16 
19 



NCE 
Gain 



3i6 
1.6 



Frauiklln Elementary - 2b4i 

>.^-s^ -^<Sta<aiB^ ^ aatt>9iat4gff . Language 

Grade Number NCE Number NCE NufiSkr NCE 

Level Tested Gain v-.t-irt m~f.5 



2 
3 
4 
5 
6 



Niunber 


NCE 


Tested 


Gain 


3 


-13.5 


3 


1.7 


4 


-1.1 


13 


0.4 


7 


3.8 



Tested Gain Tested Gain 

3 -2.0 
5 2.8 

4 -14.3 4 -0.1 
13 -2.7 13 2.4 

7 4.4 7 5.5 



59 12B 

ERIC 



Fulfdrd ElemiBhta3ry - 208i 



erade 
Level 

± 

2 

3 

4 

5 

6 



Number 
Tested 

3 

1 

3 

3 

6 

i 



NCE 
Gain 
-8.6 
-18.4 
7.6 
-1.3 
-7.7 
i2.4 



Matheaatiea 
Huinber NCE 
Tested 
3 



Language — 



1 
3 
3 
6 
1 



Sain 
li2 
-36.0 
10.8 
13.6 
3i3 
-lil 



Number 
Tested 



3 
5 
1 



NCE 
Gain 



6.1 
2.7 
8.3 



Golden Glades Elementary - 2161 



Grade 
Level 

1 

2 

3 

i 

5 

6 



Reading 



Number 
Tested 
6 
i 
4 
i9 
i9 
24 



NCE 
Gain 
-2.9 
-l.b 
4.6 

l.b 

-1.7 
0.9 



Hatjieaatica 

Ntuttber NCE 

Testod Gain 

6 1.2 

1 8.7 

_4 3.5 

18 0.5 

18 5.6 

22 -2.4 



Language 



Number 
Tested 



20 
18 
22 



NCE 
Gain 



-7.0 
-1.3 
2.7 



Grade 
Level 

1 

2 

3 

4 

5 

6 





Hialeah 


Elementary 


- 2361 


— Reading 


Mathemat^es 


Number 


NCE 


Number 


NCE 


Tested 


Gain 


Tested 


Gain 


7 


8.8 


7 


3.2 


5 


-1.9 


6 


11.6 


3 


6.0 


3 


-13.4 


6 


1.9 


6 


-0.4 


12 


8.0 


12 


13.0 


23 


9.2 


23 


7.3 



Number 
Tested 



.6 
11 
23 



NCE 
Gain 



-8ii 
6.4 
1.5 



Holmes ElementaJT^ - 2501 



Grade 
Level 

1 

2 

3 

4 

5 

6 



Reading 



Number 
Tested 

31 
6 

15 

35 

66 

50 



NCE 

Gain 
1.8 
2.7 
9.2 
0.4 
1.5 
9*7 



Mathemat^^B^ 
Number NCE 



Tested 

3b 
6 
15 
35 
63 
48 



Gain 
0.4 

-4.3 
7.8 

-5.1 
5.9 

-b.7 



Tested 



35 
66 
50 



NCE 
Gain 



-9.2 

0.9 
-1.0 



ibb 



130 




Kensington Park Elementary - 2661 



Grade 
Bevel 

1 

2 

3 

4 

5 



Readincy 



Nuinber NCE 

Tested Gain 

3 -5.7 

± -38.6 

2 2.8 

7 -1.5 

8 4.3 



Nustber ^^CE 

Tested Gain 

3 8.2 

1 -35.8 

2 -29.1 

7 8.5 

8 0.1 



jianauaae 
Nui^er NCE 
Tested Gain 



5 
8 



12.4 
5.5 



Mi £i King Elementary - 2761 



Grade 
Level 

I 

2 

3 



Reading 



Kum&er 
Tested 

26 

19 

24 



NCE 
Gain 
-13.6 
-8.1 
9.9 



Matheffla fc4e& 
Number nce 
Tested Gain 
27 =11.4 
19 =8.1 
24 =3.7 



fcanouaae 



Ntsmber 
Tested 



NCE 
Sain 



Kinlbcft Park Elementary - 2781 



Grade 
Level 

1 

2 

3 

4 

5 



Reading 



Number 
Tested 
8 
11 

_5 
17 
10 



NCE 
Gain 
4.6 
2.9 
2.2 
2.8 
9.6 



Mathemattea^ 

Number NCE 

Tested Gain 

8 8.1 

11 10.8 

5 2.3 

18 3.4 

id 7.8 



Number 
Tested 



18 
10 



NCE 
Gain 



5.6 
14.3 



LakB Stevens Elementary - 2801 



Grade 
Level 

1 

2 

3 

4 

5 

6 



^^adlng 



Number 


NCE 


Ntimber 


NCE 


Tested 


Gain 


Testnd 


Gain 


6 


-1.2 


6 


6.8 


ii 


0.8 


11 


-6.5 


ii 


2.9 


11 


9.3 


18 


-1.4 


18 


0.5 


21 


6.1 


22 


6.6 


19 


2.1 


19 


5.6 



Number 
Tested 



18 
24 
18 



NCE 
Gain 



2.8 

1.7 
8.2 



ERIC 



takeview ESlementai^ - 2821 





Readina 


Matheaafe4<2s- 


Srade 


Number 


NCE 


Ktunber 


NCE 


Level 


Tested 


Gain 


Tested 


Gain 


i 


14 


3.1 


14 


o.i 


3 


30 


0^2 


3b 


5.9 


3 


31 


-2i5 


31 


-2.0 


i 


35 


3^2 


35 


8.4 


5 


24 


-2i8 


24 


1.8 


6 


36 


3.4 


36 


-1.0 



— Lariouacre 
Number NCE 
Tested Gain 



35 
24 
35 



3*9 
2.5 
2i0 



Leisure elty Elementary - 2901 



Grade 
Level 

1 

2 

3 

4 

5 



^^eadincf 



Number 
Tested 

14 
5 

_5 

3.6 

27 



NCE 
Gain 
-17*6 
-1*6 
0.4 
0.7 
5.3 



Mathematiqa 

Number NCE 

Tested Gain 

14 -5.7 

5 15.0 

6 l.b 
±6 8.2 
27 8.3 



Language 



Number 
Tested 



16 
27 



NCE 
Gain 



0.8 
9.7 



A. L. Lewis Elemental^ - 2941 



Grade 
Level 

i 

2 

3 

4 



Reading 



Nximber 
Tested 

20 

38 

45 

42 



NCE 
Gain 
-2.5 
-5.4 
1.1 
-4.5 



Mathematiea 

Nua^jer NCE 

Tested Gain 

20 -3.2 

37 -0.3 

43 -1.6 

41 1.8 



Laaoua^ 



Number 
Tested 



42 



NCE 

Gain 



-2.0 



Grade 

iV« 

i 

2 
3 
4 
5 
6 



Liberty city Elementary - 2981 
Readings 



Ntimber 


NCE 


Tested 


Gain 


i7 


1.4 


7 


-6.8 


9 


1.9 


16 


1.6 


ii 


-8.2 


29 


1.1 



Mathematiea 

Number NCE 

Tested Gain 

18 3.1 

7 1*2 

_S 5*2 

15 -2*3 

9 -3.2 

27 -3.6 



Lancruaoe 



Number 
Tested 



is 
ii 
30 



NCE 
Gain 



-1.3 
-3.7 
-0.2 



ERIC 



162 

132 



Iiittle River Eiementary - 302i 



Grade 
Level 

1 

2 

3 

4 

5 



Tested 
63 
75 
6 
55 
56 



Gain 
6.4 
4.1 
4.5 
3.3 

-1.4 



_ Matheaafc^e^ - 

Kunber NCE 

Tested Gain 

63 4.5 

78 8.1 

65 6.4 

56 -5.2 

56 5.4 



Number 
Tested 



56 
53 



NCE 
Gain 



-2il 
2.8 



Lorah Park Elementary - 3041 



-Readincy 



Grade 


Ntamber 


NCE 


Level 


Tested 


Gain 


1 


19 


-5.1 


2 


14 


-5.4 


S 


17 


7.4 


4 


17 


-1.7 


5 


35 


0.3 


6 


4 


0.0 



HathematieH 





NCE 


Tested 


Gain 


19 


5.6 


12 


-11.6 


17 


5.8 


17 


ib.l 


35 


16.8 


4 


-3.4 



Number 
Tested 



17 
35 

4 



NCE 
Gain 



1.8 
1.8 

3.1 



Grade 
Level 

1 

3 

3 

4 

5 

6 



Ludlaa Elementary 
geadtna 



- 3061 



Number 


NCE 


Tested 


Gain 


8 


9.7 


13 


1.7 


7 


5.0 


12 


13.9 


10 


i.b 


9 


2.3 



-^latfeenat^t?? 

Ntunber NCE 

Tested Gain 

8 I6i5 

14 -0.4 

6 3^6 
12 7.8 

7 1.3 

8 -7.8 



LaHeruaqo^ 



Number 
Tested 



11 
lb 



NCE 
Gain 



11.4 
-3.4 
2.0 



Meadowiane Elementary - 3141 



Grade 
Level 

1 

2 

3 

4 

5 



Reading 



Number 
Tested 
6 

12 

14 

11 

41 



NCE 

Gain 

9.8 
5.6 
5.2 
1.8 
6.5 



Number NCE 

Tested Gain 

6 -1.1 

12 7.9 

13 4.4 
ii 3.9 
4i 7.0 



Laneruaae 



Number 
Tested 



11 
41 



NCE 
Gain 



-4.2 
0.8 



103 



133 



ERIC 



Melrose Elementary - 3181 



- - - Reading Mathematics - 

Qrade Number Nel Number NCE^ Number NCE 

Level Tested Gain Tested Gain Tested Gain 

4 27 -6*4 26 -7.9 27 -11.5 

5 62 3*5 62 5.4 62 -0.6 

6 49 4.5 50 5.8 49 0.4 



Miami Gardens Elementary - 3241 
Reading 



Grade 


Number 


NCE 


Number 


NCE 


Level 


Tested 


Gain 


Tested 


Gain 


1 


3 


-0.2 


3 


6.8 


2 


8 


4.7 


8 


-5.7 


3 


14 


4.8 


14 


1.4 


4 


18 


1.0 


18 


-0.1 


5 


10 


3.3 


13 


8.2 


6 


15 


0.1 


15 


-2.7 



Language 



Number 
Tested 



18 
10 
15 



NCE 
Gain 



1.4 
5.4 
2.2 



Miami Heights Elementairy - 3261 



Grade 
Level 

1 

2 

S 

4 

5 

6 



Read4«Q^ 



Number 
Tested 

1 

2 

6 

3 

i 

4 



NCE 
Gain 

18.3 

-7.2 
8.6 
3.7 
-1.4 
13.7 



Mathematics 
Number NCE 
Tested 
1 



Language^ 



2 

4 
1 
4 



Gain 
17.2 
11.5 
10.9 
8*8 
6*5 
2.3 



Number 
Tested 



4 

i 

4 



NCE 
Gain 



1.6 
24.0 
0.7 



Miami Park Elementary - 3301 



Grade 
Level 

1 

2 

3 

4 

5 

6 



Reading 



Nuinber NCE 

Tested Gain 
11 7.4 

24 -4.3 

29 -1.9 

38 -2.4 
36 2.2 
58 5.2 



^athemat^g 

Number NCE 

Tested Gain 

11 -1.3 

23 -2.3 

Z9 0.7 

39 2.2 

36 3.1 

58 2.7 



Lapguaqe 
Number NCE 
Tested Gain 



39 
36 
58 



id.o 

3.5 
1.7 



104 



134 



ERIC 



Hilan Eleiaehtary - 342± 



Grade 
Level 

1 

3 

4 

5 

6 



Reading 



Ntunber 
Tested 

2 

5 

5 

9 

7 



NCE 
Gain 

4.2 
-2.2 

1.1 
-2.3 
-0.3 



MatRematics 
NCE 
Gain 
2.8 
-i.i 
0.8 
-0.8 
5.6 



Tested 
2 
5 
5 
9 
7 



NiiiDber 
Tested 



5 
9 
7 



NCE 
Gain 



1.4 
4.0 
7.8 



Grade 
Level 

4 

5 

6 



Miramar Elementary - 3461 



^ea^iae 



Number 
Tested 

41 

40 

54 



NCE 
Gain 
-2.0 
0.6 
0.6 



^athematiea 
Number NCE 
Tested Gain 
42 -0.6 
40 0.3 
54 3.9 



Lancmaaa 

Number NCE 
Tested Gain 
4b -8.5 
4b -1.9 
54 0.4 



Momingside Elementary - 3501 



Grade 
Level 

1 

3 

4 

5 

6 



Readina- 



Number 
Tested 

5 

6 

5 
13 

2 



NCE 

Gain 
3.6 
1.1 
1.5 

-4.6 
2.6 



^afefeemafetea 

Number NCE 

Tested Gain 

5 -4.5 

6 -0.7 
5 -5.3 

12 5.0 

2 0.3 



Language- 



Number 
Tested 



5 
12 
2 



NCE 

Gain 



4.2 
-3.4 
4.2 



Grade 
Level 

5 

6 



Ri R. Moton Elementary - 3541 



Reading 



Niomber 
Tested 

17 

16 



NCE 
Gain 
-3.8 
2.6 



Matiiefflat4ea 
Number NCE 
Tested Gain 
18 1.7 
15 1.5 



Number 
Tested 

19 

16 



NCE 

Gain 
8.9 
1.2 



1^5 

* ' 105 

O 

ERIC 



Hyrtle Grove Elementary - 358i 



Grade 
Level 

1 

2 

3 

4 

5 

6 



Readings 



Niiinber NCE 

Tested Gain 

12 6.0 
4 1.7 

is 6.6 

13 -2.4 
30 6.2 
19 -1.0 



Mathematics 

Ntamber NCE 

Tested Gain 

11 20^4 

4 5.i 

15 2.6 

14 -8.5 

30 -5.9 

19 -9.3 



Number HCE 
Tested Gain 



14 

3i 
is 



-7.1 
-3.0 
-3.4 



Naranja Elementary - 3621 



Grade 
Iievel 

1 

2 

3 

4 

5 



Readings 



Ntimbar 


NCE 


Tested 


Gain 


15 


-11.7 


2 


-14.2 


20 


4.3 


19 


3.2 


15 


6.2 



Hathematiea 

Nvimber NCE 

Tested Gain 

16 -5 . 6 

3 -1.3 

20 4.5 

20 0.4 

14 3.0 



Number 
Tested 



20 
15 



NCE 
Gain 



0.6 
0.3 



Natural Bridge Elementary - 3661 



Grade 
Level 

1 

2 

3 

5 



Reading 



Number 
Tested 

4 

i 
1 



NCE 
Gain 

-7.5 
-10.2 
-8.5 



^athematies 

Number NCE 

Tested Gain 

i 0*7 

4 3*6 

1 -2.9 

1 5.1 



Language 



Number 
Tested 



NCE 
Gain 



-2.9 



North Carol City Elementary - 3781 



Grade 
Level 

1 

2 

3 

4 

5 

6 



Reading 



Number 
Tested 

24 

11 

IQ 

17 

3D 

19 



NCE 
Gain 
15.1 
-6i4 

4i7 
-3.8 
-1.8 

4.9 



Mathematics 

Number NCE 
Tested 
24 



Language 



13 
9 
17 

3b 
2b 



Gain 
16.1 
-10.3 
6.0 
-4.0 
3.5 
11.2 



Ntimber 
Tested 



18 
31 
19 



NCE 
Gain 



-10.4 
0.9 
7.3 
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North county Eieaentary - 3821 



ggadina 



Grade 


Number 


NCE 


Level 


Tested 


6ain 


1 


18 


1.6 


2 


3 


-12 . 5 


3 


13 


-1.3 


4 


14 


-1.5 


5 


6 


-4.7 


6 


d 


2.0 



^^gathemat^es- 

Nuober NCE 

Tested Gain 

19 4.7 

i -9.5 

14 7.4 

i4 0.8 

6 -1.9 

9 -0.2 



iianauaae 
Ntanbsr NCE 
Tested Gain 



14 
6 
9 



0.2 
5.2 
2.1 



North Hialeafa Eieaentary - 3901 



Grade 
Level 

2 

3 

4 

5 

6 



steading 



Number 
Tested 

2 

9 

3 

5 

8 



NCE 
Gain 
-1*5 
2*0 
-3*3 
-0.3 
-4.5 



Mathematiiss^ 

Number NCE 

Tested Gain 

2 -7.6 
9 -0.7 

3 -7.5 
5 15.0 
8 -3.2 



^Eianauaae 



Number 
Tested 



3 
5 
8 



NCE 
Gain 



8.6 
7.2 
-11.5 



North Twin Lakes El«nentary - 3981 



Grade 
Level 

1 

2 

3 

5 

6 



Reading 



Number 
Tested 

1 

2 

5 

4 

4 



NCE 

Gain 
9.4 

-2.7 

=2.0 
1.6 
6.8 



Mathematiea 
Nmnber NCE 
Tested Gain 



1 
2 
5 
4 
4 



1.5 
-10.7 
-17.4 
1.1 
0.9 



Eanemage^ 



Number 
Tested 



4 
3 



NCE 
Ga: n 



7.7 
10.1 



Olinda Elementary - 4071 

^— BtadisS^^ Mathematiea Language 

Grade Number NCE Number NCE Number NCE~ 

Level Tested Gain Tested Gain Tested Gain 

1 26 15.4 26 -6*3 

f 22 4.6 22 7*7 

3 15 0.8 15 -1*6 

J if -5.9 18 -7*9 18 -4.3 

5 fS -5.7 15 -0.7 14 -11.9 

« 12 -4.9 12 1.0 ±3 6.2 



ERIC 
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1.17 



Oiynpia Heights Eiementary - 4091 



Grade 
Level 

2 

3 

6 



Reading 



NCE 

Tested Gain 

2 -3.7 

3 0.7 

4 7.3 



Mathea at4ea- 
Number NCE 
Tested Gain 

2 8.5 

3 -6.2 

4 0.6 



.Language. 



Niimber NCE 
Tested Gaiii 



-4.7 



Opa ijocka Elementary - 412i 



Grade 
Level 

1 

2 

3 

4 

5 

6 



Reading 



Htinber 
Tested 

35 

13 

27 

25 

2i 

17 



NCE 
Gain 

8.7 
-8*2 

1*3 
-3i6 
-2.9 

2.4 



Mathemafe4ea 

Number NCE 

Tested Gain 

34 12.7 

i3 3.1 

27 -1.4 
25 -2.3 

28 1.1 
17 -1.8 



Language 



Number 
Tested 



25 
29 
17 



NCE 
Gain 



-0.6 
6.0 
4.3 



Orchard Villa Elementaj^^ - 4171 



Grade 
Level 

i 

2 

3 

4 

5 

6 



Rea^j^ing 



Number 
Tested 

35 

28 

32 

48 

35 

44 



NCE 
Gain 
9.9 
3.3 
1.4 
-4.1 
-0.4 
2.1 



Mathematiea^ 

Nua^er NCE 

Tested Gain 

35 -1.0 

27 2.6 

32 1.9 

48 -1.6 

35 6.0 

42 -0.6 



LahguacTQ 



Number 
Tested 



38 
35 
44 



NCE 
Gain 



-5.6 
6.9 
2.1 



Palm Lakes Elementary - 4241 

-—SSlSi^^ Hathenaties Language 

Grade Number NCE Number NCE Number NCE~ 

Level Tested Gain Tested Gain Tested Gain 

I 1 0.0 1 11.8 

J 4 1.6 4 1.4 

I 8 0.2 8 7.5 

I I -4.6 I -2.2 i -8.2 

6 6 2.1 5 -3.9 5 -1.8 
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Paim Springs Elemental^ - 4261 



grade 
Level 

3 

4 

5 

6 



Tested 
3 
3 

3 



NCE 

Gain 
3.4 
4.8 

-±i7 
6.3 



Mafeheaat4eg 

Number NCE 

Tested Gain 

3 -2.6 

3 6.9 

2 9.7 

3 -0.9 



_iiahcmaqe 



Nutnber 
Tested 

3 

3 



NeE 
Gain 

-2i6 
7i9 
2.6 



Paricview Elementary - 4301 



Grade 
Level 

1 

2 

3 

4 

5 

6 



Readind 



Tested 
14 
13 
11 
16 
14 
21 



NGE 
Gain 

1*5 
-6i7 
-li3 

4,8 
-1.6 

4.1 



Mathemafelea^ 
Number NCE 



Tested 
14 
14 
11 
16 
14 
21 



Gain 
7.8 

-4.1 

-8.2 
0.8 
2.8 

-1.7 



Number 
Tested 



16 
14 
20 



NCE 
Gain 



11*5 
4*0 
6.5 



Parlcway Elementary - 4341 



Grade 
Level 

i 

2 
3 
4 
5 
6 



Readings 



Number 
Tested 

1 
3 
3 
1 
2 
7 



NCE 

Gain 

-6.6 
-1.9 
4.6 
-4.3 
-10.4 
-1.8 



Mathematiqa 

Nm^er NCE 

Tested Gain 

i 11.8 

3 -7.8 

3 2 . 8 

1 13.7 

2 6.5 
7 -2.2 



Language 



Tested 



1 
2 
7 



NCE 
Gain 



-22.2 
2.4 
8.2 



Perrine Elementary - 4381 

r>.-s^ i^S^^*^^ Ha^gffift^tgs Language - 

Grade Number NCE Number NCE Nunber NCE~ 

Level Tested Gain Tested Gain Tested Gain 

i 3. -16.3 1 -15.9 

f 1 -5.8 2 -0.1 

3 3 10.7 4 3.0 

4 4 5.0 3 -3.4 4 -1.6 



ERIC 
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1.19 



Kelsey Pharr Elementary - 4401 

~ ji Reaa jjag Mathem atics EaRg uacre 

Grade Number NCE Number NCE wmiihsr nce 

Level Tested Gain Tested Gain Tested Gain 

* 55 1.7 47 4.7 51 2.3 

f 70 1.7 67 2.8 70 -1.1 

6 76 5.4 75 4.6 77 2.0 



Pine villa Elementary - 4461 



Grade 
Level 

1 

2 

3 

4 

5 

6 



^adina^ 



Number NCE 

Tested Gain 

32 5.7 

16 -7.2 

14 -3.3 

44 -5.1 

48 1.9 

28 1.0 



Mathematies 

Number NCE 

Tested Gain 

32 -3.0 

15 -7.2 

14 -18.7 

41 -7.7 

49 6.3 

28 4.3 



Number 
Tested 



44 
47 
28 



NCE 

Gain 



-8.7 
-4.6 
1.1 



Poinciema Park Elementary - 4501 



Grade 
lievel 

1 

2 

3 

4 

5 

6 



Readingi 



Number 
Tested 

33 

23 

29 

3i 

29 

35 



NCE 
Gain 

3.4 
-6.0 

6.6 
-6.6 
-5.0 
-4.5 



Mathematies 

Number NCE 

Tested Gain 

32 -4.1 

23 -2.1 

29 13.8 

30 -4.5 
3Q 1.9 
35 -4.0 



Language 



Number 
Tested 



3i 

30 
35 



NCE 

Gain 



-5.9 
2.4 
6.1 



fhena crowder Elementary - 2531 



Grade 
Level 

i 

2 
3 



Reading 



Nupber 
Tested 

11 

11 
8 



NCE 
Gain 

6.5 
-7.4 

3.7 



Ma-t^ma^siea 

Number NCE 
Tested Gain 



11 
11 
8 



7.1 
-5.3 
-0.7 



Language 



Number 
Tested 



NCE 
Gain 



110 



140 




Rainbow Park Eiementai^ - 4541 







LilCi 


Grade 


Nt^mber 


Nes 


Level 


tested 


Sain 


1 


13 


-0.8 


2 


11 


-i.S 


3 


11 


1.2 


i 


13 


1.5 




21 


6i2 


6 


24 


-0.6 



Mathemat4g3 

Nxanber NCE 

Tested Gain 

14 -1.7 

11 9.3 

11 1.8 

13 -0.2 

21 -1.2 

24 -3.5 



Number 
Tested 



13 
21 
25 



NCE 
Gain 



±,2 
4,0 
-0^4 



Redohdb Elementary - 4611 



Grade 
Level 

1 

2 

3 

4 

5 



^eadtha 



Tested 
1 
6 
3 
4 
5 



NCE 
Gain 
-23.4 
-10.5 
-0.1 
2.5 
0.5 



Mathematlea 

Number NCE 

Tested Gain 

1 -4.6 

6 -3.8 

3 -11. b 

3 0.7 

6 4.6 



Ntimber 
Tested 



4 
6 



NCE 
Gain 



5.4 
2.9 



Grade 
Level 

4 

5 

6 



Richmond Elementary - 4651 



Readings 



Number 
Tested 

7 

8 
11 



NCE 

Gain 

9.4 
0.3 
9.0 



Mathematitaa 
Ntimber NCE 
Tested Gain 
7 3i6 
-8 -0.1 
11 12.5 



Language 

Number NCE 
Tested Gain 
"7 8.1 
8 -2.9 
lb 2.7 



Grade 
Level 

4 

5 

6 



Riverside Elementary - 4681 



Reading 



Number 
Tested 

77 

71 

82 



NCE 

Gain 

-3.5 

-b.l 

-3.1 



-Ma^ematiea 
Number NCE 
Tested Gain 
76 -3.2 
69 -2.4 
81 -0.1 



Langnage^^ 

Number NCE 
d?ested Gain 
75 -0.9 
69 2.4 
77 1.1 
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Santa Clara Eii^entar^ - 4841 



Grade 
Level 
i 

2 



-Reading 



Number 
Tested 

29 

39 



NGE 
Gain 

1*7 



Ma themat ± gs^ 
Number NCE 
Tested Gain 
32 4.2 
41 5.4 



Lahauade 



Number 
Tested 



NGE 
Gain 



Scott haSiQ Elementary - 4881 



Grade 
Level 

1 

2 

4 

5 

6 



I^eadj^g 

Number NCE 



Tested 
2 

1 
3 
5 
5 



Gain 
3.1 

-S.5 
5.6 

-2.3 
8.6 



Mathematics— 
Number NCE 
Tested Gain 



3 
1 
3 
5 
5 



11.5 
-20.9 
2.0 
2.0 

11.9 



Number 
Tested 



3 
5 
5 



NCE 
Gain 



3^8 
10.6 
0.3 



Seminole Elementary - 4921 



Grade 
Level 

3. 

2 

4 

5 
6 



Reading 



Nui^er 
Tested 

5 

1 

3 

3 

3 



NCE 

Gain 

2.9 
-11.2 
7.0 
5.3 
-10. b 



Mathematics 

Number NCE 

Tested Gain 

5 11.4 

1 -2.5 

3 3.5 

3 14.8 

3 -0.9 



Langu age 



Number 
Tested 



3 
2 
3 



NCE 
Gain 



-18.3 
-5.4 
5.9 



Grade 
Level 

1 

2 

3 

4 

6 



Shadovrlawn Elementary 



- 4961 



HxmSoer 


NCE 


Number 


NCE 


Tested 


Gain 


Tested 


Gain 


45 


-3i7 


45 


-7.6 


is 


-6i2 


26 


-6.3 


15 


2^6 


16 


r3.6 


3S 


6^2 


36 


10.3 


1 


-4.6 


1 


18.4 



Language 



Number 
Tested 



36 

i 



NCE 

Gain 



5.3 
-8.8 



ERIC 
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S&enahdoali Elementary - 5o6i 



Grade 
Level 

2 

3 

4 

5 

6 



Reading 



HuTOber NCE 

Tested Gain 

1 2.0 

4 8.9 

7 5.5 

4 7.0 

6 6.1 



Matheaat^os- 

Nxinber NCE 

Tested Gain 

1 -22.2 

2 5.2 
8 1.5 
4 14.3 
7 5.4 



£ancniaae 



Tested 



8 
4 

7 



NCE 
Gain 



9.6 
0.9 



Silver Bluff Elementary - 5041 

— gg^^inq MatheaatieH 

Grade Number NGE Number NCE 

Level Tested Gain Tested Gain 

3 2 9.3 2 10.7 

4 1 -1.0 i -7.0 

5 3 7.2 3 14.8 

6 3 -0.4 3 -l.b 



Number NCE 

Tested Gain 

i -7.0 

3 15.2 

3 -5.4 



Sl^ay Elementary - 5081 



Grade 
Level 

1 

2 

3 

4 

5 

6 



Readina^ 



Number 
Tested 

2 

2 

3 

4 

7 

3 



NCE 
Gain 
-14.7 
-15.8 
-0.1 
10.0 
1.7 
3.7 



Mathemat^Gfl 
Number NCE 
Tested Gain 
2 -31.6 



3 
4 
7 
3 



-4.9 
13.8 
2.2 
-2.8 



Number 
Tested 



4 
8 
3 



NCE 
Gain 



4.3 
0.5 
-7.8 



South HialeeOi 

— Reading 
Grade Ntandaer NCE 

Level Tested Gain 



1 2 -9.2 

2 5 i.l 

3 18 9.7 

4 16 7.0 

5 24 5.8 

6 19 1.3 



Elementary - 5201 

^fat^ea^^^^^ Languagei^: — 

Number NCE Number NCE 

Tested Gain Tested Gain 

2 -0.5 

6 11.0 
18 8.0 

14 Q.S 15 -5i? 

24 6.7 24 8.7 

17 1.9 19 0.7 
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South Miami Elementary - 524 i 



Grade 
Level 

1 

2 

3 

4 

5 

6 



Readlncf 



Number NCE 

Tested Gain 

4 -7.S 

1 -3.3 

2 16.0 

1 16.4 

2 0.3 
2 -1.5 



_ Ma-Miematics 

Number NCE 

Tested Gain 

4 10. b 

1 1.2 

2 8.6 

1 6.4 

2 10.7 
2 20.7 



^<aaemacre- 



Nimber NCE 
Tested Gain 



2 
2 



7.5 
1.6 





South Miami Heights Elementary - 

ReadiHs ^^+-;yio«a4.4^^e 


Grade 


Number 


NCE 


Number 


NCE 


Level 


Tested 


Gain 


Tested 


Gain 


2 


7 


-12.8 


7 


-5i0 


3 


8 


3.7 


8 


-2*9 


4 


6 


-8.3 


7 


-0*5 


S 


2 


1.0 


2 


-2.4 


6 


6 


1.2 


6 


4*0 



5281 



Language^ 



Number 
Tested 



7 
2 
6 



NCE 
Gain 



7.4 
14.7 
2.5 



Southside Elementary - 5321 



Grade 
Level 

1 

2 

3 

4 

5 

6 



ggadlna 



Number 
Tested 
1 
3 
5 
11 
11 
12 



MCE 


Number 


NCE 


Gain 


Tested 


Gain 


-23.3 


1 


-15.4 


-1.3 


3 


1.6 


-2.7 


5 


-5.3 


2.8 


9 


3.6 


0.9 


11 


-2.1 


0.4 


12 


3.2 



Lancmaae 



Nuaoaber 
Tested 



11 
11 
12 



NCE 
Gain 



2.8 
-1.3 
2.5 



Sylvania Heights Elementary - 5441 



Grade 
Level 

2 

3 

4 

5 

6 



Reading 



Number NCE 

Tested Gain 

2 -iiS 

1 -2.4 

4 10.4 



-1.9 



Matheatat4^s 
Number NCE 
Tested Gain 



2 
2 
4 

i 
3 



-9.6 
-4.9 

il.6 

6.4 
-3.5 



Language 



Number 
Tested 



4 
X 
3 



NCE 
Gain 



1*5 
7*2 
-4*9 



114 



144 



ERIC 



Pi Si Tucker Eiementary - 556i 



Grade 
Level 

i 

2 

3 
4 
5 
6 



Reading 



Number NGE 

Tested Sain 
9 9i3 
5 3.3 
- 9 2.5 

12 -2.8 
10 3i2 

13 2i7 



Mathematica- 

Nu]^er NCE 

Tested Gain 

9 13.1 

5 -4.5 

9 7.0 

12 1.1 
10 5.6 

13 2.6 



— Eanouaae 
Kunber NCE 
Tested Gain 



12 
10 
i3 



-4.9 
-1.9 

li? 



Twin Lakes Elementary - 56bi 



Grade 
Level 

i 

3 
4 
5 
6 



Reading 



Number 
Tested 

1 
2 

2 
6 



NCE 
Gain 
-1.7 
2.8 

*d.8 
-1.4 



Mathematies 
Number NCE 
Tested Gain 

1 18.3 

2 6.5 



2 
6 



-10 . 1 
6.2 



Number 
Tested 



1 
2 
6 



NCE 
Gain 



*9.7 
7.0 
3.5 



Mae Walters Elementary - 5711 



Grade 
Level 

2 

3 

4 

5 

6 



Reading 



Number 
Tested 

12 
9 

11 

22 

13 



NCE 

Gain 
1.2 
1.9 

-0.6 
2.9 
7.3 



^athemafctea 

Number NCE 

Tested Gain 

12 4.0 
9 1.0 
9 -0.9 

22 8i3 

13 5iZ 



Language^ 



Number 
Tested 



11 
22 
13 



NCE 
Gain 



-4.7 
5.9 
4.7 



West Homestead 



Reading 

Grade Number NCE 

Level Tested Sain 

1 22 12 . 3 

3 15 -8.9 

3 27 5.9 

4 29 1.1 

5 26 0.6 

6 1 -i.o 



Elementary - 5791 

^tathematics Language 

Number NCE Number NCE 

Tested Gain Tested sain 

21 8.5 

1? -6.5 

28 -0.9 

26 *3.5 28 -7.4 

20 1.1 2i -Ib.l 

1 0.0 1 21.7 



, ' lis l4B 

o 

ERIC 



West £ittie River Elementary - 5861 



Grade 
Level 

4 

5 

6 



Reading 



Sianber NCE 

Tested Gain 

52 -3.7 

83 0.6 

83 3.7 



-Kath enat^es^- 
Nuaiber NCE 
Tested Gain 
51 -5.6 
81 4.1 
83 0.7 



Eanguaae 
Namber NCE 
Tested Gain 
52 -8.7 
79 -2.9 
84 -5.3 



Westview Elementary - 5901 



Grade 
Level 

1 

2 

3 

4 

5 

6 



Reading 



Hiunber 


NCE 


Tested 


Gain 


11 


7.2 


7 


10.1 


26 


8^2 


24 


0^4 


31 


2.1 


20 


3.4 



Math«iiatj.eg^ 

Ntinber NCE 

Tested Gain 

11 -2.9 

7 12.1 

26 5.4 

24 -3.5 

31 3.7 

21 12.9 



Language 

Nttmber NCE 
Tested Gain 



23 
31 
21 



-2i3 
6.9 
7.2 



Grade 
Level 

i 

3 
4 
5 
6 



Wheatley Elementary - 5931 
Readings 



Number 


NCE 


Tested 


Gain 


12 


-5.9 


18 


-8.2 


34 


8.0 


lb 


-5.7 


25 


i.i 


24 


2.1 



Number NCE 

Tested Gain 

12 12.9 

17 -5.7 

35 7.9 

9 -8.6 

24 6.6 

24 1.8 



Language 
Number NCE 
Tested Gain 



9 -19.3 
24 -2.0 
24 -2.2 



Grade 
Level 

1 

2 

3 

4 

5 

6 



Nathan Young Elementary - 5971 
Reading- 



Number 


NCE 


Tested 


Gain 


7 


-13.2 


21 


-5.4 


30 


2.3 


14 


1.8 


26 


7.5 


21 


6.3 



Hathematigf^ 



Number 


NCE 


Tested 


Gain 


6 


-11*9 


21 


3i0 


31 


-4*2 


14 


-4*1 


26 


0*2 


21 


4.0 



^E.«wmagQ 



Number 
Tested 



l4 
26 
21 



NCE 
Gain 



-2.5 
3.4 
2.5 



o 

ERIC 



Aiiapattab Junior High - 6011 



_ _^ Reading ^ -Matliematica 

Srade Nuaber NCE Nuaber NGl 

tevel Tested Gain Teited Gain 

7 37 7;7 57 2.5 

8 24 7.1 37 2.5 



Brownsville Junior High - 6031 



Grade 
Level 

7 

8 

9 



Reading 



Ntanber ; NCE 

Tested Gain 

46 12.6 

82 12.2 

36 17.3 



Math emat ics 
Number NCE 
Tested Gain 
59 6.3 
84 1.4 
53 7.6 



Campbell Drive Middle School - 6061 

—■ggaaing Mathematiea 

Grade Hunger NCE Number NCE 

Level Tested Gain Tested Gain 

§ 68 2^6 68 -1.4 

7 41 7.5 SI ^0.1 

8 23 4.3 26 -4.7 



Carol City Junior High - 6051 

^ - RgaaJLng Mathematiea 

Grade Ntsmber NCE Number NCE 

Level Tested Gain Tested Gain 

7 54 10.1 72 0.2 

8 74 9.2 87 0.1 



Carver Junior High - 6071 

^^^^ ■ ... gga^iner^ Hathematica 

Grade Number NCE Number NCE 

Level Tested Gain Tested Gain 

7 3i 10.8 39 -2.7 



117 



147 



citrus Grove fftinibr High - 6091 



Reading Hatheaafeies 

(SraQe Nujnber NCE Nunber NCE 

Iievel Tested Gain Tested Gain 

S 24 1.4 24 0.5 

7 58 7.5 65 3.0 

8 34 1.9 37 -0.7 
S 1 b.O 1 12.1 



Ci R. Drew Jxmior High - 6141 

— Reading Mafeheaate^ea^ 

Grade : KtanSer NCE Number NCE 

I«tVel Tested Gain Tested Gain 

7 112 3.7 145 2.0 

8 94 6.0 104 -2.5 



Henry Filer Jtmior High - 6171 



Grade 
Level 

7 
8 
9 



Reading 



Nunher NCE 

Tested Gain 

41 11*3 

52 14*9 

18 14.4 



Mathemat4e3 
Number NCE 
Tested Gain 
51 3.5 
55 .1.2 
31 6.1 



Hialeah Junior High - 6231 



Grade 
Level 

7 

8 

9 



Reading 



Nunber NCE 

Tested Gain 

25 7.9 

38 8.8 

25 13.3 



Matheiq aties^ 
Number NCE 
Tested Gain 
31 1.3 
43 2.3 
41 4.0 



Homestead Junior High - 6251 



Grade 
Level 

6 

7 

8 



Readings 



Number 
Tested 

47 

57 

36 



Gain 
3.4 
3.3 
7.1 



Mathematiea 
Ntanber NCE 
Tested Gain 
43 -2.5 
62 1.9 
43 1.9 



ERIC 



118 

148 



Thomas Jefferson Junior High - 628i 



Grade 
Level 

7 

8 

9 



Reaaino^ 

Number NCS 
Tested Gain 
17 11.4 
37 14.0 
14 7.1 



Mathematics 
Ntamber NCE 
Tested Gain 
il €.2 
41 -0.4 
21 4.7 



Grade 
Level 

6 

7 

8 

9 



Kinloch Park Junior High - 6331 



^adina^ 



Number 
Tested 

12 

33 

23 

13 



NCE 
Gain 
3.8 
10.9 
12.0 
14.5 



Hathematics 

Number NCE 

Tested Gain 

12 -6.9 

44 2.9 

32 1.9 

31 7.3 



Grade 
Level 

7 

8 



Lake Stevens Junior High - 6351 



Reading 



Number NCE 

Tested Gain 

55 9.4 

65 10.5 



Hathematics 
Number NCE 
Tested Gain 
77 1.4 
82 0.6 



Robert E, Lee Junior High - 6371 



Grade 
Level 

7 

8 



Reading 



Number 
Tested 

29 

41 



NCE 
Gain 
11.5 
15.0 



Mathema tics^ 
N\;mber NCE 
Tested Gain 
38 0.1 
43 0.8 



Grade 
Level 

7 

8 

9 



Madison Junior Hi^ - 6391 



Reading 



Number 
Tested 

77 

5D 

31 



NCE 

Gain 
7*7 
4i9 
9.7 



MathematAea^ 
Number NCE 
Tested Gain 
86 1.4 
68 -1.4 
S4 3.4 



9 



Horace Mann Junior High - 6411 

Readl ncf — -Hathemattes 

Srade Nxanber NCE Number NGE 

Level Tested Gain Tested Gain 

6 45 1.1 45 -2.5 

7 91 8.7 120 5.5 

8 55 7.3 68 3.8 

9 i 0.5 i 2.8 



Mays Junior High - 6431 

Reading Mathe matics 

Grade Number NCE Number NCE 

Level Tested Gain Tested Gain 

7 19 8.8 25 2.1 

8 2i 4.1 27 -0.5 

9 7 19.0 25 3.2 



Mieimi Edison Middle - 6481 

Reading Mathematics 

Grade Nianber NCE Number NCE 

Level Tested Gain Tested Gain 

5 65 2.3 66 -0.2 

6 Se -2.8 58 -5.2 

7 76 10.2 109 5.2 

8 100 8.0 113 -0.3 



Miami Springs Junior High - 6521 

^ Reading Mathemattea^ 

Grade Number NCE Number NCE 

Level Tested Gain Tested Gain 

7 27 11.3 47 2.9 

8 53 10.1 66 2.3 

9 49 12.1 83 4.3 



ERIC 



120 150 



Nautilus Jtmior High - 654 i 



Rge^^Anq Mathematics 

Grade Nuinber NCE Number NCE 

Level Tested Gain Tested Gain 

7 60 14 i 8 75 2.9 

8 43 12.5 56 0.6 



North Dade Junior High - 6591 



Grade 
Level 

7 

8 

9 



^eading^ 



Nu!Dber 
Tested 

54 

42 

25 



NCE 

Gain 
8.2 
7.1 
7.7 



Mathematics 
NCE 
Gain 
1.4 
-0.2 
5.4 



Tested 
64 
53 
48 



ParJcway Junior High - 6721 



Grade 
Level 

7 

8 

9 



Readinai 



Nuaber NCE 

Tested Gain 

35 13.1 

€2 16.5 

19 16 . 1 



^Mathematics 
Number NCE 
Teited Gain 
53 0.3 
70 0i5 
34 7il 



Grade 
Level 

7 

8 

9 



Kiviera Junior High - 6801 



geadlna 



Number 
Tested 

15 

24 

22 



NCE 
Gain 
11.3 
8.3 
19.9 



Mathematieg 
Number NCE 
Tested Gain 
20 2.5 
29 -5.1 
27 9.8 



Shenandoah Junior High - 6841 



Grade 
Level 

7 

8 

9 



Reading 



Tested 
27 
24 
9 



NCE 
Gain 

9.0 
11.8 

1.3 



Mathemat^efl^ 
Number NCE 
Tested Gain 
31 -0.9 
41 1.2 
16 2.7 



121 151 

o 
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South Miami Junior High - 6881 



Read ing Mathematics 

Grade Nusber NCE Number ncE 

Level Tested Gain Tested Gain 

7 24 7.5 27 -1.3 

8 28 ID. 5 32 3.0 

9 10 7.8 13 3.2 



W. R. Thomas Junior High - 6901 

^teadina^ Mathematics 

Grade Number NCE Number NCE 

Ijevei Tested Gain Tested Gain 

7 37 10.1 44 3.1 

.8 35 8.0 36 -2.8 

9 27 11.5 33 7.4 



B. T. Washington Jimior High - 6911 

^- ^- R?^44nq - ^Mathematics 

Grade Number NCE Number NCE 

Iievel Tested Gain Tested Gain 

7 48 9.4 54 1.4 

5 IP 8.8 16 1.5 

9 6 11.5 10 11.1 



Westview Jxinior High - 6981 



Grade 
Level 

7 

8 

9 



Reading 



Number 
Tested 

62 

67 

36 



NCE 

Gain 
4.6 
4.7 
6.0 



^tat^ematies 
Number NCE 
Tested Gain 
81 2.1 
87 2.5 
53 7.7 



ERIC 



152 

122 



fenerican Senior High - 7011 



- _ - Reading Math BlBa^fe4ga- 

Grade Niiinber NCE Number NCE 

Level Tested Gain Tested Gain 

9 51 9.3 97 3.6 

10 26 11.3 63 7.6 

11 2 1.2 



Homestead Senior High - 7151 



Grade 
Level 
9 
lb 



Reading 



Number Nei 

Tested Gain 

31 7.7 

17 4i8 



Mathematies- 
Ntuiber NCE 
Tested Gain 
45 -0.4 
42 4.5 



Miami Beach Senior High - 7201 



Grade 
Level 
9 
lb 



Readings 



Number 
Tested 

34 
28 



NCE 
Gain 
10.5 
10.9 



Mathematics 
Ntimber NCE 
Tested Gain 
56 s.b 
44 5.8 



Miami Carol City Senior High - 7231 

^ . Mathematicfl 

Grade Nujo^er NCE Number NCE 

Level Tested Gain Tested Gain 

9 69 7.0 lie 3.5 

10 58 10.8 100 6.3 

11 2 11.0 1 o.b 



Miami Central Senior High - 7251 



Grade 
Level 
9 
10 



Reading 



Number 
Tested 

21 

57 



NCE 

Gain 
9.1 
9.5 



^athemat-t^^ 
Number NCE 
Tested Gain 
3 -16.5 
101 4.1 



123 



153 



ERIC 



Miami Edison Senior ii . jh - 73(3i 



R^adirrf^^ Matheaatieg 

Grade Number nce Sumber NCE 

Level Tested Gain Tested Gain 

,J 72 3.3 126 3.5 

10 63 7.8 94 7.4 

^1 2 5.3 



Miami Jackson Senior High - 7341 

Rg^^inq ^atfeeaaties 

Grade Number NCE Number NeS 

Level Tested Gain Tested Gain 

^9 59 8.4 83 S.l 

10 51 10.2 87 6*3 



Miami Norland Senior High - 7381 

- ^ - — Reading MathematejH=a 

Grade Number NCE Number NCE 

Level Tested Gain Tested Gain 

J? 15 8.2 28 3.2 

" 1 -4.3 



Miami Northwestern Senior High - 7411 



Grade 
Level 
9 

id 
i± 



Steading 



Number 
Tested 

70 

87 



NCE 

Gain 
9.1 
9*1 



Matheaat4es 
Number NCE 
Tested Gain 
124 6.8 
137 5.6 
1 -14.4 



Miami Senior High - 7461 



Grade 
Level 
9 
10 



Readiner 



Number NCE 

Tested Gain 

24 8.7 

47 10.1 



Mathematicg^ 
Number NCE 
Tested Gain 
38 4.8 
68 6.6 



1^4 



124 



ERIC 



Miami Springs Senior High - 7511 

Srade Number NCE Number NCE 

Level Tested Gain Tested Gain 

10 28 8.9 42 3.1 



South 6ade Senior High - 77 Oi 



Grade 
Level 
9 

10 

11 



Reading 



Number NCE 

Tested Gain 

27 8.2 

2G 9.7 

1 5.6 



_ Matheaat4es 
Number NCE 
Tested Gairi 
40 1.4 
26 11.1 
1 12.7 



South Miami Senior High - 7721 



^ Rga^ainq Mathematiea 

Grade Ntimber NCE Nuaflser NCE 

Level Tested Gain Tested Gain 

10 24 7.7 4b 6.3 



Miami Southridge Senior High - 7731 

^ - — mmim^ aathematiea 

Grade Number NCE Niaagiber NCE 

Level Tested Gain Tested Gain 

10 16 8.7 48 2.2 



ERIC 



125 5 



CbPE-Nortii - 8i2i 



Reading Hatfeematics 

Grade Nm^er NCE NumJaer NCE 

Level Tested Gain Tested Gain 

7 t 10.1 1 0.0 

-8 2 6.0 2-0.6 

10 2 6.5 2 0.6 

11 5 2.2 4 2.3 



COPE-SoTath - 8131 



Grade 
Level 
7 

_9 

10 

ii 



Httnber 



1 
2 
3 
1 



MCE 
Gain 

-14.0 
13.3 
-2.8 

-17.5 



Mathemat^es^ 
Nuatber NCE 
Tested Gaiii 



5 
4 



3.8 
0.7 



Jail Hanh-Nbrth - 8ibi 

Grade Nufiiber NCE N^ber NCE 

Level Tested Gain Tested Gain 

.6 1 -9.4 

7 4 -2.5 3 15.8 

8 35 -2.0 27 -7.6 

9 1 10.5 i 0.0 



J.R.E. Lee-Oppdrttihity Soutfi - 2861 



Grade 
Level 

6 

7 

8 



4teadiag^ 



Number 
Tested 

2 

5 

6 



NCE 
Gain 
-14.8 
3.8 
5.7 



MatRematics 
NtaSber NCE 
Tested Gain 
2 -15.2 
4 3.8 
8 -3.0 



126 



1B6 



ERIC 



Mac ftrthur-Nosrth - 



7254 



Grade 
Level 
9 

10 

11 



geaditia 

Rmnber NCE 
fested €ain 
9 3.2 
9 8.9 
7 -1.9 



— Mafch eiiia t gs 
Number NCE 
Tested Gain 
13 -5.2 
6 -4.6 
4 7.5 



Grade 
Level 
9 

10 

11 



Mac Arthur-South - 7631 



Reading 



Number Nei 

Tested Sain 

3 -lOiS 

3 6.6 

4 4.S 



Mathemat^es 
Number NCE 
Tested (Sain 

2 -4.2 

3 -6.1 
3 0.3 



127 

o 
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Corpus Christi - 8002 



Reading 



Grade 


Nionber 


NCE 


Number 


NCE 


Level 


Tested 


Gain 


Tested 


Sain 


1 


7 


14.9 


7 


9.1 


2 


7 


4.3 


7 


-3.4 


3 


12 


1.2 


10 


7.7 


4 


3 


-11.9 


3 


-6.4 


5 


6 


6.i 


6 


-0i2 


6 


13 


9.0 


13 


8.1 


8 


3 


10.6 


5 


-S.5 



Languacre 



Number 
Tested 



3 

6 

13 



NCE 
Gain 



-7.2 
10.5 
-1.9 



Grade 
Iievel 
1 

s 

4 
5 
5 
7 
8 



Holy Redeemer - 8004 
Readino MA*h«*«i*4v^o 


Number 


NCE 


Number 


NCE 


Tested 


Gain 


Tested 


Gain 


4 


32.8 


4 


6.3 


6 


-1.7 


6 


4.4 


8 


1.5 


8 


-3.6 


3 


7.9 


3 


-10.0 


12 


1.4 


12 


7.3 


9 


16.5 


9 


10.1 


6 


4.4 


11 


6.9 


12 


8.5 


18 


-6.2 



Language 
Number NCE 
Tested Gain 



3 
12 
9 



-4.9 
-4.9 
7.1 



Immaculate Conce^.-tion - ?e05 



Grade 
Level 

1 

2 

3 

4 

5 

6 

7 



Reading 



NCE 

Tested Gain 

2 0.5 

1 -1.4 

3 13.8 
3 -6.3 

2 5.9 

3 0^8 
3 -4.1 



Mathema i i,3M^ _ 

Number .^E 
Tested 

2 ~i'u8 
1 3.6 

1 2.2 

3 -19 . t 

2 .1.7 

3 -1.1.8 
3 



Language 
Number NCE 
Tested Gain 



3 
2 
2 
2 



-13.4 
I6ii 
8.6 
8.6 



128 
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our Lady of Perpptual Help - 8006 



Reading 



Grade 


Number 


NCE 


Level 


Tested 


Gain 


3 


2 


2.8 


4 


2 


10.5 


5 


i 


-6.4 


6 


4 


6.1 


7 


2 


17.9 


8 


i 


27.3 



Mathematics 

Number NCE 

Tested Gain 

2 -l.b 

2 8.0 
1 -6.2 
4 8.2 

3 5.6 
3 6.2 



Number 
Tested 

2 

i 

4 



NCE 
Gain 

8.6 
-2.8 
4.4 



Sacred Heart - 8007 



Gra<le 
Level 

1 

2 

3 

4 

5 

6 

7 

8 



Reading 



Number NCE 

Tested Gain 

6 -8.3 

3 25.6 

4 7.2 
3 -1.4 
i 11.9 
3 1.3 



-2.7 



^lafehemattea 

Number NCE 

Tested Gain 

6 -0.4 

3 5.5 

9 12.2 

3 -10.8 

1 3.5 
3 -5.0 

2 5.2 
2 2.5 



Language 

Number NCE 
Tested Gain 



3 
i 
3 



-12.3 
-21.1 
-9.0 



Sti Francis Xavier - 8008 



Grade 
Level 

1 

2 

3 

4 

5 

6 



heading 



NCE 



Number 

Tested 

5 :'.2 

1 - « 8 

5 ? 3 

4 0. 7 

3 10. :i 

3 8, r; 



_M'^''" liema tie3 

Nujrva.sr NCE 

T&m:sd Gain 

a 0.7 

i -14.8 

5 -0,7 

4 -14.1 

3 -4.4 

3 5.4 



- Language 
Number NCE 
Tested Gain 



4 
3 
3 



-17.5 
1.1 
3.6 
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St. John the Apostle - 8010 



arade 
hevel 
1 

3 
4 
5 

iS 
7 
8 



Readincr 




lies 




Number 


NCE 


Ntmber 


NCE 


Ntamber 


NCE 


Tested 


Gain 


Tested 


Gain 


Tested 


Gain 


9 


4.9 


9 


2.7 




5 


3.3 


5 


-2.1 






6 


-4.6 


6 


-0.3 






8 


-8.2 


8 


-8.1 


8 


-17 . 8 


20 


-2.6 


20 


-4.6 


20 


-8.5 


14 


4.0 


14 


-1.7 


14 


-3.2 


5 


5.7 


7 


7.7 




S 


12.7 


6 


3.8 








St. 


Monica - 8012 









Reading 



Grade 


Niomber 


NCE 


Ntunber 


NCE 


Level 


Tested 


Gai n 


Tested 


Gain 


1 


6 


-Oi ; 


6 


4.3 


2 


3 


-7i2 


3 


0.9 


3 


8 


-0.6 


8 


7.6 


4 


3 


6.5 


3 


11.4 


5 


9 


4.8 


9 


4,6 


6 


6 


6.4 


6 


2.4 


7 


2 


4.5 


3 


5.4 


8 


2 


12.1 


2 


-0.6 






Sts . Peter 


and Paul - 


8013 



Grade 
Level 

7 

8 



Readings 



Number 
Tested 

7 

7 



NCE 
Gain 
18.4 
14.6 



Mathematiea 
Number NCE 
Tested Gain 



Numi" 
Test&d 



3 
9 
6 



15.0 
8i0 
1.1 



Number 
Tested 



NCE 
Gain 
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APPENDIX P 

ECXA, Chapter l Survey Instruments With Results 
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DADE CdliNTY PUBLIC SCHbOLS 
OFFICE OF EDUCAtldNAL ACCdUNtABILITY 
EC I A, CHAPtER I 
ADMlNISTRAtdR SURVEY N^lll 

E1enientar y:j8.3^ Secondary ^4^^ Alternative 5.4% 



INSTRUCTIONS ; Please respond to each of the folliDwing statements by cir 
cUfl^ the number below the phrase which most accurately reflects your 
feeling about that statement. 



A. PbANNING 



The documents regarding the Chapter 1 guidelines and regulations were 
easy to understand and sufficient for assisting administrators with the 
planning of their Chapter I program. 



Strongly Disagree Slightly Slightly Agree Strongly 
disagree disagree agree agree 

1.8% 5.4% 3.6% 11.7% 61.3% 16.2% 



2. The information cbricerriihg the various Chapter I classroom models was 
clear and helped facilitate the planning of your Chapter I program. 

Strongly Disagree Slightly Slightly Agree Strongly 
disagree disagree agree agree 



0.0% 4.5% 2.7% 15.3% 64.0% 13.5% 



3. The statements rega ding the appropriate allocation of LEA 
I staff were easy to interpret. 

Strongly Disagree Slightly Slightly Agree 
disagree disagree agree 

0.0% 10.^% 7.2% 17.1% 52.3% 



and Chapter 

Strongly 
agree 

12.6% 



4. From the information provided, J clearly understood the pbli^cies re- 
garding the handling of Chapter I materials (e.g. who is allowed to use 
them, how they should be stored* etc.) 

Strongly Disagree Slightly Slightly Agree Strongly 
.disagree disagree agree agree 

0.0% 2.7% 2.7% 8.1% 59.5% 27.0% 



133 

IBS 



5i The time allotment for turning in Gfiapter I proposals (presented in the 
planning documents) Was sufficiehti 

Strongly Disagree SI ightly SI ightly Agree Strongly 
di sagree di sagree agree agree 

Z.7% n.l 19.4% 54.6% 4.6% 

6. The Area Principals' meeting(s) offer useful informatibn concerning the 
Chapter I program. 



Strongly Disagree Slightly Slightly Agree Strongly 

disagree disagree agree agree 

0.0% 17.9% 7.5% 20i8% 44.3% 9.4% 

7. The cdmmjuhicatibh between my school arid the Chapter I Project Manager 
during the planning process Was adequate. 

Strongly Disagree Slightly Slightly Agree Strongly 

disagree disagree agree agree 

2.8% 2.8% 4.7% 15.9% 52^3% 21.5% 

8. BriefU' describe any problems experienced while developing this year's 
(1984-85) Chapter I program. 



Plgc^i an (X) on the line to the right of each of the areas in which you 
and/o^ ynur stafr experienced difficulty. 

a. determining the most appropriate clessrcarii modfei?; 6.3% 

b. . obtaining teacher involvemeritt In tsie planning of thii program 9.0% 

c. -obtaining parental involveiRent in the planning jf the program 59.5% 

d. ascertaining which ittidents were eligible Chapter I services 27.0% 

e. developing a plan to provide the :^jppropriatcH raadinij and math 26.1% 
servic!*s for all €aigibl- students 
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f. developing appropriate articulation _procedures to facilitate coitimunica- 
tibn between the Ghapter I funied teachers, the LEA funded teachers and 
the Chapter I - funded paraprbfessibhals lO^si 



g. selecting appropriate instructional systems 




h. other (please describe): 2.7% 



9. Brieflv describe the rationale employed to select the Chapter I class- 
room(s) model (s) you eventually used: 



Id. The Chapter I planning process is basically ah effective procedure. 

Strongly Disagree Slightly Slightly Agree Strongly 
disagree disagree agree agree 

0.9% 7.3% 5.5% 2Q.Q% 59.6% 6.4% 

11. The Chapter I planning process is generally ah efficient procedure. 

Strongly Disagree Slightly Slightly Agree Strongly 
disagree disagree agree agree 

0.0% ld.4% 5.7% 20.8% 58.5% 4.7% 

12. State any suggestions you may have which could potentially improve the 
Chapter I planning process: 
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13. By foljowing the Chapter I planning guidelines, I/we adequately antici- 
pated most, if not all, prbb1ems_ that eventually occurred in the fall of 
1984 as i/we instituted our Chapter I program. 

Strongly Disagree Slightly Slightly Agree Strongly 
disagree disagree agree. agree 

5.5% 8.3% 5.5% 23.9% 56.5% 6.4% 

B^-IBPUaESTftTieN 

1. i experienced few if any problems recruiting suitable personnel (tea- 
chers and aides) for the Chapter I program. 

Strongly Disagree Sligfitly Slightly Agree Strongly 
di sagree d ^ sagrr^ agree agree 

12.6% 9.9% l£.8g 15.3% 40. £X 10.8% 

2. I encountered few, if any, oitficulties devising instnectional schedules 
for my Chapter I personnel (teachers and aides). 

Strongly Disagree Slightly Slightly Agree Strongly 
di«5agree disagree agree agree 

8.1% 11.7% 9.9% 17.1% 45.0% 8.1% 

3. I confronted few, if any, problems creating teaching schedules for my LEA 
funded teachers. 

Strongly Disagree Slightly Slightly Agree Strongly 

disagree di sagree agree agree 

3.8% 7.7% 7.7% 16.3% 51.9% 12.5% 



4c I experienced fewi if any i obstacles scheduling eligible students for 
Chapter I instructional services. 

Strongly Disagree Slightly Slightly Agree Strongly 

disagree disagree agree agree 

5.5% 9.1% 11.8% 29.9% 46.4% 6.4% 

5. The physical facilities of rny school are adequate to meet the r^f ^ds of my 
Chapter I program. 

Strongly Disagree Slightly Slightly Agrise Strongly 

disagree disagree agree agree 

13.6% 11.8% 2.7% 15.5% 42.7% 13.6% 
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6. the assistance provided to my school by the Chapter i T.S.A. is suffi- 
cient. 



Strongly Disagree Slightly Slightly Agree Strongly 

disagree disagree agree agree 

4-7% 3.7% 4.7« 13.1% 43.01 30.8% 

7. 8y Chapter I program has sufficient instructional materials to meet the 
needs of my Chapter I students. 

Strongly Disagree Slightly Slightly Agree Strongiy 

disagree disagree agree agree 

1.9% 2.8% 7.3% 16.4% 57.8% 13.8% 

8. Generally, I feel positive about the Chapter program's strict emphasis 
on basic skills. 

Strongly Disagree Slightly Slightly Agree Strongly 

disagree disagree agree agree 

4-6% 2.8% 4.6% 8.3% 43.5% 36.1% 

If not, briefly describe any reservations you have regarding this policy: 



9. My Chapter I personnel easily transferred knowledge they obtained at in- 
service sessions (e.g., TMP, RS/V^, etc.) into teaching methodologies. 



Strongly 
disagree 

2.9% 



Disagree 
5.7% 



Slight.y 
disagree 

6.7% 



Slightly 
agree 

18.1% 



Agree 
53.3% 



Strongly 
agree 

13.3% 
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IG. The scheduling of Chapter I inservice workshops provided sufficient 
opportunity for my Chapter I personnel to participate. 



Strongly 
disagree 



Disagree 



Slightly 
disagree 



Slightly 
agree 



Agree 



4.8% 8.6% 10.5% 18.1% 48.6% 

11. My Chapter I staff could benefit from more inservice training. 

Disagree Slightly Slightly Agree 



Strongly 
disagree 

0.9% 



5.6% 



Slightly 
disagree 

8i3% 
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Slightly 
agree 

18.5% 



44.4% 



strongly 
agree 

9.5% 



Strongly 
agree 

22.2% 



a. List the areas in which Chapter I staff would benefit from more in- 
service training: 



1£. C;^Tai^ly, the chapter I program appears to positively influence its par- 
tis* i pants' math achievement. 

Strongly Disagree Slightly Slightly ; Agree Strongly 
disagree disagree agree agree 

4.6% 1.9% 16.7% 65.7% 11.0% 0.0% 

13. Generally, th; CLi^:'l^r I program appears to positively influence its par- 
ticipants' reading ac^ievemert. 

Strongly bisayree Slightly Slightly Agree Strongly 
disagree disagree agree agree 

0.0% 3.7% 1.9% 17.6% 64.8% 12.0% 

14. Generally^ the Chapter I program appears to positively influence its 
participants' writing skills. 

Strongly Disagree Slightly Slightly Agree Strongly 
disagree disagree agree agree 

O.G% 5.6% 2.8% 25.0% 59.3% 7.4% 



For elementary schools only (questions 15, 16, 17, 18) 
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15. My schoors Chapter I budget allocation p'^pvides sufficient monies for 
me to maintain the mandated student teacher ratio. 

Strongly Disagree Slightly Slightly Agree Strongly 

disagree disagree agree agree 

1.3% 6.5% 11.7% 9.1% 55.8% 15.6% 

16. The Chapter 1 mandate stipulating the teaching of reading, writing, and 
mathematics and the teaching of basic skills through content areas (e.g. 
science, social studies^ etc) presented few, if any, problems for my 
Chapter I and kEA teachers. 

Strongly Disagree Slightly Slightly Agree Strongly 

disagree disagree agree agree 

1.4% 8.1% 14.9% 18.9% 51.4% 5.4% 
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17, Basically, I feel positive about the Chapter I program's grading poli- 
cies. 



Strongly Disagree Slightly Slightly Agree Strongly 
disagree disagree agree agree 



0. 0% 3.9% 10.4% 19.5% 57.1% 9.1% 

18. Two teachers working in the same classroom (each serving 16 Chapter I 
students) generally works well. 

Strongly Disagree Slightly Slightly Agree Strongly 

disagree disagree agree agree 

27.1% 15.7% U.3% ZO.0% Z1.A% 1.4% 

19. i experienced few, if any. problems complying with the various components 
of the Chapter I guidelines. 

Strongly Disagree . Slightly Slightly Agree Strongly 

disagree disagree agree agree 

2.9% 5.9% 2.0% 21.6% 59.8% 7.8% 

Placa a check to the right of each component which elicited compliance diffi- 
culties. 

a. providing servic>3S for all eligible students 22.7% 

b. maintaining a 16:1 pupil -teacher ratio (elementary only) 21.8% 

c. obtaining sufficient materials 14,5% 

d. securing an adequate number of 

trained aides 40,9% 

e. hiring teachers on time 23.4% 

f. obtaining test scores to determine students' 

eligibility for Chapter I 55.0% 

g. implementing appropriate models 9,9% 

h. obtaining sufficient monies to serve all 

eligible students 20.7% 

1. maintaining the appropriate number of students 

who work ^ii a small group with an aide 23^4% 

i. serving all students for the stipulated amounc 

of time 27,9% 

k. serving all students for the stipulated amount 

of time 7^2% 
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The program documents regarding the titilizatibh of ECIA^ Chapter 1 per- 
Sonne! are clear and cbncisei 

Strongly Disagree Slight'iy Slightly Agree Strongly 
disagree disagree agree agree 

1.0% 3.8% 1.9% 15.2% 66.7% 11.4% 
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ADMINISTRATOR SURVEY 



P lannin g 



Question 8. Briefly describe any prbfelems ekpericsnced while 
developing this year's (1984-85) Chapter 1 program. 

^ Lateness of knowing whether or not the school 
would be designated Chapter 1 (i secondary) 

_i secondary funding is hot sufficient 
(1 secondary) 

^ Probleia in scheduling resource students for 35 
minutes (4 elementary) 

^ Urirealistic for project managers to expect 
(Staff Resource) aides to be in operation 
during the first week of school (2 elementary) 

_3. Workshops for teacher aide (2 secondary, 
1 elementary) 

_4 Workshops for new personnel to the program 
(2 elemental^) 

_i Workshops for changing attitudes of teachers 
^o were not prepared to teach Chapter l 
students (l elemental^) 

_i Difficult to hire qualified hourly personnel 
for Qsapter 1 program (3 elementary) 

_i. Difficult to hire Chapter 1 teachers 

(2 elemental^) 

_S Continued changes in criteria for placement 
causes inefficiency with scheduling 
(2 secondary , 3 elementary) 

13. lAte axxival of test scores presents a problem 
between project participation and actual 
student participation as well as a problem 
with scheduling (2 secondary, 11 elementary) 

^ The program needs to be explained better to 
alterative school's principal (1 alternative) 

^ First grade placement test (reading) is too 
easy (2 elementary) 

_2 Poor T.S.Ai support (2 eiemiiiitary) 
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PJrannind (continued) 



_i Administering placement test to students 
witiiout test scores (l elementary J 

_a Massive movement of furniture thrca^out school 
- desk, files should Ise only in Cnapter l 
class, not LEA (2 elementary) 

_J. Staffs allocation for stUderitn needing a 

resource aide should be projected before 
shortages occur (2 elementary) 

_1 Part-time personnel with a: ^^^^^ scheduiihg 
is a problem with articulation (1 elementary) 

_1 ThQ formula used to determine the number of 
locally-funded teachers for Chapter 1 seems to 
be unfair (2 elementary) 

^ Hatching EEA/^apter i teachers is hot clearly 
explained in the document (i elementary) 

_2 No guarahtee^at monies will be received for 
some of bur students due to the fact that we 
serve a highly mobile population (2 elementary) 

_i Wheii^ only one ^apter 1 class exists in a 
particular grade ESbl. I must be placed there 
(1 elementary) 

_i Remedial students must be spread throughout all 
grades but sometimes even if you have the 
number Of yotmgsters for a teacher it is 
impossible to coaSine them (1 elementary) 

_i 30:1 ratio with the aide has seriously affected 
our staff and academically hiirt the students 
of our school (1 secondary) 

_i Getting part-time aides (i secondary) 

_i Inadequate funds (1 alternative) 
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Planning- (continued) 



Question 12. State any suggestions you may have which could 
potentially improve the Chapter 1 planning process. 

_i More ins ervice for Chapter 1 personnel 
(1 elraentairy) 

_i Increase secondary funding (l secondary! 

_i Early identification of funds (l secondary) 

_5 More input from principals (1 secondary, 
4 elementary) 

_i Cut paperwork (1 elementary) 

_i True involvement of Chapter i personnel 
(1 elementary) 

^ Chamgiiig of criteria every year (1 elementary) 

^ Avoid moving furniture and equipment in the 
middle of the school year (2 elementary) 

^ Reduce time for planning (1 elementary) 

_2 Use 25:1 ratio with a teacher aide in each 
Chapter 1 class - establish lower ratio for 
secondary students (2 secondary) 

^ Cut-off day for hew arrivals (1 elementary) 

^ Go back to 15 ;1 ratio n secondary) 

^ Receiving test. scores prior to planning for the 
upcoming school year 
(3 secondary, 5 elementary) 
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ADMINISTRATOR ST^rnVS^ • 



implementation 



Question 8. Briefly describe any reservations you have 

regarding he Chapter 1 prograia's strict emphasis 
on basic skills 

_5 f r^^icipais ^teachers • judgment to be acceptable 
for placement (5 elementary) 

_i Workshop needed for teachers in teaching basic 
skills (i elementary) 

M Science, social studies and healto should be 
added to tixe Basic Skills program (2 elementary 

_1 Reduce paperwork (1 elementary) 

_1 TSA should provide only services to caiapter l 
students (i elementary) 

^ Unrealistic student selection range of scores 
(1 elementary) 

_1 Students should be afforded a comprehensive 

reading and writing program* Basic skills 

emphasis has a negative effect by reducing 
students reading experiences (1 elementary) 
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ImEOeaa^nteafclon (continued) 



Question ii. List the areas iii which Chapter i staff would 
benefit from more inservice training. 

^ RS'^ (4 eiementary) 

^ TOP (4 eiemimtary) 

11 Language E3^erience/0ral Oeve3.opment 
(4 elemental^) 

_7 Computer education (4 secondary^ 3 elementary) 
^ ESOL (2 elemental^) 

_5 Affective education how to motivate students 
i . e V / interpersonal relations (l secondary/ 
4 elemontary) 

^ Basic skills (2 elementary) 

_i Appropriate use of teacher aides (2 secondary^ 
i elementary) 

^ Classroom management (4 secondary, 
i elementsury) 

Assessing learning (2 elementary) 

_i Additional inservice for a new teacher 
(1 elementary) 

_i Writing skills (1 elementary) 

_i Policies and procedures in Chapter 1 program 
(1 elementas^) 

^ Techniques of basic math instruction 
(1 alternative) 

^ Diagnostic/prescriptive t of 
reading/math (2 secondary) 

^ Use of atidib/visual suppiemehtaiT^ material 
(1 el^entai^) 

^ instructional techniques for reading/math 
(1 secondary, 1 elementary) 
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DADE eOUNTY PUBLIC SCHOOLS 
OFFICE 6F EDUCATIONAL ACCOUNTABiLiTY 
ECIA, CHAPTER I 
ELEMENTARY TEACHER SURVEY N«279 



Grade level (s) Number of students 



Do you teach in a single regular-sized classroom with two teachers each with a 
group of approximately 16 students? 54>1% Yes 4^9% Ho 



JNSTRUCTIjNS ; Pleass respond to each of the following statements by cir- 
cl ing the number below the phrase that most accuratily discribes your per- 
ception about that statement. 



1. I experience little or no difficulty devising lesson plans focusing 
solely on basic skills development. 

Strongly Disagree Slightly Slightly Agree Strongly 

disagree disagree agree agree 

1.8% 2.2% 2.9% 5.4% 53.8% 34.1% 

~. The Chapter I program's emphasis on basic skills causes too many limita- 
■ -ohs and restrictions on my teaching. 



Strongly Disagree Slightly Slightly Agree Strongly 

disagree disagree agree agree 

16.8% 42,3% 7.9% 16.8% 11.5% 4.7% 

3. Generally, the Chapter I instructional materials (e.g. the Hoffman kits, 
the "blue" book, etc.) hf ■ appropriate for Chapter I students. 

Strongly Disagree Slightly Slightly Agree Strongly 

disagree disagree agree agree 

3.3% 5.4% 6.5% 15.6% 54.7% 14.5% 

4. The amount and variety of instructional materials provided to Chapter I 
personnel are sufficient. 

Strongly Disagree Slightly Slightly Agree Strongly 

disagree disagree agree agree 

5.4% 17.3% 15.5% 15.5% 37.8% 8.6% 
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5. the classroom in which I work is suitable for teaching rriy students. 

Strongly Disagree Slightly Slightly Agree Strongly 
disagree disagree agree agree 

11.2% 14.7% 9A% 7.9% 30.2% 26.6% 

If not, please list the problems you encountered which resulted from your 
classroom situation: 



6. The support I receive from the Chapter I T.S.A. (teacher on special 
assignment) and Project Manager are suffieieriti 



Strongly Disagree 
disagree 



2;9% 



6.2% 



Slightly 
disagree 

4.0% 



Slightly 
agree 

14.9% 



Agree Strongly 
agree 



5G.7 



21.4% 
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7. Make an (X) in each column that applies tc yoiir experience regarding the 
nine areas listed below. You may check £ rrhny eolumris as are applicable 
for each area. 

Column 1 Column 2 Column 3 Columri 4 Column__5 

would 

like 

Received Need Received more Not 

inservjce Inservlce support support applic- 
traininq t ra4^1ng materials materials able 



Test-taking stra- 
tegies 



26.9% 



20.1% 35.5% 



34.1% 



Reg; composition 
activities 



17.6% 



12.2% 



30;1% 



The Use of manipu- 
latives 



JJ..fi% 



interdisciplinary 

iost. ^18.3% 



16.1% 



49.8% 



17.6% 



15.1% 



Project Micro 



22.21 



23; 3% 



tang. Experi- 
ence approach 



12.9% 



Total Math Program 

£m 



5.7% 



46.2% 



24.7% 



15.81 



31; 2% 



RS/VP 



17.9% 



5.4% 



45.2% 



13.31 



6ral language deve- 
Ibpment 



S.9% 



48.7% 19.7% 

17d • 



6.8% 



10.4% 



7.9% 



17; 6% 



12.2% 



0.0% 



13.6% 



1.4% 



0.7% 



Bi Please list any other areas in whicfi yoti wbtild like inservice training: 



9. Inservice training is being provided at convenient times. 

Strongly Disagree Slightly Slightly Agree Strongly 

disagree disagree agree agree 

4.1? B.n 8.9% 16.2% 54.6% 7.4% 



19. The 16:1 pupil-teacher ratio is more effective for teaching Chapter I 
students than the typical ratio. 

Strongly Disagree Slightly Slightly Agree Strongly 

disagree disagree agree agree 

0.4% 0.0% 2.5% 26.2% 69.9% 



11. The IBtl pupil-teacher ratio allows me (snd/or my aides) sufficient time 

to work with each student (or groups of students) at his/her (their) re- 
spective level (s). 

Strongly Disagree Slightly Slightly Agree Strongly 

disagree disagree agree agree 

1-4% 2.9% 4.3% 11.9% 43.3% 36.1% 



12. The 16:1 pupil-teacher ratio allows me (ard/br my aides) sufficert time 
to supply additional remediation to those students who need it. 

Strongly Disagree Slightly Slightly Agree Strongly 

disagree disagree agree agree 

2.2% 2.2% 7.5% 17.2% 42.7% 28.3% 
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13. The. need to have two teachersi with approximate grouiis 6f_i6 students 

each* in a single regular-sized classroom Is not harmful to instruction. 

Strongly Disagree Slightly Slightly Agree Strongly 

Disagree Disagree Agree Agree 

30.2% 21.1% 12.7% 9.8% 20.0% 6.2% 



14. Even if it is necessary during the 1985-86 school year to share one 
regular-sized classroom With another teacher, each with a group of 
approximately 16 students, I would prefer to continue in the Chapter 1 



program. 

Strongly Disagree Slightly Slightly Ag'ee Strongly 

-isagree Disagree Agree * Agree 

10.6% 9.1% 5.8% 8.4% 29.6% 36.5% 

15. My students apr interested in and stimulated by the basic skills cur- 
riculum. 

Strongly Disagree Slightly Slightly Agree Strongly 

disagree disagree agree agree 

0.7% 3.6% 4.7% 14.8% 58.1% 18.1% 

16. I am very satisfied with the grading system instituted this year (1984- 
85) for Chapter I students. 

Strongly Disagree Slightly Slightly Agree Strongly 

disagree disagree agree agree 

3.0% 4.4% 4.4% 10.3% 59.0% 18.8% 

17. The full day basic skills program is an effective method for improving 
students' abilities in math. 

Strongly Disagree Slightly Slightly Agree Strongly 

disagree disagree agree agree 

i.l« i.4% 2.2% 14.8% 46.9% 33.6% 



18. The ful] day basic skills program is an effective method for improving 
students' abilities in reading. 

Strongly Disagree Slightly Slightly Agree Strongly 

disagree disagree agree agree 

1.1% 1.4% 1.8% 10.5% 46.6% 38.6% 
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19. The full day basic skills program iSj ah e^*Pe<J*He method for improving 
sttiderits' abilities in language aevelbpirien^. 



Strdhgly Disagree Sligh>:ly 6^i§^%]y Agree Strongly 

disagree disagree agree 

1.4% 3.3% 6.2% l^'h 46.4% 30.4% 



20. The ful 

students' abilities in writing 



1 day basic skills program is ah e^^^c^^e method for improving 
s' abilities in writing. 

Strongly Disagree Slightly 5ltg^'My A^rse Strongly 

disagree disagree ig^% agree 

0.7% 1.8% 2.9% 51.8% 28.5% 



INSTRUCTIONS: Make an (X) after each activity yit^hfi ysi! rjihk benefited 
Tromtne support provided by Chapter I resources J§.g. project manager/ 
T.S.A. assistance, basic skills materials, iris^r^'^e workshops, etc.) 



21. 

a. the development of individualized education^' plahs 40. 9 % 

b. the teachi* "if basic skills via content ^r^^(s) 58. 8% 

c. the teach ^ '^•eading ' 62.7% 

d. the teaching of math 54,8% 

e. the use of the language experience app^o^ch 75.6% 

f. offering incentives to students 37.3% 



g. the teaching of oral language developm^rTt 76.7% 
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E LEMENTARY SURVEY 

Question 5. Please iist_ the problems you ericountered vhi5h 
resulted from your classroom situation. 

li We arc crowded (we can't use filmstripfc^ 

M Distrc-^ctioh (noise level) 

23 Not enough space (and storage space) 

Ifi Restricted activities 

Not sufficient space to have reading/ learn i id 
centers 

: J: Furniture inadequate 

^ Only one electr^tcai outlet 

The placement test doesn't serve its purpose in 
the primary grades 

J, Need a textbook and cbrteht ar<5a 

Question 8. Please list any other areas in which you would like 
inservice training. 

ii Computer training 

_S Language Experience Approach 

_6 Behavior and classroom management (discipline 
strategies 

_i Creative writing 

_1 Test taking strategies 

_2. Motivating the slow learners 

^ Reading centers 

Mathematics 

2 ESdL 

_i Working with Haitian community 
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DADE COUNTY PUBLIC SCHOOLS 
OFFICE OF EDUCATIONAL ACCOUNTABILITY 
ECIA, CHAPTER I 
SECONDARY AIDE SURVEY N=92 



Ihstructixms: Please respond to each of the following statements by circling 
the number below the phrase which most accurately reflects your feelings about 
that statement. 



li The classroom in which I work is suitable for helping ny students. 

Agree Strongly 



Strongly Disagree 
Disagree 



Slightly 
Disagree 



Slightly 
Agree 



1.1^ 4.3« 2.2% 9.8% 50.0% 32.6% 

The directions and support ! receive from teachers are sufficient. 



Strongly Disagree 
Disagree 



0.0% 



0.0% 



Slightly 
Disagree 

1.1% 



Slightly 
Agree 

0.0% 



Agree Strongly 
Agree 



58.7% 



40.2% 



3. The size of the ihstrttctional groups and the duration of the sessions 's 
allow me sufficient tfme to worfc with each student (or groups of stu- 
dents) at his/her respective level (s). 



Strongly 
Disagree 

1.1% 



Disagree 



4.3% 



Slightlv 
Dlsagre- 

5.4% 



Slightly 



16.3% 



Agree 



55.4% 



Strongly 
Agree 

17.4% 



4. Tha articulation procedures to facilitate commcinicat-fon between the 
teachers and the Chapter I paraprofesslohals are very effective. 



Strongly 
Disagree 

0.0% 



Disagree 



0.0% 



Slightly 
Disagree 

1.1% 



Slightly 
Agree 

7.6% 



69.6% 



Strongly 
Agree 

21.7% 



5. The Chapter 1 program has suff-^ient Instructional materials. 



Strongly 
Disagree 

0.0% 



Disagree 



1.1% 



Slightly 
Disagree 

5,5% 



Slightly 
Agree 

12.1% 



50.5% 



Strongly 
Agree 

30.8% 
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Know! edS®^ Obtained at inservice sessions was easily transferred into 
teaching 'n^thbclolbgies. 

: Srpngiy Disagree Slightly Slightly Agree Str. ^1y 

Disagree Disagree Agree Agr 

0.0% 10.6% 3.5% 15.3% 61.2% 9.4% 
I feel t*i^t I need more inservice training. 

Strongly Disagree Slightly Slightly Agree Strongly 

Disagree Disagree Agree Agree 

1-2% 34.9% 4.7% 19.8% 27.9% 11.6% 

inservice training is being provided ait convenient times. 

Strongly Disagree Slightly Slightly Agree Strongly 

Disagree Disagree Agree Agree 

2.4% 12.2% 9.8% 11.6% 59.8% 4.9% 
Please list areas that you feel a need for more traiining: 
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SECONDARY- AXBE ^5URVE¥ 

Question 9. Please list areas that you feel a need for more 

training. 

5J0 Additional computer and software training 
_i Training to upgrade skills in English 
^ Training in mathemetics 

__2. Training in clasfsroom management techniques 




_ _ _i -BADE eeUNT? PUBtie-SeHQDLS 
GFFieE DF_EeueATI9NAt AeeoUNTABILiTY 
EGIAii Gfiapter I 
PROJECT MANAGER SURVEY N=3 



INSTRUCTIONS ; Please respond to each of the following statements by 
circling the number below the phrase which most accurately reflects 
your feeling about that statement. 



1. The documents distributed through the Office of Federal Projects Adminis- 
tration, regsi'ding the Chapter I guidelines and regulations, are easy to 
understanJ and sufficient for assisting administrators with the planning 
of their Chapter I programs. 

Strongly Slightly Slightly Stroigly 

Disagree Disagree Disagree Agree .gree Agree 

0 0 0 0 2 1 



2. tittle or no difficulty was encountered in the implerrentation of the 



A. 5choolif«ide model 

Not Applicable 
1 

Strongly Slightly SVr^ / Strongly 

Disagit-e Disagret Disagree Agree Agree Agree 

0 0 0 0 0 2 

B. Full-day, Self-Contained Basic Skills Model 

Not Applicable 
0 

Strongly Slightly S ' ^htly Strongly 

Disagree Disagree Disagree /lijree A^,. ae Agree 

boo 012 

C. staff Resource Model 

Not Applicable 
0 

Strongly Slightly Slightly Strongly 

Disagree Disagree Disagree Agree Agree Agree 

10 1 0 10 
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Di Romogeheous ' 'c-i ' jry or Clafsrborh 

Not App' "?o 'V 
0 

Strongly Slightly Sligiri;"!;/ Str-origly 

Disagree Disagrs? Bisagree Agree Agree Agree 

0 0 0 0 1 2 

E. Split Laboratory or Classroom 
Not Applicab''e 



Strongly Slightly 
Disagree Disagree Disagree 

0 0 0 



Slightly 
Agree Agree 

0 1 



Strongly 
Agree 

2 



F. Fxtehded School Day Model 
Not Applicable 



Strongly Slightly 
Disagree Disagree Disagree 

10 0 



Slightly Strongly 
Agree Agree Agree 

0 0 1 



G. Pull. -Out Model 

Not Applicable 

0 

Strongly Slightly 
Disagree Disagree Disagree 
6 0 0 



Slightly 
Agree Agree 
0 2 



Strongly 
Agree 
1 



H. Double Dosage 

Not Applicable 
1 

Strongly Slightly 
Disagree Disaigree Disagree 
0 0 0 



Slightly 
Agree Agree 
0 1 



Strc^/igly 
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3. There were minimal difficulties when working with school administrators 
regarding the implemehtatioh of the Chapter I program. 



Strongly 
Disagree 



Disagree 
0 



Slightly 
Disagree 

0 
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Slightly 
Agree 



Agree 
3 



Strongly 
Agree 

0 



Minimal difficulty was experiihced by riiyself or the TSAs when helping the 
?chocls choose the model (s) resulting in compliance with Chapter I 
gtiidielines regarding LEA funded class periods. 

Strongly Slightly Slightly _ Strongly 

nisagree Disagree Disagree Agree Agree Agree 

0 0 e ill 



Little or ho difficulty is encbtintered in allocating sufficient TSA 
support to the Chapter I schools. 

Strongly . Slightly Slightly Strongly 

Disagree Disagree Disagree Agree Agree Agree 

0 6 0 0 2 1 



Many of the schools I work with have difficulty maintaining compliance 
with program guidelines. 



Strongly Slightly Slightly Strongly 

Disagree Disagree Disagree Agree Agree Agree 

0 3 0 boo 

Little or no difficulty is encountered when providing support to 
Chapter I schools. 

Strongly STI^htiy Slightly Strongly 

Disagree Disagree Olsrsyree Agree Agree Agree 

0 0 S 0 2 1 



I encounter few, if any, difflcurt-les in the supervision of the TSAs. 

Strongly Slightly c Slightly Strongly 

Disagree Disagree Disagree Agrte Agree Agree 

0 0 0 0 1 2 



Please list any problems you encoun\ ^ed while supporting the Chapter 
I programs. 
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10. The TSAs and I are able to provide all needed sujsport to our ehapter I 
schools. 

Strongly Slightly Slightly Strongly 

disagree Disagree Disagree Agree Agree 

0 0 0 1 1 



11. Sufficient resources (e.g. funds, staff , ^ ;tf=r1als, etc.) are avail- 
able to provide all necessary inservice ■ctivities. 

Strongly Slightly Slightly Strongly 

Disagree a Disagree Agree Agree Agree 

9 t 0 0 12 

12. Numerous diffv es impede the coordination of inservice activities. 

Strongly Slightly Slightly Strongly 

Disagree Disagree Disagree Agrei Agree Agree 

0 2 0 0 0 1 



13. Please list any problems you encountered in planning and coordinating 
inservice activities. 



14. General lyj the shared classroom arraingement occurring in some Chapter I 
classes is working very well. 

Strongly Slightly Slightly Strongly 

Disagree Disagree Disagree Agree Agree Agree 

0 0 1 0 0 2 



15. Cooperation and positive interactions appear to be characteristic of the 
relationships among the teaching staff. 

Strongly Slightly Slightly Strongly 

Disagree Disagree Disagree Agree Agree Agree 

0 0 0 1 2 




16. In the scnools I am involved with. Chapter I is working effectively to 
prambte positive changes in basic skills achievement in the students. 

Strongly Slightly Slightly Strongly 

Disagree Disagree Agree Agree Agree 

d d b 1 2 
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17. Basically, I feel positive about the pi'^Shgin's strict emphasis on 
basic skills instrlietioh; 

Strongly Slightly Sl^JaHtly Strongly 

Disagree Disagree Disagree t^^^e A.irsp Agree 

0 0 0 ^ '^ 3 

18. Few, if any problems impeded iha d ssetfl'^^tidn of information about the 
project to parents and school system p^''^^bnnel . 

Strongly Slightly ^U5*^tl^ Strongly 

Disagree Disagree Disagree /*9'"^e Agree Agree 

b o 0 X 0 2 

19. The schools I work with experience difficulties involving parents in the 
Implementation of the basic; skills pro^'^fti. 



Strongly Slightly SljSfitly Strongly 

Disagree Disagree Disagree Asr^e Agree Agree 

0 19 2 6 0 

20. The tSAs and i were able to increase p3^"^^ta1 involvement in the educa- 
tidhal process of their children. 

Strongly Slightly snjhtly Strongly 

Disagree Disagree Disagree Agree Agree 

d 0 d ^ d e 

21. There are few^ if any, difficulties assj^ttng in the organizatiori and 
operation of the Parent Advisory Council^* 

Strongly Slightly Sli|Ht:iy Strongly 

Disagree Disagree Disagree A^^^i^ Agree "-^^ 



22. Please identify other specific problems ^'Hh the current Chapter I 
programs . 
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23i Recommeridatidns for iriiprbving Chapter ^: 
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Question 9 . 



please list ae? probleins you 
gupporting tliQ (Chapter 1 programs. 



Aide tifiie required at 35 minutes 
rescheduling 



while 



^ student- 



^ When the reguiired huinber of imR teac^^^g 

greater than the number of chapter 1 ^^achers, 
prlncir^ls a^^ very negative 



Question 13. 



r--fe.;.f3e list any psroblems you encountQ;^^^ 
plarming and coordii^ating insesrvice actlvit;(^g. 

No set aide ^ays for this puirpp^e i.e., 
planning and Gouductiiig inservice ^cti"^4.-ties 

_i ftidos are part-time ane often do not attend 
inservice because they do not get pai<i ^^vertime 

_Jl Teachers are tiared «he i inaervice offered 
formally and ^u^t gx<ren i:i during day 

_Jl Requesting ^i^ie for teachers f*'^ group 
sessions i AS a result inser*.'-' r-n has "to on a 
one to one &asi^ 



Question 22. please identify ot-Jxer specific problem 3 ^it^ the 
current Chapter J Programs ; 

_i secondary aides are not providing ®^itaiJle 
time for students 
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Question 23. Reconimehdatiohs for improving Chapter i. 

_^ It is generally felt by s^eral of the TSAs 
that the organizational structure of the area 
Chapter 1 offices should be revamped in order 
to bring e^but more effective utilization of 
persbhhel. Perhaps, at the area level, it 
would prove more beneficial for specialists to 
be able to specialize in areas such as staff 
development^ curriculum writing, 
administrative^ etCi 

^ TO have exclusively full day basic skill 

classes in some few schools where we may 
concentrate all of bur resources and efforts 

_1 Cpntingency model could be either 3b minutes or 
50 minutes per child - it would help in 
scheduling and hiring 

_1 Days should be identified for county and/or 
area inservice activities - it would help 

_1 Develop form for TSAs and Project Managers to 
check off for monitoring - for more uhifomnity 
throughout 
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DADE COUNTY PUBLIC SCHOOLS 
OFFICE OF EDUCATIONAL ACCOUNTABILITY 
EC I A CHAPTER I 
AREA EDUCATIONAL SPECIALIST SURVEY N-11 



INSTRUCTIONS : Please respond to each of the following statements by 
cireltng the number below the phrase which most accurately reflects 
your feeling about that statement. 



li The dbeuments distributed through the Office of Federal Prbo'ects Adminis- 
trations, regarding the Chapter I guidelines and regulations, were easy 
to Understand and sufficient for assisting administrators with the plan- 
ning of their Chapter I programs. 

Strongly Slightly Slightly Strongly 

Disagree Disagree Disagree Agree Agree Agree 

0 4 0 1 5 b 

2. Little or no difficulty was encountered in the implementation of the 

A. Schbolwlde Model 

Not Applicable 
5 

Strongly Slightly Slightly Strongly 

Disagree Disagree Disagree Agree Agree Agree 

0 3 0 3 0 0 

B. Full-day, Self-Contalned Basic Skills Model 

Not Applicable 
0 

Strongly Slightly Slightly Strongly 

Disagree Disagree Disagree Agree Agree Agree 

0 4 1 0 3 3 



C. Staff Resource Model 

Not Applicable 
0 

Strongly Slightly Slightly Strongly 

Disagree Disagree Disagree Agree Agree Agree 

4 0 5 0 2 0 
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Homogeneous Laboratory or Classroom 



Not Applicable 
4 

Strongly Slightly Slightly Strongly 

Disagree Disagree Disagree Agree Agree Agree 

0 1 3 6 2 I 

Split taboratory or Classroom 

Not Applicable 
9 

Strohgly Slightly Slightly Strongly 

Disagree Disagree Disagree Agree Agree Agree 

0 10 0 10 

Extended School Day model 

Not Applicable 
8 

Strohgly Slightly Slightly Strongly 

Disagree Disagree Disagree Agree Agree Agree 

bio lie 

Pull -Out Model 

Not Applicable 
4 

Strongly Slightly Slightly Strongly 

Disagree Disagree Disagree Agree Agree Agree 

0 1 0 3 3 0 

Double Dosage 

Not Applicable 
8 

Strongly Slightly Slightly Strongly 

Disagree Disagree Disagree Agree Agree Agree 

0 10 10 1 
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3i There were no qi rfiebi tibs when wbrRlhg with school administrators regard- 
ing the implementation of the Ghapter I program. 

Strongly Slightly Slightly . Strongly 

Disagree Disagree Disagree Agree Agree Agree 

0 4 15 i 0 

4; Generally, the schools I work with encountered little or no difficulty 
allocating sufficient staff to accommodate Chapter I eligible students. 

Strongly Slightly Slightly Strongly 

Disagree Disagree Disagree Agree Agree Agree 

4 3 i 2 19 

5. The informatibh describing the guidelines for monitoring the Chapter I 
schools was clear and specific; 

Strongly Slightly Slightly Strongly 

Disagree Disagree Disagree Agree Agree Agree 

do 15 5 8 

6. Wbriitbririg activities are effective in promoting appropriate diagnostic 
placements and student progress. 

Strongly Slightly Slightly Strongly 

Disagiree Disagree Disagree Agree Agree Agree 

0 4 0 1 4 2 

7. Gehifally, the schools I suppbrt encountered few, if any, problems 
testing students in a timely manner for program eligibility; 

Strongly Slightly Slightly Strongly 

Disagree Disagree Disagree Agree Agree Agree 

11 3 15 0 

8. Student attendance is maintained at a high level in my Chapter i schools. 



Strongly Slightly Slightly Stronqly 

Disagree Disagree Disagree Agree Agree Agree 

0 1 2 17 0 

9. The schools I work with have difficulty maintaihing compliance 
with program guidelines. 

Strongly Slightly Slightly Strbrigly 

Disagree Disagree Disagree Agree Agree Agree 

0 0 0 2 3 6 
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10. Please list the areas whieh eatised problems with cbnipliancei 



n. 



12. 



I experience little or no difficulty assisting teachers in acquiring 
sufficient materials. 



Strongly 
Disagree 

e 



Disagree 
0 



Slightly 
Disagree 



Sli. 
Agree 

0 



Agree 
5 



Strongly 
1 



Fewj if any, difficulties are experienced in assisting in the develop- 
ment and conducting of needed inservice activities in: 

A. Reading 

Not Applicable 

e 

Strongly Slightly Slightly Strongly 

Disagree Disagree Disagree Agree Agree Agree 

4 0 0 14 2 



B. Mathematics 

Not Applicable 
0 

Strongly Slightly Slightly 

Disagree Disagree Disagree Agree 

4 8 0 1 



Strongly 
Agree Agree 

3 3 



C; Basic Skills Through the Content Areas 

Noc Applicable 
0 

Strongly / Slightly Slightly 

Disagree disagree Disagree Agree 

3 10 1 



Strongly 
Agree 
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tangtiage Experience 



Not Applicable 
0 

Strongly Slightly Slightly Strongly 

Disagree Disagree Disagree Agree Agree Agree 

4 0 0 1 3 3 



Project MICRO 

Not Applicable 
4 

Strongly Slightly Slightly Strongly 

Disagree Disagree Disagree Agree Agree Agree 

0 1 0 0 4 2 

Oral Language Development 

Not Applicable 
1 

Strongly Slightly Slightly Strongly 

Disagree Disagree Disagree Agree Agree Agree 

3 0 0 1 3 3 

test taking techniques 

Not Applicable 
4 

St-ongly Slightly Slightly Strongly 

Dls.^qree Disagree Disagree Agree Agree Agree 

0 10 13 2 

Writing 

Not Applicable 
4 

Strongly Slightly Slightly Strongly 

Disagree Disagree Disagree Agree Agree Agree 

0 10 13 2 



13. Host of the Efiapter i program staff I work with participate in 

appropriate ihservice activities; 

Strongly _ Slightly Slightly Strongly 

Disagree Disagree Disagree Agree Agree Agree 

do 0 5 3 3 



14. The TSAs arid proaeet manager are able to provide all needed support to 
our Chapter I schools. 

Strongly Slightly Slightly _ Strongly 

Disagree Disagree Disagree Agree Agree Agree 

d i 4 0 2 4 



15. Please list the aireas in Which you would like to provide more support. 



16. General lys the shared classroom arrangement occurring in some Chapter I 
classes is working very well. 

Strongly Slightly Slightly Strongly 

Disagree Disagree Disagree Agree Agree Agree 

6 6 4 4 3 0 

17. Cooperation and positive Ihteraetioris appear to be characteristic of the 
relationships among the teaching staff. 

Strongly Slightly Slightly Strongly 

Disagree Disagree Disagree Agree Agree Agree 

0 0 0 6 5 0 



18. Basically, I feel positive about the program's strict emphasis on basic 
skills instruction. 



Strongly Slightly Slightly Strongly 

Disagree Disagree Disagree Agree Agree Agree 

0 0 0 1 1 9 
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19; The schools I support experiencecl_cljfficulties involving parents 
in the implemeritatibn of the basic skills program; 

Strongly _. Slightly Slightly _ Strongly 

Disagree Disagriee Disagree Agree Agree Agree 

d i 13 2 4 

20. In the schools I am involved with, Ghapter I is working effectively to 
promote positive changes in basic skills achievment in the students. 

Strongly Slightly Slightly -_ Strongly 

Disagree Disagree Disagree Agree Agree Agree 

0 0 0 0 8 3 

21. Inseryice training activities would increase my effectiveness with 
regard to providing support and direction to my Ghapter I schools. 

Strongly Slightly Slightly Strongly 

Disagree Disagree Disagree Agree Agree Agree 

0 0 0 1 6 4 

22. Place a check ( ) to the right of iach topic listed below in which 
you would like further inservice training: 

Classroom management techniques g 

Assertiyeness skills ~~S~ 

Establishing effective Interpersonal relatidhships ~~T' 
RS/VP 

TMP — 5- 

The lainguage experience approach to the teaching of basic ~ 

ski lis via content areas 4 

Oral Language Development t~ 

Other: (please specify) ST 
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23. f lease list other specific problems you aire aware of ih the curirent 
Chapter I prograin: 



24. Recommendations for improving Chapter I: 



i72 
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AREA EBtJC ftTiONftli SPECIALISTS SURVE¥ 
Question io. Please list the areas ^ich caxased problems with 



^ Resource students being added throughout the 
school year 

Securing enough classroom teachers to maintain 
a 16:1 pupil/teacher ratio in a school wide 
project 

^ inability to secure aides from central area for 
non'-pxiblic schools 

^ inability to comply with staff resource model 
guidelines (maintaining ratio for staff 
resource) 

^ Classes over 16 students 

_i inappropriate sc±iedulihg in secondary schools 

_i Two teachers sharing the same room 

_i Changing liEA to Chapter 1 teachers all year 

_1 Serving ail eligible students after budget has 
been finalized 

^ Securing gualifled aides to service secondary 
schools 

_i Consistency of directions from central office 
_i ES6£/Chapter 1 interface 

^ contingency scheduling in high student mobility 
schools 

_i Secondary Micro 

_i Proper t^ist scores for piacemeht 



Question 15. Please list -^e areas in which you would like to 
provide more support. 

Oral language (e^^licit guidelines for teachers 
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Question 23. Please list other specific problems you are aware 
of in the current ehatpter 1 program. 



^ Population increases that require reallocation 
of staff and students during the entire school 
year 



^ Two teachers sharing the same room 

^ Improve cdinmtxhicatibh between area and central 
office 

^ The_ educational specialists_are not prepared to 
deal with ESOL program implementation 

^ TSA's should meet periodically to discuss 
problems pertinent for countj^wide uniformity 

Change in student population csauses scheduling 
problems in both resource and basic skills 
schedules 



Question 24. Recommendations for improving Chapter ii 



_1 pirect_ c5ommtmication from central office to 
area staff 



_i There_ should be a contact person in all schools 
responsible for Chapter 1 

^ Aite«iative test should be revised 

_a Improve conditions for TSA to provide school 
group inservlces 

_i Place the Oral Language package at all orade 
levels (1-12) 

^ TSAs need tpget cc^ies of most memos that are 

sent to Chapter 1 schools (or have computers 

hooked up to the electronic mail 

_i After a ^school's budget has been esSausted, 

provide some _ written, guidelines for school 

administrators to f ollow when the ntmber of 
^apter 1 eligible students exceed the amount 

of service the school can provide i should 

there be cut-off date? A ciit-bff number? 
Please provide some clarity for these concerns. 
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DADE eOUNTY PUBLIC SCHOOLS 
QFFICE OF EDUeATlONAL AeCOUNTABlLiTY 
ECIA, CHAPTER 1 - PARENT SURVEY 



Do you have a child who participates in the Chapter 1 program? Yes - 38 No id 

If yes, pil ease place an "X" next to each type of school listed below in which 
you have a child who participates in the Chapter 1 program. 

Public elementary 31 § Public secondary 4 , Alternative _______ Non-public _3_ 

Were yoU made aware of your child's participation in the chapter 1 program 
by school personnel? Yes 34 No J 



INSTRUCTIONS ; Please respond to each of the following statements by eirc4iflg 
the number below the phrase which most accurately reflects your feeling about 
that statement . 

1. Generally* I like the Chapter 1 program's strict emphasis on reading, 
writing* and mathematics. 

Strongly Disagree Slightly Slightly Agree Strongly 
disagree disagree agree agree 

6.3% 0.0% 0.0% 4.2% 35;4% 54.1% 

2. Students participating in the Chapter 1 program receive lidmework; 

Strongly Disagree Slightly Slightly Agree Strongly 
disagree disagree agree agree 

2.1% 4.2% 0.0% 4.2% 35.4% 54.1% 



3. The school has given me a chance to become involved in the education of 
my child(ren). 

Strongly Disagree Slightly Slightly Agree Strongly 

disagree disagree agree agree 

4.3% 2.1% b.0% 8.5% 34% 51;1% 

4; The eva"Juation results of the Chapter 1 program have been explained to 
me. 

Strongly Disagree Slightly Slightly Agree Strongly 

disagree disagree agree agree 

8.3% 8.3% 4o2% 2.1% 37.5% 39.6% 



I haye_ been given a chance to make recdn:*tienclat1dns about the Chapter 1 



project. 

Strongly Disagree Slightly Slightly Agrei Strongly 

disagree disagree agree agree 

6.7% 13.3% 0.0% 13.3% 46.7% 20% 

The Chapter 1 program should be in all eligible school s* even though it 

would result in fewer students participating at each school. 

Strongly Disagree Slightly Slightly Agree Strongly 

disagree disagree agree agree 

2.1% 2.1% 2.1% 2.1% 34.1% 57.5% 



Make an jxj in each column that applies to your experience arid/or riieds 
regarding the areas listed below. 









Received 


Need 


Not 


training 


training 


Applicable 









a. Helping children at home in 46% 44% 10% 
reading and mathematics 

b. Information about the Chapter 54% 34% 12% 
1 program. 

c. Conducting parent meetings and 35% 44% 21% 
activities for parents. 

d. Other (please specify). 



The use of computers to help students in reading, writing, and mathe- 
matics is effective. 

Strongly Disagree Slightly Slightly Agree Strongly 

disagree disagree agree agree 

0.0% 0.0% 2.1% 12.5% 31.2% 54.2 
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9. Atthe secondary level* the. prd vision of Chapter 1 services through the 
use pf_paraprofsssionals (aides and assistants.) as stippleiiientary jsersbri- 
nel met the needs of eligible students in riadirig and mathematics; 

Strongly Disagree Slightly Slightly Agree Strongly 
disagree disagree agree agree 

2.4% 0.0% d.0% 14.3% 54.8% 28.5% 



10. In your opinion, how can the Chapter 1 secondary level program be im- 
proved? 



In four public elementary schools. Chapter 1 services were provided using the 
Schoolwide Project Model; 



a. In this model. Chapter 1 instruction was provided in self-contained 
classrooms with a 16:1 pupil /teacher ratio to all students enrolled in 
the four public elementary schools with the~Trrghest percentages of 
students eligible for free or reduced price lunches. 

b. All students received instruction in all curriculum areas based Oh 
individual student needs. 



c. 



d. 



All students received grades in all curriculum areas in which instruc- 
tion is presented j.e^, basjc skills, science, social studies, health 
and safety, enrichments, electives. 



Diagnostic prescriptive instruction in the basic skills (language arts, 
reading^ lathematixs) is enhanced by parallel instruction emphasizing 
basic skills in all other subject mattter content areas (science, social 
studies, healths literature and expressive language). 



11. The SchoOlwide Project Model, as presently provided, should be continued. 

Agree 



Strongly 
disagree 

b.0% 



Disagree 
2.4% 



Slightly 
jree 



7.3% 



Slightly 
agree 

Q.0% 



39.1% 



Strongly 
agree 

51.2% 
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12. State any suggestions yod may have which should potentially improve the 
Chapter 1 plaririirig process: 



Qtiestiebs 13-27^ Are Only For Parents With A gfiild Ih-Jlie^4itx1ic Elementary 
School Chapter 1 Program 

In ±he public el aiiehtary schools^. Ghapter 1 services are provided using the 
Fun^Day Self-Cohtairied Basic Skills Model ; 

a. In JJiis model , teachers instructed Chapter 1-el igible students exclu- 
sively in separate classrooms with a maximuiit of 16 students. Although 
in some instances space limitations required two teachers and 32 stu- 
dents to be assigned to a single classroom, each teacher was instruc- 
tional ly responsible for his/her specific group of students. 

b. Approximately one-half of the school day was devoted to individualized 
instruction in reading ^ language arts and mathematics using a diagnose 
tic/prescHptive approach. The remainder of the day included basic 
skills instruction through content areas (science, social studies, 
health, literature ajld expressive language) and instruction from 
specialists in physical education, music ^ art arid other electives. 

c. Since students will not receive direct iristructibri iri objectives for 
social studies, science and healthy report card grades were give ri only 
in the areas of language arts arid mathematics plus enrichment and 
elective subjects. 



13. My child likes participating iri the full-day basic skills program de- 
scribed above. 



Strongly Disagree Slightly Slightly Agree Strbrigly 
disagree disagree agree agree 

3.1^ 3.1% 0.0% 9.4% 53.1% 31.3% 



14; The full -day basic skills program is an effective method for improving 
children's reading. 

Strongly Disagree Slightly Slightly Agree Strongly 

disagree disagree agree agree 

0.0% 3;2% d.0% 12.9% 35.5% 48.4% 
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The. full -day basic skills program is an effective' method for improving 
children's math; . 

Strongly Diisagree Slightly Slightly Agree Strongly 

disagree disagree agree agree 

0.0% 0.0% 3.2% 9.7% 38.7% 48.4% 



The full -day basic skills program is an effective method for improving 
children's writing. 

Strongly Disagree Slightly Slightly Agree Strongly 

disagree disagree agree agree 

0.0% 3.2% 3.2% 12.9% 35.5% 45.2% 



The full -day basic skills program is ah effective method for improving 
children's language skills. 

Strongly Disagree Slightly Slightly Agree Strongly 

disagree disagree agree agree 

b.0% 3.3% 3.3% 13.3% 36.7% 43.3% 



The 16:1 pupil/teacher ratio allows the teacher time to work With each 
student (or groups of students) at his/her (their) respective level (s). 

Strongly Disagree Slightly Slightly Agree Strongly 
disagree disagree agree agree 

3.1% 0.0% 3.1% 12.5% 34.4% 46.9 



The 16:1 pupil/teacher ratio allows the teacher time to supply additional 
help to those who need it. 

Strongly Disagree Slightly Slightly Agree Strongly 
disagree disagree agree agree 

0.0% 0.0% 6.2% 9.4% 43.8% 40.6% 



Having two teachers, with groups of 16 students each, in a single regu- 
lar-sized classroom is not harmful to instruction. 

Strongly Disagree Slightly Slightly Agree Strongly 
disagree disagree agree agree 

9*4% 3.1% 15.6% 9.4% 37.5% 25% 
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I.afB satisfied with the 15:1 pupil /teacher clasis ratio For Chapter 1 
students . 



Strongly Disagree Slightly Slightly Agree Strongly 
disagree disagree agriee agree 

0.0% 9M 9.4% 9.4% 31.2% AQ-.6% 

Generally, I approve of the requirement that eligible elementary ehajster 
1 students not receive direct instruction in objectives for social 
studies, science and health. 

Strongly Disagree Slightly Slightly Agree Strongly 
disagree disagree agree agree 

16.1% 3.2% 9.7% 25.8% 22.6% 22.6% 

The Chapter 1 requireffient that the teaching of reading, writingi mathe- 
matlcsj and basic skills through content areas (e.g. science, social 
studies, etc.) presented few problems for the Chapter 1 teachers. 

Strpngsy Disagree Slightly Slightly Agree Strongly 
disagree disagree agree agree 

6.3% 3.1% 3.1% 31.3% 40.6% 15.6% 

I am satisfied with the grading system for Chapter 1 students. 

Strongly Disagree Slightly Slightly Agree Strongly 
disagree disagree agree agree 

3.2% 3.2% 3.2% 6.5% 58.1% 25.8% 

I receive enough direction and support from the parent aide (previously 
called parent liaison person, PLP). 

Strongly Disagree Slightly Slightly Agree Strongly 
disagree disagree agree agree 

13.8% 10.3% 3.5% 17.2% 48.3% 6.9% 

The communication between the parents and the parent aide is satisfac- 
tory. 

Strongly Disagree Slightly Slightly Agree Strongly 

disagree disagree agree agree 

13.3% 10% 6.7% 13.3% 43.3% 13.3% 

The parent aide support, as presently provided, should be continued. 

Strongly Disagree Slightly Slightly Agree Strongly 
disagree disagree agree agree 

0.0% 6.7% Q,Q% 0.0% 40% 53.3% 
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PARENT StJRVE3^ 

Question 10. |h your opiSi5S. h6w can the Chapter 1 secondary 
level pfbgrani be Improved? »econaary 

^ More vbrkshops for parents and teachers. 

More parental invoivenent, unaware of what 
Chapter 1 Is all about. 

^ Children involved in Chapter 1 should be 
considered equal to other children at their 
level. 

^ By having some teacher aides in each Chapter 1 
teachers' room. 

^ By having more courses in social studies, 
science and other subjects. 

_JL By having more aides/assistantsi 

-t. §y Saving aides/assistahts only at the 

secondary level the Chapter 1 program has been 
going down. 

JS. Better trained aides/assistants. 

_1 Send tests home with pupiii for parents to test 
them J teachers should sign and grade them. 
Signed tests should be sent home for 
parents ' records. 

_i. Many schools emphasize remediation and do hot 
recognize students who have the ability to move 
■head or do not make th* effort to raise the 
expepectations of these students. 

More materialsi 

_3. Consideration of better teachers. 

^ Science and social studies should be graded in 
all schoolsi 
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state any iiuggestlbhe you may have which should 
potentially Improve the Chapter 1 planning process: 

More principal Involvement. 

_i Students should receive social studies and 
science, 

_1 Send parents schedules of hbmevbrk; 

-i. The planning committee should keep Parent 

Llasbh Persons in Chapter i where they can be 
of assistance. 

_4. Have all homework assignments signed by parents 
and teachers. 



_1. More time for teachers to teach students 
reading^ math and writing. 

^ Stimulating reading in social studies, 
science^ religion^ etc. 

_i Do hot rely so heavily on Stanford Achievement 
Test stanines to place students in Chapter 1. 
Hany factors should be considered before 
labeling a child "remedial". 

— L More emphasis on child's heeds. 

_L Teachers should work closely with the Parent 
tiason Person in helping prepare materials for 
students. 

_L Additional help for the classroom teacher. 
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The Schooi Board of Dade Coontyf Florida adheres to a policy of 

and strives afflrmatjveiy to provide equal opportanity for all as required 
by: 

Title VI of the Civil Rights Act of 1964 - prohibits discrimination 
on the b^sii of r^ce, color, r^jiglon, or national origin. 

Title Vll of the Civil Rights Act of 1964, as amended - prohibits 
discrimincjiion in employment on the basis of race, color, religion, 
sex, or hatiorilll origin. 

Title of the Education Amehdmehts of 1972 • prohibits 
discrimination on the basis of sex. 

Age Discrimination Act of 1967, as amended.- prohibits dis- 
crimlhatibh oh the basis of age between 40 and 70, 

Action 5OT b^^ of 1973 - prohibits dis- 

crimination against the handicapped, 

Florida Educational Iquity Act - prohibits discrimlnatioa on 
Ibe bas[s qf race, origin, marital statug or handicap 

aqainst a student or employee. 

Veterans ar^ provided r^-employment rights in accordance with P,L. 
93-505 {Fe_dergl)_ an^ Statutes, Which alio 

stipMl^tes cate^ric^j preferences for employment. 
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